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ABSTRACT

This study aims to investigate preschool teachers’ views on their roles in supporting children’s mental health. The
study was conducted using a basic qualitative research design, and the participants consisted of 14 preschool
teachers selected through typical case sampling, a purposive sampling method. Data were collected with a semi-
structured interview. The data were analyzed using an inductive approach within the framework of content
analysis. The findings showed that preschool teachers had knowledge of children's mental health. Teachers
stated that the most important factor among the risk and protective factors affecting children’s mental health
was the family. They also emphasized that their own role in supporting children’s mental health was significant.
Teachers reported that they obtained information about children’s mental health through observation, gathering
information from families, and play-based interactions. In addition, the teachers cooperated with families, school
psychological counselors and guidance teachers when necessary to support children’s mental health. The
findings also indicated that teachers needed both professional training and parent education programs regarding
children’s mental health. However, they stated that children need a variety of materials and spaces in the
classroom to help them relax. Based on these findings, it can be concluded that preschool teachers play a
significant role in supporting children’s mental health.
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Okul oncesi ogretmenlerinin gocuk ruh saghgini desteklemedeki
rollerine iligkin goriiglerinin incelenmesi

OZET

Bu arastirmanin amaci okul oncesi 6gretmenlerinin cocuk ruh saghgini desteklemedeki rollerine iliskin gortslerini
incelemektir. Temel nitel arastirma deseninde gergeklestirilen arastirmaya amacli orneklem yontemlerinden tipik
durum ornekleme yolu ile secilen 14 okul oncesi 6gretmeni katilmistir. Arastirmada veriler yari yapilandiriimis
goriisme formu araciligi ile toplanmistir. Elde edilen veriler igerik analizi yonteminden timevarimsal analiz
yaklasimi ile analiz edilmistir. Arastirmadan elde edilen bulgular okul oncesi 6gretmenlerinin cocuk ruh saglig
hakkinda bilgi sahibi olduklarini géstermektedir. Ogretmenler gocuklarin ruh saghgini etkileyen risk ve koruyucu
faktorler arasindan en ©nemli faktoriin aile oldugunu belirtmislerdir. Ogretmenler cocuk ruh saghgini
desteklemede kendi rollerinin dnemli oldugunu distnmektedirler. Gozlem, aileden bilgi alma ve oyun araciligi ile
gocuklarin ruh saghgr hakkinda bilgi edindiklerini belirtmislerdir. Ogretmenlerin gocuk ruh sagligini destekleme
amaci ile gerekli durumlarda aile ve psikolojik danisman ve rehber 6gretmen ile is birligi yaptiklar gordlmektedir.
Ogretmenlerin gocuk ruh saghgl konusunda 6gretmen ve aile egitimlerine ihtiyag duyduklar gérilmektedir.
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Bununla birlikte sinif igerisinde gocuklarin rahatlamasini saglayacak gesitli materyal ve alanlara ihtiyaglari
oldugunu belirtmislerdir. Elde edilen bulgulara dayanarak okul oncesi ogretmenlerinin gocuk ruh saghgini
desteklemedeki rollerinin Gnemli oldugu soylemek mumkindur.

ANAHTAR KELIMELER

Okul 6ncesi egitim, cocuk ruh sagligi, okul 6ncesi 6gretmeni, nitel arastirma.

Introduction

The preschool years are characterized as a critical period for cognitive and behavioral growth
and a stage during which many fundamental mental abilities first emerge (Brown & Jernigan,
2012). Children’s perceptions of the world begin within the family environment and continue to
develop through educational institutions. Children’s emotional development is influenced by
today’s increasingly complex social and cultural structures. This situation further highlights the
responsibilities of preschool teachers in protecting and supporting children’s mental health.

According to the World Health Organization (WHO), mental health is defined as “a state of well-
being in which the individual realizes his or her own abilities, can cope with the normal stresses
of life, can work productively and fruitfully, and can contribute to his or her community” (World
Health Organization [WHQ], 2004). This understanding of mental health encompasses
emotional well-being, functional skills and coping strategies (Giles-Kaye et al, 2023).
Furthermore, according to the WHO, the promotion of mental health is a broader concept than
the prevention of mental disorders. Within the scope of mental health promotion, processes that
protect mental health and reduce risk factors should be strengthened. Mental health promotion
refers to “positive mental health,” which represents the desired outcomes of practices aimed at
enhancing mental well-being (WHO, 2007). Although psychologists have traditionally conducted
mental health assessments, recent years have seen a shift toward collaborative practices
involving psychologists, teachers, and parents working together (Sheridan et al., 2017). In terms
of promoting mental health and prevention efforts, schools should be considered essential
environments for identifying and supporting children’s mental health needs (State of Victoria,
2021).

The early years of life represent a critical period during which mental health and social factors
can be targeted to maximize resilience and potentially reduce the risk of developing mental
health problems and subsequent difficulties later in life (Farrell & Travers, 2005). Mental health
problems may lead to numerous adverse physical, psychological, and behavioral outcomes both
during the individual's current stage of life and in later years (Agnofors et al., 2021; Kauhanen et
al., 2023). Adults play a crucial role in creating environments that enable preschool children to
develop the physical and mental foundations necessary to function effectively (Oldehinkel,
2019).

Early childhood education services potentially provide one of the most suitable opportunities for
the effective identification and response to mental health problems in early childhood (D'Onise
et al, 2010; Kay-Lambkin et al.,, 2007). Teachers play a crucial role in identifying existing risk
factors for mental health problems and in enhancing protective factors that maximize children’s
resilience and well-being (Alvord & Grados, 2005). However, relatively little is known about early
childhood educators’ knowledge, skills, and competencies regarding children’s mental health,
which remains under-researched. If problems emerging during early childhood are not identified,
they may exacerbate the difficulties experienced during adolescence and adulthood and
contribute to the development of mental health disorders (Kay-Lambkin et al., 2007). Identifying
the risk factors associated with common mental disorders in early childhood and later
developmental stages by parents, educators, and healthcare professionals is important for
detecting problematic behaviors before their severity increases and for implementing early
intervention practices (Holmes et al., 2001).
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Studies in the literature indicate that schools play a significant role in the prevention and
treatment of mental health problems (Eleni, 2021; Graham et al., 2011; Holt, 2019; Reinke et al,
2017) and that supporting students experiencing mental health difficulties is considered part of
teachers’ professional responsibilities (Eleni, 2021; Holt, 2019). Teachers reported that they
provide emotional support to children, take their needs into account, and establish high-quality
interactions through mutual communication to enhance children’s well-being (Mihi¢ et al,
2022). Although teachers state that they hold primary responsibility for implementing
classroom-based behavioral interventions, they commonly believe that school psychologists
play the primary role in delivering school mental health services (Reinke et al., 2011).

Teachers stated that they continue to provide an enjoyable classroom environment to support
children’s mental health in the school setting, pay attention to children’s roles during play, and
recognize that their own emotional states also influence children (Isaksson et al., 2013).
Teachers also expressed a need for further training and additional support in recognizing
children’s mental health problems (Graham et al,, 2011). Research findings indicated that
teachers possess knowledge about the risk factors associated with mental health problems and
that they support children’s mental health by observing children’s behaviors and social
relationships and by collaborating with families (Giannakopoulos et al., 2014). Research
exploring postgraduate theses on the concept of health in the preschool period in Turkiye
indicates that mental health is a subject addressed in these studies (Serdaroglu & Bekir, 2024).
Although preschool teachers engage in practices such as the early identification of children's
mental health problems and referral to health services, their mental health literacy in this regard
does not appear to be particularly high (Solak et al., 2023). Studies show that child mental health
is the area of in-service training in which preschool teachers most wish to participate (Usun &
Comert, 2003). Furthermore, research into children's health education needs has revealed that
the areas most in need of attention are neglect and abuse, mental health, and social
relationships (Sabaz & Yigit, 2023). Research conducted in Tirkiye demonstrates that mental
health during the preschool period is a significant need for both children and preschool teachers.
The "Century of Tirkiye Education Model" Preschool Education Program (2024) incorporates
movement and health skills. In this context, the program includes psychomotor skills for an
active lifestyle, health skills, and social/cognitive skills related to movement. However, while the
program focuses heavily on skills related to an active lifestyle, other areas of health receive less
emphasis (Serdaroglu & Bekir, 2024). Research conducted in Turkiye indicates that mental
health during the preschool period is a critical area of need for both children and preschool
teachers that should be on the agenda.

Schools and teachers play a crucial role in supporting children’s mental health. Within this
context, the present study aims to examine preschool teachers’ views regarding their roles in
supporting children’'s mental health. Accordingly, the following research questions were
addressed:

1. What are preschool teachers’ views on children’s mental health?

2. What are preschool teachers’ views regarding their roles in supporting children’s mental
health?

3. What are the needs of preschool teachers in supporting children’s mental health?

Method

This study, which investigated preschool teachers’ views regarding their roles in supporting
children's mental health, was conducted using a basic qualitative research design. Basic
qualitative research is one of the most common forms of qualitative research across all
disciplines. In basic qualitative research, data are collected through interviews, observations,
and document analysis (Merriam, 2009, p. 23). Since the present study aimed to explore
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preschool teachers’ views on their roles in supporting children’s mental health, it was designed
as a basic qualitative study.

Participants

Fourteen preschool teachers working in kindergartens and preschool classes affiliated with the
Ministry of National Education in the Turkish provinces of Konya, Karaman, and Hatay
participated in the study. Participants were selected through typical case sampling, one of the
purposive sampling methods. Purposive sampling is a sampling method in which individuals
with characteristics relevant to the target population are intentionally included in the study.
Typical case sampling, on the other hand, involves selecting participants who meet the criteria
of an average or typical case (Johnson & Christensen, 2012). Since the participants consisted
of preschool teachers working in early childhood education institutions, typical case sampling
was employed in this study. The demographic characteristics of the participants are presented
in Table 1.

Table 1 Sociodemographic information of teachers

Variables n
Gender Female 14
Age 31-35 3
36-40 11
Professional 6-10 years 2
experience 11-15 years 11
16-20 years 1
Education level Bachelor's degree 9
Postgraduate education 5
Having taken a Yes 14
child mental health
course

According to Table 1, all of the preschool teachers participating in the study were female. The
majority of the teachers were between the ages of 36 and 40. Most of the participants had 11—
15 years of professional teaching experience. Although the majority of teachers held bachelor’s
degrees, teachers with graduate-level education were also included in the study. It was found
that all participating teachers had taken a course on children’s mental health during their
undergraduate or graduate studies.

Data collection tools

In this study, data were collected through interviews. An interview is a form of data collection
conducted verbally between two or more individuals centered on questions of interest within the
scope of the research (Blytkoztlrk et al., 2014, p. 158). To examine preschool teachers’ views
regarding their roles in supporting children’s mental health, a semi-structured interview form
was used in this study. A semi-structured interview consists of open-ended questions and
includes clarifying questions that guide most of the interview, while also allowing flexibility to
ask additional questions related to the topic as needed (Merriam, 2009). The semi-structured
interview form used in this study consisted of two sections. The first section included five
questions on the demographic characteristics of the teachers, while the second section
contained nine questions related to the research sub-problems. The interview form was
developed by the researcher through a review of the relevant literature. To ensure its
appropriateness for the study, the form was submitted to two experts with doctoral degrees in
early childhood education, and their opinions were obtained. Based on the feedback received
from the experts, no changes were made to the interview questions. Following this process, pilot
interviews were conducted with two preschool teachers, and it was concluded that the
questions were clear and understandable. For this study, the necessary permissions were
obtained, and online interviews were subsequently conducted with the teachers. The interviews
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were conducted online because this format provided both the researchers and participants with
greater flexibility in terms of time and location. With the participants’ consent, the interviews
were audio-recorded.

Data analysis

The data collected in this study were analyzed through content analysis. Content analysis is the
examination of texts for recurring words or themes (Patton, 2002, p. 453). Since the codes and
themes for this study were not predetermined, an inductive analysis approach was employed.
Inductive analysis involves the discovery of recurring patterns, themes, and categories within
the data (Patton, 2002). A summary of the codes and categories is presented in Table 2.

Table 2 Summary of codes and categories obtained from the research

Preschool teachers’ views on children’s mental health

Category Code
Indicators of mental health Expressing emotions/emotion regulation
development Self-expression

Presence of social relationships

Physiological and psychological well-being

Adaptation skills

Problem-solving skills

Age-appropriate developmental indicators

Interest and motivation toward learning

Coping with difficulties
Presents preschool teachers’ views regarding the risk factors that negatively affect children’s mental
health

Category Code

Family Neglectful parenting attitudes
Unlimited screen time
Sibling bullying

Lack of boundaries
Disadvantaged family structure
Negative parent—child relationship
Overprotective parenting attitudes
Authoritarian parenting style

Low socioeconomic status

School Peer bullying
Negative teacher attitudes
Child Genetic factors
Temperament
Preschool teachers’ views on protective factors for children’s mental health
Category Code
Family Supportive and consistent parental attitudes

Appropriate boundaries for the child
Positive parent—child relationship
Secure attachment
Appropriate use of technology
School High-quality school environment
Social interaction with peers
Positive teacher—child relationship
Parent—teacher relationship

Environment Outdoor/nature activities

Interest Sports/art/hobbies

Preschool teachers’ views regarding their roles in supporting children’s mental health
Category Code

Child Understanding/recognizing the child

Identifying problems
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Establishing secure relationships
Being the child's first teacher
Understanding emotions

Providing guidance to families School-family collaboration

Providing guidance to families

No effect
Preschool teachers’ methods for identifying children’s mental health needs
Category Code
Child recognition and Observation
assessment practices Obtaining information from the family

Play

Drawing

Interviews with the child
Collaborative practices Receiving support from the school counseling service
Practices implemented by preschool teachers to support children’s mental health
Category Code
Collaboration Receiving support from the family

Receiving support from the school counselor/guidance teacher
Referring to a mental health specialist
Receiving support from the school administration
Child-related practices Interviews with the child
Identifying the source of the problem
Drama/play activities
Setting boundaries
Preschool teachers’ needs related to supporting children’s mental health
Category Code
Teacher Teacher training
Teachers’ well-being
Social activities
Physical environment In-class material support
Having a school counselor available at school
A calming/sensory corner in the classroom
Smaller class sizes
Classroom support staff
Teacher Teacher training
Teachers’ well-being

Validity and reliability

To ensure the validity of the study, the relevant literature was first reviewed in line with the
purpose of the research, and expert opinions were obtained on the data collection instrument.
After the interview form was developed, pilot interviews were conducted with two preschool
teachers to assess the clarity and comprehensibility of the questions. Following the pilot
implementation, no changes were made to the interview questions. To ensure the reliability of
the study, after the interviews had been completed, the interview transcripts were sent to two of
the participating teachers for member checking. To ensure the reliability of the study, the data
coded by the researcher were independently re-coded by an expert in early childhood education,
and inter-coder consistency was calculated. Accordingly, 25% of the interview data obtained
from 14 teachers were coded by a second coder, and the inter-coder agreement was 84%.
According to Miles and Huberman (1994), an inter-coder reliability level of 80% is considered
sufficient in qualitative research.

Researcher role

Ethical approval for the study was obtained from the Scientific Research and Publication Ethics
Committee of Social and Human Sciences at Karamanoglu Mehmetbey University on April 29,
2026 (Approval No. 04-132). During the research process, the researcher maintained the same
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level of consistency and ethical consideration toward all participants. Initially, teachers who
voluntarily agreed to participate in the study were contacted and informed about the study’s
purpose and procedures. Signed informed consent forms were obtained from all teachers who
agreed to participate. The interviews were conducted individually by the researcher with the
participants, and permission for audio recording was obtained from them beforehand.

In accordance with the requirements of TUBITAK ULAKBIM for manuscripts submitted to the
journal;

Ethical approval for the study was obtained from the Scientific Research and Publication Ethics
Committee of the Social and Human Sciences Department at Karamanoglu Mehmetbey
University on April 29, 2026, with the approval number 04-132.

Initially, teachers who voluntarily agreed to participate in the study were contacted and informed
about the study’s purpose and procedures. Signed informed consent forms were obtained from
all teachers who agreed to participate.

Findings

This section presents the findings obtained from the interviews conducted with the teachers.
The findings regarding preschool teachers’ views on children’s mental health are presented in
Table 3.

Table 3 Preschool teachers’ views on children’s mental health

Category Code

Indicators of Expressing emotions/emotion 10

mental health regulation

development Self-expression 6
Presence of social relationships 6
Physiological and psychological well- 5
being
Adaptation skills 4
Problem-solving skills 4
Age-appropriate developmental 3
indicators
Interest and motivation toward 3
learning
Coping with difficulties 1

As shown in Table 3, it can be seen that teachers most frequently described children’s mental
health in terms of “expressing emotions/emotion regulation,” “self-expression,” “the presence of
social relationships,” and “physiological and psychological well-being.” The following quotations

reflect teachers’ views regarding children’s mental health:

“If | were to define it, | would describe it as the child’s general state of well-being. Or rather,
not only well-being, but the whole range of emotions the child experiences and expresses,
along with the outward reflection of those emotions.” (T4)

“What comes to my mind is a broad concept that encompasses all of the child's
psychological and sociological conditions, including both the child’s emotional state and
social relationships.” (T5)

“Students’ mood and emotional state, together with their willingness to engage in learning
and their level of motivation, are among the key factors that should be considered when
identifying ways to support their development and well-being.” (T8)

Teachers defined children’s mental health in terms of well-being, the ability to express and
reflect their emotions, social relationships, and willingness and motivation to learn.
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Table 4 presents preschool teachers’ views on risk factors that negatively affect children's
mental health.

Table 4 Preschool teachers’ views regarding the risk factors that negatively affect children’s mental
health

Category Code
Family Neglectful parenting attitudes
Unlimited screen time
Sibling bullying
Lack of boundaries
Disadvantaged family structure
Negative parent—child relationship
Overprotective parenting attitudes
Authoritarian parenting style
Low socioeconomic status
School Peer bullying
Negative teacher attitudes
Child Genetic factors
Temperament

—
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When Table 4 is examined, it can be seen that preschool teachers’ views regarding the risk
factors negatively affecting children's mental health were grouped under the categories of
“family,” “child,” “school,” and “environment.” Within the “family” category, teachers most
frequently stated that “neglectful parenting attitudes” and “unlimited screen time” negatively
affect children’s mental health. In the “school” category, teachers identified “peer bullying” and
“negative teacher attitudes” as risk factors. Within the “child” category, “temperament” and
“genetic factors” were identified by the teachers as risk factors negatively affecting children’s
mental health. The following quotations reflect teachers’ views regarding the risk factors that
negatively affect children’s mental health:

“For example, negative family attitudes and the neglect of the child by the family can be
considered risk factors.” (T3)

“| think peer bullying is also a very significant factor affecting mental health.” (T6)

“In connection with the family, | also think media use is an important factor. Because children
tend to use media to the extent that their families allow it. Yes, it greatly affects their
psychological well-being. For example, games, especially games on mobile phones have a
strong impact as well.” (T9)

Teachers identified several factors that may negatively affect children’s mental health, including
negative parenting attitudes, peer bullying, and excessive or unrestricted screen use.

Table 5 presents preschool teachers’ views regarding protective factors for children’s mental
health.

Table 5 Preschool teachers’ views on protective factors for children’s mental health

Category Code n
Family Supportive and consistent parental 9
attitudes

Appropriate boundaries for the child
Positive parent—child relationship
Secure attachment
Appropriate use of technology
School High-quality school environment
Social interaction with peers
Positive teacher—child relationship
Parent—teacher relationship

N BN NN W
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Environment Outdoor/nature activities 1
Interest Sports/art/hobbies 1

When Table 5 is examined, it is observed that teachers expressed their views on protective
factors for children’s mental health across the categories of “family,” “school,” “environment,”
and “area of interest.” Within the family category, teachers most frequently emphasized
“supportive and consistent parental attitudes” and “setting appropriate boundaries for the child.”
In the school category, they highlighted a “high-quality school environment,” “social interaction
with peers,” and “positive teacher—child relationships.” In addition, children’s participation in
‘outdoor/nature activities” and their engagement in “sports/art/hobbies” according to their
areas of interest were also identified as protective factors for mental health. The quotations
regarding teachers’ views on the protective factors related to children’s mental health are
presented below:

"o

‘| think the social environment is important. In this regard, early childhood education
services, such as daycare support, playgroups, or playgrounds, may support children.” (T3)

“The strong bond established with the caregiver is, in my opinion, highly protective for the
child. Besides that, if the child attends preschool, | think the school also makes a significant
contribution, especially if the child receives a good-quality education.” (T5)

“The family continues to be the most significant protective factor in children's psychological
well-being. Parental attitudes, patterns of interaction within the family, and consistency
between parents are critical for the preservation and promotion of children's mental health.
Another key protective factor is the school environment.” (T12)

Teachers identified several protective factors for children’s mental health, including a supportive
social environment, a high-quality school environment, positive parent—child relationships, and
positive parenting practices.

Table 6 presents preschool teachers’ views regarding their roles in supporting children’s mental
health.

Table 6 Preschool teachers’ views regarding their roles in supporting children’s mental health

Category Code

Child Understanding/recognizing the child
Identifying problems
Establishing secure relationships
Being the child's first teacher
Understanding emotions

Providing guidance  School-family collaboration

to families Providing guidance to families
No effect

N
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It is seen that teachers considered their roles in supporting children’s mental health important
in both the “child” and “guiding families” categories (Table 6). Within the child category, teachers
mostly emphasized that their roles were important in “understanding/recognizing the child,”
“identifying problems,” and “establishing secure relationships. “In addition, teachers stated that,
after the family, they are often the “first teachers” children encounter and therefore play an
important role in identifying potential problems. In the category of guiding families, it was
observed that teachers support children’s mental health by establishing “school-family
collaboration” and “providing guidance to families.” The quotations regarding teachers’ views on
their roles in supporting children’s mental health are presented below:

“If children have not attended any institution before the preschool period, we are actually the
first place where they encounter society outside the home, especially if they are not raised
in an extended family environment. If a child meets a good teacher, someone who
understands them, then the child begins to open up.” (T2)
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‘| think | have a very significant role in this regard; however, we may sometimes be
insufficient in practice. This is because family support is very important for us in this matter.”
(T3)

“If teachers are attentive, they can also notice children who are more withdrawn or more
compliant, yet at the same time may be struggling with different mental health problems. |
think I need to be very careful not to overlook such children. In fact, many families may not
be sufficiently aware of these issues, but as a teacher, | do not think | have the luxury of
overlooking them.” (T5)

Teachers perceived themselves as playing an important role in supporting children’s mental
health, as they are among the first teachers to interact with children. They further emphasized
that they should be particularly attentive to children’s mental health needs, especially in cases
where families may overlook certain concerns or difficulties.

Table 7 presents preschool teachers’ methods for identifying children’s mental health needs.

Table 7 Preschool teachers’ methods for identifying children’s mental health needs

Category Code n
Child recognition Observation 11
and assessment Obtaining information from the family 8
practices Play 7

Drawing 3

Interviews with the child 1
Collaborative Receiving support from the school 5
practices counseling service

It was seen that teachers used both “Child recognition and assessment practices” and
“collaborative practices” to identify children’s mental health needs (Table 7). Teachers most
commonly determined children's mental health needs through “observation,” “obtaining
information from the family,” “play,” and “drawing.” In addition, “receiving support from the
school counseling service” was identified as one of the collaborative methods teachers use to
determine children’s needs. The quotations regarding teachers’ views on the methods they used
to identify children’s mental health needs are presented below:

“We observe the situation first. We try to solve it within the classroom. If it does not work, we
ask for support from the family and the school counseling service.” (T7)

“Through play, by observing the child’'s communication within the peer group, observing their
interactions and their communication with the teacher, and, when necessary, obtaining brief
information from the family.” (T10)

‘| observe the child during play and activities to see how they respond to behaviors, events,
and attitudes that arise in these contexts. | create environments where the child can express
themselves, organize role-play, drama, and animation activities, and maintain

»

communication with the family..” (T13)

Teachers reported that, when identifying children’s mental health needs, they engaged in
practices aimed at getting to know and assessing the child. They indicated that they observed
children in the classroom, obtained information from families, and paid particular attention to
children’s play behaviors. Teachers also stated that, when they encountered situations that they
were unable to resolve on their own, they collaborated with the school counseling service.

Table 8 presents the practices implemented by preschool teachers to support children’s mental
health.

Table 8 Practices implemented by preschool teachers to support children’s mental health

Category Code n
Collaboration Receiving support from the family 8
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Receiving support from the school 8
counselor/guidance teacher
Referring to a mental health specialist
Receiving support from the school
administration

Child-related Interviews with the child

practices Identifying the source of the problem
Drama/play activities
Setting boundaries

A~ o
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It was seen that when teachers encountered mental health problems in the classroom, they
most commonly “seek support from the family,” ‘“receive support from the school
counselor/guidance teacher,” and “conduct individual interviews with the child” (Table 8). In
addition, when necessary, teachers also engage in practices such as “referring the child to a
mental health specialist,” “receiving support from the school administration,” and “identifying the
source of the problem” within the classroom setting. The quotations regarding teachers’ views
on the practices they implement in response to mental health problems encountered in their
classrooms are presented below:

“To address the child’s problem, | first seek support from the family because the problems
we most frequently encounter are often reflections of the home environment. Therefore, |
first inform the family and ask for their support.” (T1)

“We referred the child to child mental health services. In fact, when | observe an unusual
situation or receive recurring feedback from the child, we take notes together with the school
counselor, psychologist, or, if unavailable, the school’s child development specialist. We then
invite the family and share these observations with them.” (T4)

“Most of the time, | try speaking with the child privately or taking them aside and saying, ‘Let’s
talk about this privately,’ especially with children who are more sensitive.” (T10)

“The process involved consultations with the school counselor, communication with the
student's family, and interviews conducted with family members.” (T14)

Teachers stated that in supporting children’s mental health in the classroom, they primarily seek
support from families. They also indicated that, when different situations arise in the classroom,
they refer children to mental health professionals as needed. In addition, having individual
conversations with children in response to a problem is a practice they frequently employ.

Table 9 presents findings on preschool teachers’ needs for supporting children’s mental health.

Table 9 Preschool teachers’ needs related to supporting children’s mental health

Category Code n
Teacher Teacher training 4
Teachers’ well-being 2

Social activities 2
4

4

Physical In-class material support

environment Having a school counselor available at
school
A calming/sensory corner in the 3
classroom
Smaller class sizes
Classroom support staff

Family Parent education
Parent—teacher collaboration

- NN W

Teachers expressed their needs related to supporting children’s mental health under the
categories of “teacher,” “physical environment,” and “family” (Table 9). “Teacher training” and
support for “teachers’ own well-being” were the most frequently mentioned needs related to
teachers themselves. “In-class material support,” the presence of a “calming/sensory corner in
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the classroom,” and the “availability of a school counselor at school” reflected teachers’ needs
regarding the classroom and school environment. In addition, teachers emphasized that “parent
education” is also an important need in supporting children’s mental health. The quotations
regarding teachers’ views on their needs related to children’s mental health are presented below:

“To improve mental health within the classroom environment, teachers themselves first
need to have good well-being. Their own mental health should be strong so that they do not
experience burnout.” (T1)

“There is definitely a need for spaces related to sensory integration or areas where such
practices can be implemented. However, the physical conditions are generally not suitable
for this. There are often small classrooms; therefore, improvements could be made to the
physical environment.” (T7)

"Perhaps training programs could be provided for teachers on how to respond when they
encounter such situations. In particular, face-to-face training could be offered to teachers.
There are situations in which we sometimes experience difficulties and are unsure about
how to respond. In addition, training programs for families could also be beneficial,
particularly parent education programs aimed at supporting children’s mental health.” (T11)

“In addition to personal self-development, | believe that guidance services should function
effectively at every level of schooling, and that there should be a unit such as a school
counselor or school psychologist who can establish a healthy communication bridge
between parents and classroom teachers professionally.” (T13)

Teachers believed that a unit should be established to support their own well-being and mental
health—thereby fostering children's mental health—as well as to facilitate teacher and family
training and the effective delivery of school guidance services.

Discussion

This study based on qualitative data reveals preschool teachers’ views on their roles in
supporting children’s mental health. Regarding the first sub-problem, preschool teachers’ views
on children’s mental health were examined. Teachers described children’s mental health in
terms of children’s “ability to express and regulate emotions,” “self-expression,” “social
relationships,” and “physiological and psychological well-being.” According to the World Health
Organization, mental health is defined as “a state of well-being in which the individual realizes
his or her own abilities, can cope with the normal life stresses, can work productively and
efficiently, and can contribute to society.” Children’s mental health includes not only physical
well-being, but also self-esteem, emotional and social development, the ability to establish
positive relationships, resilience, coping with challenges, and problem-solving skills (Eaude,
2009; Isaksson et al,, 2013). It is evident that teachers’ views on children's mental health are
consistent with the existing literature. Preschool teachers identified “neglectful parental
attitudes” and children’s exposure to “unlimited screen time” as the most significant risk factors
negatively affecting children’s mental health. In addition, “peer bullying,” “negative teacher
attitudes,” and children’s “genetic factors” were also identified as risk factors contributing to
poor mental health. On the other hand, “supportive and consistent parental attitudes,” a “high-
quality and supportive school environment,” and “social interaction with peers” were identified
as protective factors that positively affect children’'s mental health. Secure and supportive
relationships with family members and peers, and a safe and consistent school and home
environment, reduce the risks of negative mental health problems for children. Inconsistent and
neglectful parental attitudes, excessive exposure to screens, peer bullying, and inadequate
behavior management in the school environment are considered among the major risk factors
negatively affecting children’s mental health (Graham et al., 2011; Kay-Lambkin et al., 2007;
Wright et al, 2013). Another study also revealed that children’s exposure to inconsistent
caregiving, lack of secure and supportive relationships with parents, inconsistent home
environments, and limited social interactions constitute significant risk factors for children’s

» oo
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mental health (Giannakopoulos et al., 2014). Teachers’ views regarding the protective and risk
factors for children’s mental health are consistent with existing research findings reported in the
literature. Based on this information, the preschool teachers participating in the study have
knowledge and awareness regarding children’s mental health.

Regarding the second sub-problem, preschool teachers’ views concerning their roles in
supporting children’s mental health were examined. Teachers considered their roles in
supporting children’s mental health to be important. They emphasized the importance of their
roles in “understanding children,” “identifying problems,” establishing secure relationships with
children, and “recognizing withdrawn/shy children.” In addition, teachers stated that they also
play important roles in “guiding families” and establishing “school—-family collaboration.”
Teachers use observation, gather information from families, and use play to identify children’s
mental health needs in the classroom. Alongside these practices, collaborative practices such
as receiving support from the school counseling service were also reported. There is growing
recognition that the school environment plays a supportive role in assessing children’s mental
health (O'Farrell et al., 2025). As noted by the teachers, providing classroom support staff and
reducing class sizes may enable teachers to observe children more effectively and in greater
detail, thereby facilitating closer monitoring of their individual and mental health-related needs
and contributing to the implementation of more effective, higher-quality practices to address
these needs. Educators are positioned at the center of mental health promotion practices in
early childhood education settings (Askell-Williams & Murray-Harvey, 2013). Research has
shown that developing positive relationships between teachers and students, and establishing
collaborative relationships with parents, are among the ways to support students’ mental health
(Eleni, 2021). Another study examining the role of teachers in supporting children’s mental
health also noted that schools and teachers play a special role in supporting children’s mental
health (Reinke et al., 2011). Teachers support children’s mental health by increasing children’s
interactions through play-based activities, validating children’s emotions, and cooperating with
parents (Isaksson et al., 2013). In addition, observing children within the classroom and building
relationships with them play an important role for teachers in getting to know their students
(Giannakopoulos et al,, 2014; Giles-Kaye et al., 2023). Based on these findings, preschool
teachers consider their roles in supporting children’s mental health important and take
responsibility by implementing related practices.

With regard to the third sub-problem, preschool teachers were found to need support such as
teacher and parent training, the availability of a school counselor/guidance specialist at school,
classroom materials, and the establishment of calming corners to support children’s mental
health. In addition, smaller class sizes and the presence of support staff in the classroom were
also identified among the teachers’ needs. These findings are consistent with the existing
literature. A similar study revealed that teachers need external assessment services for
evaluating children’s mental health and experience a lack of training and resources in this area.
Furthermore, the workload associated with implementing the existing curriculum leaves
teachers insufficiently equipped to meet mental health-related needs (O'Farrell et al., 2025). In
the study conducted by Reinke et al. (2011), teachers stated that although they considered
themselves responsible for implementing behavioral interventions in the classroom, school
psychologists also played a significant role in this process. Teachers also reported a lack of
experience and training in supporting children's mental health needs. The large number of
children in the classroom and the lack of support make it difficult for teachers to identify
children’s mental health needs. Providing teachers with periodic training on children’s mental
health also helps update their knowledge of mental health issues. Teachers working in schools
without a school counselor/guidance specialist emphasized this deficiency. Furthermore,
teachers who had access to a school counselor/guidance specialist reported collaborating with
them to support children’s mental health. In this respect, teachers stated that the presence of a
school counselor/guidance specialist in schools is an important component in supporting
preschool teachers’ efforts to promote children’s mental health.
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Conclusions and recommendations

This study examined preschool teachers’ views regarding their roles in supporting children’s
mental health. The findings revealed that participating teachers in the study possessed
knowledge about children’s mental health. In addition, teachers considered their own roles in
supporting children’s mental health to be important. Teachers identified children’s mental health
needs through observation, individual conversations with children, and various classroom
activities. Establishing effective collaboration with families is crucial for teachers to support
children’s mental health and identify their individual needs. Teachers working in schools with a
school counselor/guidance specialist reported collaborating with these professionals when
needed. However, teachers working in schools without a school counselor/guidance specialist
emphasized the need for such support. Teachers reported that they support children’s mental
health through their existing knowledge and skills; however, they also emphasized their
continuing need for further training and professional development. They further stated that
parent education is important to ensure families’ active involvement in the process. In addition,
teachers indicated that smaller class sizes, the presence of support staff, and the establishment
of calming/sensory corners are necessary to more effectively meet children’s needs in the
classroom.

Based on these findings of the study, several recommendations were developed. Since the study
was limited to data from 14 female preschool teachers, future research is recommended to
include larger, more diverse participant groups. In addition, conducting similar studies that
compare the preschool teachers working in different types of schools, as well as those working
in schools with and without psychological counselors and guidance specialists, may contribute
to a more comprehensive understanding of teachers’ mental health-related needs.

It is important for policymakers to implement the necessary arrangements to address teachers’
needs regarding child mental health. Ensuring the availability of psychological counselors and
guidance specialists in schools affiliated with the Ministry of National Education (MoNE),
including preschool classrooms, as well as preschools, may enable preschool teachers to
address children’s mental health needs more effectively. The presence of support staff in
preschool classrooms may reduce teachers’ workload, allowing them to observe children more
effectively and devote more time to addressing their individual needs. In particular, in-service
training programs on “Early Childhood Mental Health Literacy” are recommended for preschool
teachers working in schools without a psychological counselor, to enhance their knowledge and
skills related to child mental health. Such training programs may usefully cover topics including
recognizing child mental health concerns, identifying risk factors, supporting children’s
emotional and social needs, referring children to relevant specialists when necessary, and
establishing effective collaboration with families. Furthermore, it is important to implement
initiatives aimed at supporting teachers’ own well-being. In addition to professional and personal
development programs tailored to teachers’ needs, organizing social activities is also
recommended. Creating appropriate materials and spaces within the classroom that help
children relax, express their emotions, and feel safe may contribute to promoting children’s
mental health in the classroom environment. Providing training programs for families on child
mental health and development may also enable teachers to establish more effective
collaboration with families.

Conflict of interest declaration

Conflict of interest

The authors declare that they have no known competing financial interests, institutional
affiliations, or personal relationships that could have appeared to influence the work reported in
this paper. There is no potential conflict of interest.



15 ODUSOBIAD

Funding
This research received no external funding.
Author contributions (CRediT)

Feyza Ozkan Yildizz Conceptualization; methodology; investigation; data curation; formal
analysis; Writing—original draft; Writing—review & editing.

Data availability statement
Data are available from the corresponding author upon reasonable request.
Ethics approval and consent to participate

Scientific Research and Publication Ethics Committee of the Social and Human Sciences
Department at Karamanoglu Mehmetbey University (Approval date: 29.04.2026; Approval no:
04-132). Informed consent was obtained from all participants involved in the study.

Use of artificial intelligence (Al) tools

The authors disclose the use of Al-assisted tools in the preparation of this manuscript as
follows: Artificial intelligence tools were used for language editing and proofreading. Al tools
were not used to generate or alter empirical data, produce analytical results, or shape the core
findings and conclusions of the study. All Al outputs were reviewed and verified by the authors,
who take full responsibility for the integrity, originality, and accuracy of the content.

TURKGE SURUM

Giris

Okul 6ncesi yillar bilissel ve davranissal blyimenin onemli bir donemi oldugu gibi birgok temel
zihinsel yetenegin ilk kez ortaya ¢iktigi bir donem olarak karakterize edilmektedir (Brown &
Jernigan, 2012). Erken gocukluk doéneminde cocuklarin dinyayi algilamalari aile iginde
baslayarak egitim kurumlarinda devam eder. icinde bulundugumuz donemde giderek
karmasiklasan sosyal ve kultdrel yapilar, cocuklarin  duygusal gelisimini dogrudan
etkilemektedir. Bu durum, okul dncesi 6gretmenlerinin ¢ocuk ruh saghgini koruma noktasindaki
sorumluluklarini daha da 6nemli kilmaktadir.

Dunya Saglik Orglti'ne gore ruh saghgr “bireyin kendi yeteneklerinin farkinda oldugu, yagsamin
normal stresiyle basa ¢ikabildigi, Uretken ve verimli bir sekilde ¢alisabildigi ve topluma katkida
bulunabildigi bir iyilik hali” olarak tanimlanmistir (Dinya Saghk Orgiti [DSO], 2004). Ruh
sagligina yonelik bu anlayis islevsel beceri ve stratejilerin yani sira duygusal durumlarin varligina
saghginin gelistiriimesi ruhsal bozukluklarin onlenmesinden daha genis bir kavramdir. Ruh
saghiginin gelistirimesi kapsaminda ruh saghgini koruyan ve risk faktorlerini azaltan strecler
guglendirilmelidir. Ruh saghginin gelistiriimesi “olumlu ruh saghgi” anlamina gelmektedir. Olumlu
ruh saghgi ise ruh saghgini gelistirmek adina yapilan uygulamalarin istenen sonuglaridir (DSO,
2007). Geleneksel olarak ruh saghg degerlendirmeleri psikologlar tarafindan yapilsa da son
yillarda psikologlarin, 6gretmenlerin ve ebeveynlerin birlikte ¢alismasini iceren uygulamalara
yonelik bir degisim olmustur (Sheridan ve ark, 2017). Ruh sagliginin gelistirimesi ve
onlenmesinde ¢ocuklarin ruhsal saglik ihtiyaclarinin belirlenmesi ve desteklenmesi igin gereken
ortam olarak okullara odaklanilmalidir (State of Victoria, 2021).

Yasamin ilk yillar dayanikliigi en Ust duzeye ¢ikarmak ve potansiyel olarak ruh saghgr sorunlari
ve daha sonraki zorluklarin gelisme riskini azaltmak igin ruh saghgmnin ve sosyal faktorlerin
hedeflenebilecedi bir zaman dilimidir (Farrell & Travers, 2005). Ruh sagligi sorunu, kisinin hem
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icinde bulundugu surecte hem de yasaminin ilerleyen donemlerinde daha kotuye giden bir
fiziksel, psikolojik ve davranissal agidan ¢ok sayida olumsuz durumlara sebebiyet verebilir
(Agnofors ve ark., 2021; Kauhanen ve ark., 2023). Yetiskinler okul 6ncesi donemdeki gocuklarin
normal iglevlerini tam olarak yerine getirebilmeleri icin gerekli fiziksel ve zihinsel temelleri
gelistirmelerine olanak taniyan bir ortam olusturmada 6nemli rol oynamaktadir (Oldehinkel,
2019).

Erken cocukluk egitim hizmetleri erken donemdeki ruh sagligi sorunlarini etkili bir sekilde tespit
etmek ve onlara yanit vermek icin potansiyel olarak en uygun firsatlari sunmaktadir (D'Onise ve
ark., 2010; Kay-Lambkin ve ark., 2007). Clnku 6gretmenler ruh saghgi sorunlari igin var olan risk
faktorlerini gozlemlemek ve gocuklarin dayanikliliklarini ve refahlarini en tst dizeye ¢ikarmak
icin koruyucu faktorleri gelistirmek konusunda ideal bir konumdadirlar (Alvord & Grados, 2005).
Bununla birlikte erken cocukluk egitimcilerinin gocuk ruh saghgr alanindaki bilgi, beceri ve
yetkinlikleri hakkinda ¢ok az sey bilinmektedir. Erken gocukluk donemindeki sorunlar teshis
edilmedigi takdirde ergenlerin ve yetiskinlerin yasadigi zorluklari daha da arttirabilmekte ve ruh
saghgl sorunlarina yol agabilmektedir (Kay-Lambkin ve ark., 2007). Ebeveynler, egitimciler ve
saglik calisanlarinin erken cocukluk ve sonraki donemde sik rastlanan ruhsal bozukluklarin risk
faktorlerini belirlemesi sorunlu davranislarin siddeti artmadan tespit etmek ve erken midahale
uygulamalari agisindan énem tasimaktadir (Holmes ve ark., 20071).

Yapilan arastirmalara bakildiginda okullarin ruh saghgr sorunlarinin 6nlenmesi ve tedavisindeki
rolindn 6nemli oldugunu (Eleni, 2021; Graham ve ark., 2011; Holt, 2019; Reinke ve ark., 2011;),
ruh sagligl sorunlan yasayan ogrencilere destek olmanin ogretmenin bir rolu oldugunu
gostermektedir (Eleni, 2027; Holt, 2019). Ogretmenler gocuklarin iyilik halini arttirmak igin
gocuklara duygusal destek sagladiklarini, ihtiyaclarini dikkate aldiklarini ve karsilikli iletisim yolu
ile cocukla kaliteli etkilesim kurmaktadirlar (Mihi¢ ve ark., 2022). Bununla birlikte 6gretmenler
sinif igi  davranigsal mdudahalelerin  uygulanmasinda birincil sorumlulugun kendilerinde
olduklarini belirtseler de c¢ogunlukla okulda ruh saglgr hizmetlerinin sunumunda okul
psikologlarinin  birincil role sahip olduklarini distnmektedirler (Reinke ve ark., 2011).
Ogretmenler okul ortaminda gocuklarin ruh sagliklarini desteklemek igin keyifli bir ortam
olusturmaya calistiklarini, cocuklarin oyundaki rollerine dikkat ettiklerini ve kendi ruh hallerinin
de gocuklari etkiledigini belirtmislerdir (Isaksson ve ark., 2013). Ogretmenler gocuklarin ruh
saghgini tanima konusunda egitim ve ek desteklere ihtiyac duyduklarini dile getirmislerdir
(Graham ve ark., 2011). Ruh sagligi sorunlarina yonelik risk faktorleri hakkinda bilgi sahibi
olduklarini ve cocuklarin ruh sagligini desteklemek adina cocuklarin davranislarini ve sosyal
iliskilerini gozlemlemek ve aile ile is birligi yaptiklari gorilmektedir (Giannakopoulos ve ark.,
2014). Tirkiye'de okul oncesi donemde saglik kavramina yonelik yapilan lisanststl tezlerin
incelendigi arastirmaya gore ruh saghg konusunun yapilan arastirmalarda yer aldig
gortlmektedir (Serdaroglu ve Bekir, 2024). Okul 6ncesi 6gretmenleri sinif igerisinde gocuklarin
ruh sagligi problemlerini erken tanima ve saglk hizmetlerine yonlendirme gibi uygulamalari
yapmakta fakat bu anlamda ruh sagligi okuryazarliklarinin gok da ytksek olmadigi gortlmektedir
(Solak ve ark., 2023). Okul 6ncesi 6gretmenlerinin en fazla katiimayi istedikleri hizmet ici egitim
alani gocuk ruh saghgr oldugu gorilmektedir (Usun ve Comert, 2003). Ayni zamanda gocuklarin
saglik egitimi ihtiyaclarinin incelendigi arastirmaya gore gocuklarin saglik egitimi ihtiyaclarinin
en fazla ihmal ve istismar, ruh sagligi ve sosyal iliskiler oldugu ortaya koyulmustur (Sabaz ve
Yigit, 2023). 2024 Turkiye Yizyilh Maarif Modeli Okul Oncesi Egitim Programi’'nda hareket ve
saglik becerilerine yer verildigi ve bu kapsamda aktif yasam igin psikomotor beceriler, saglik
becerileri ve harekete iliskin sosyal/biligsel becerilerin programda yer aldigi gorulmektedir.
Programda daha ¢ok aktif yasama yonelik beceriler yer alirken diger saglik alanlarina daha az
yer verilmistir (Serdaroglu ve Bekir, 2024). Turkiye'de yapilan arastirmalar okul 6ncesi donemde
ruh sagligr konusu hem c¢ocuklar hem de okul oncesi 6gretmenleri icin bir ihtiya¢ oldugunu
gostermektedir. Okullarin ve 6gretmenlerin gocuklarin ruh saghgini desteklemek igin onemli bir
role sahip oldugu gorulmektedir. Bu bilgiler kapsaminda bu arastirmanin amaci okul oncesi
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ogretmenlerinin gocuk ruh saglgini desteklemedeki rollerine yonelik goruslerini incelemektir. Bu
kapsamda asagidaki arastirma sorularina cevap aranmistir:

1. Okul oncesi o6gretmenlerinin cocuk ruh saghgr hakkindaki gorusleri nelerdir?

2. Okul oncesi ogretmenlerinin ¢cocuk ruh saghgini desteklemedeki rollerine yonelik
gorusleri nelerdir?

3. Okul oncesi ogretmenlerinin gocuk ruh saghgini desteklemeye yonelik ihtiyaglari
nelerdir?

Yontem

Aragtirmanin deseni

Okul 6ncesi 6gretmenlerinin cocuk ruh sagh@i tzerindeki rollerine iliskin gortslerini inceleyen bu
arastirmada temel nitel arastirma deseni kullaniimistir. Merriam’a (2009) gore temel nitel
arastirma tum disiplin alanlarinda gorulen en yaygin nitel arastirma bigimi olup veriler gorisme,
gozlem ve dokiman analizi yolu ile toplanir (s. 23). Bu arastirma okul 6ncesi 6gretmenlerinin
gocuk ruh sagligini desteklemedeki rollerine yonelik gortsleri incelediginden dolayr temel nitel
arastirma olarak tasarlanmistir.

Calisma grubu

Arastirmaya Konya, Karaman ve Hatay illerinden MEB'e bagli anaokulu ve anasiniflarinda gorev
yapan 14 okul oncesi 6gretmeni katilmistir. Katilimeilar amagli orneklem yontemlerinden tipik
ornekleme yolu ile segilmistir. Amagcl orneklem ilgili evrenin ozelliklerine gore bu evrenden ilgili
bireylerin arastirmaya dahil edilmesiyle belirlenen 6rnekleme yontemidir. Tipik durum ornekleme
ise ortalama ya da tipik bir durumla ilgili kriterlerin saglandigi katilimcilarin segilmesini iceren
ornekleme yontemidir (Johnson & Christensen, 2012). Katiimcilar okul oncesi egitim
kurumlarinda gorev yapan okul oncesi 6gretmenleri olmasindan dolayi tipik durum ornekleme
kullaniimistir. Katilimeilarin demografik bilgileri Tablo 1'de yer almaktadir.

Tablo 1 Katilimcilarin demografik bilgileri

Degiskenler f
Cinsiyet Kadin 14
Yas 31-35
36-40 11
Mesleki 6-10 yil
deneyim 11-15 vl 11
16 ve Uzeri
Egitim seviyesi Lisans 9
Lisansustu
Cocuk ruh saglig Evet 14

dersi alma durumu

Tablo 1'e gore arastirmada yer alan okul dncesi dgretmenlerinin tamami kadindir. Ogretmenlerin
gogunlugu 36-40 yas araligindadir. Ogretmenlerin gogunlugu 11-15 yil mesleki deneyime
sahiptir. Ogretmenlerin cogunlugu lisans mezunu olmakla birlikte lisansisti egitim mezunu olan
ogretmenler de arastirmada yer almaktadir. Arastirmaya katilan 6gretmenlerin tamaminin lisans
ya da lisansustu egitim hayatlarinda ¢ocuk ruh saghgi dersi aldiklarr gorilmektedir.

Veri toplama araci

Bu arastirmada veri toplama yontemi olarak gorisme kullaniimistir. Gorisme iki kisi veya daha
fazla kisi arasinda sozlU olarak gergeklestirilen, arastirmada merak edilen sorular etrafinda veri
toplama seklidir (Blyukoztlirk ve ark., 2014, s. 158). Bu arastirmada okul 6ncesi 6gretmenlerinin
cocuk ruh saghgi uzerindeki rollerine yonelik gortslerini incelemek amaciyla yari yapilandinimis
gordsme formu kullanilmistir. Yari yapilandiriimis gorisme acik uglu sorulardan olusmakta,
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gorusmenin buyuk bir kismini agikliga kavusturan sorularin yer aldigi ve gerekli durumlarda da
gorisme esnasinda konuyla ilgili farkli sorularin sorulmasina esneklik taniyan bir gorisme
trtdur (Merriam, 2009). Bu arastirmada kullanilan yari yapilandirimis goriisme formu
ogretmenlerin  demografik bilgileri ve arastirmanin alt problemlerine yonelik sorulardan
olugsmaktadir. Gorusme formu alan yazin incelenerek arastirmaci tarafindan olusturulmustur.
Gorusme formu arastirmaya uygunluk acisindan okul oncesi egitimi alaninda doktora
derecesine sahip iki uzmana iletilerek uzman gorusu alinmistir. Uzman gorisu neticesinde
gordsme formundaki sorularda herhangi bir degisiklik yapiimamistir. Bu suregten sonra iki okul
oncesiogretmeniile pilot gortisme yapilarak sorularin agik ve anlasilir olduguna karar verilmistir.
Arastirma kapsaminda gerekli izinler alindiktan sonra ogretmenlerle ¢evrim ici gorismeler
gergeklestiriimistir. Gortismelerin ¢cevrimici ortamda yurtttlmesi hem arastirmacilar hem de
katihmcilar agisindan zaman ve mekan esnekligi sagladigi igin tercih edilmistir. Katilimcilarin
onayi dogrultusunda gorismeler ses kaydina alinmistir.

Verilerin analizi

Arastirmada veriler igerik analizi kullanilarak analiz edilmistir. igerik analizi metnin tekrar eden
kelimeler veya temalar agisindan incelenmesini ifade etmektedir (Patton, 2002; s. 453). Bu
arastirma i¢in kod ve temalar onceden belli olmadidi igin timevarimsal analiz yaklagimi
kullanilmistir. Tumevarimsal analiz veri icinde tekrar eden orlintl, tema ve kategorilerin
kesfedilmesini icermektedir (Patton, 2002).

Tablo 2 Arastirmadan elde edilen kod ve kategorilerin 6zeti

Okul oncesi 6gretmenlerinin gocuk ruh sagligina yonelik gorusleri
Kategori Kod
Ruh saghgi gelisim gostergeleri Duygularini ifade etmesi/duygu diizenleme
Kendini ifade etmesi
Sosyal iligkilerin varligi
Fizyolojik ve psikolojik iyilik hali
Uyum saglama becerisi
Problem ¢ozme becerisi
Yasina uygun gelisim gostergeleri
Ogrenmeye karsi ilgi ve motivasyon
Zorluklarla basa ¢ikmasi
Okul 6ncesi 6gretmenlerinin cocuk ruh sagligini olumsuz etkileyen risk faktorlerine yonelik gorusleri
Kategori Kod
Aile Ihmalkar ebeveyn tutumu
Sinirsiz ekran
Kardes zorbaligi
Sinirlarin olmayisi
Dezavantajli aile yapisi
Olumsuz ebeveyn-cocuk iligkisi
Asiri koruyucu ebeveyn tutumu
Otoriter ebeveyn tutumu
DUsUk sosyoekonomik dizey

Okul Akran zorbalig
Olumsuz 6gretmen tutumu
Cocuk Genetik faktorler
Mizag
Okul 6ncesi 6gretmenlerinin cocuk ruh saghgini koruyucu faktorlere yonelik gorisleri
Kategori Kod
Aile Ilgili ve tutarli ebeveyn tutumu

Cocuga uygun sinirlar
Olumlu ebeveyn-cocuk iliskisi
Guvenli baglanma
Teknolojinin uygun kullanimi
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Okul Kaliteli okul ortami
Akranlarla sosyal etkilesim
Olumlu ogretmen iliskisi
Ebeveyn-ogretmen iliskisi
Cevre Dis mekan/doga etkinlikleri
Ilgi alani Spor/sanat/hobi
Okul oncesi 6gretmenlerinin cocuk ruh sagligini desteklemedeki rollerine iliskin gorusleri
Kategori Kod
Cocuk Cocuklari tanima
Sorunlari fark etme
Guvenli iliskiler kurma
Cocuklarin ilk 6gretmeni olma
Duygulari anlama

Aileyi yonlendirmek Okul-aile is birligi
Aileyi yonlendirmek
Etkimiz yok
Okul oncesi 6gretmenlerinin gocuklarin ruh saghgi ihtiyaclarini belirleme yontemleri
Kategori Kod
Cocugu tanima ve degerlendirme  Gozlem
uygulamalari Aileden bilgi alma
Oyun
Resim
Cocukla birebir gortisme
Isbirligi Rehberlik servisinden destek alma
Okul oncesi 6gretmenlerinin gocuk ruh sagligini desteklemeye yonelik uygulamalari
Kod Kategori
Isbirligi Aileden destek alma

Rehber 6gretmenden destek alma
Ruh saghgi uzmanina yonlendirmek
Okul idaresinden destek alma
Cocukla ilgili uygulamalar Cocukla bireysel gorisme
Problemin kaynagini belirleme
Drama/oyun etkinlikleri

Sinir koyma
Okul oncesi o6gretmenlerinin cocuk ruh saghgini desteklemeye yonelik ihtiyaclari
Kategori Kod
Ogretmen Ogretmen egitimi

Ogretmenin kendi iyi olus hali
Sosyal etkinlikler
Fiziksel dizenleme Sinif ici materyal destegi
Okulda rehber 6gretmenin olmasi
Sinif iginde sakinlesme/duyusal kdse
Sinif mevcudunun az olmasi
Sinif ici yardimci personel
Aile Aile egitimi
Ebeveyn-ogretmen is birligi

Gegerlik ve giivenirlik

Arastirmanin gegerliligine yonelik ilk olarak veri toplama aracinin arastirmanin amacina uygun
olarak alan yazin taranmis ve uzman gorisu alinmistir. Gorisme formu olusturulduktan sonra
sorularin acikligi ve anlasilirhdricin iki 6gretmen ile pilot gorusme yapilmistir. Pilot uygulamadan
sonra sorularda herhangi bir degisiklige gidilmemistir. Arastirmanin guvenirligine yonelik ise
gorusmeler tamamlandiktan sonra gorisme dokimanda katilimcilardan secilen iki 6gretmene
iletilerek katimci dogrulamasi gergeklestiriimistir. Bununla birlikte arastirmanin gutvenirligini
saglamak amaciyla arastirmaci tarafindan kodlanan veriler, okul 6ncesi egitim alaninda uzman
bir arastirmaci tarafindan bagimsiz olarak tekrar kodlanmis ve kodlayicilar arasi tutarlilik
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hesaplanmistir. Bu dogrultuda 14 ogretmenden elde edilen gorisme verilerinin %25'i ikinci bir
kodlayici tarafindan kodlanmistir ve kodlayicilar arasindaki uyum orani %84 bulunmustur. Miles
ve Huberman’a (1994) nitel arastirmalarda kodlayicilar arasindaki gtvenirligin %80 dizeyinde
olmasi yeterli gortlmektedir.

Arastirmaci rolii

Karamanoglu Mehmetbey Universitesi Sosyal ve Beser Bilimler Bilimsel Arastirma ve Yayin Etik
Kurulu'ndan 29.04.2026 tarihinde 04-132 sayili etik kurul izni alinmistir. Bu arastirmada
yUrtdlirken arastirmaci katiimeilarin hepsine karsi ayni tutarliidi gostermistir. Oncelikle
arastirmaya katilmaya gonullli 6gretmenlere ulasilarak arastirma hakkinda bilgi verilmistir.
Arastirmaya katilmayi kabul eden 6gretmenlerden imzali bilgilendirilmis onam formu alinmistir.
Gorusmeler katilimci ve arastirmaci arasinda gergeklestiriimis, ses kaydi igin katiimcilardan izin
alinmistir.

TUBITAK ULAKBIM'in sartlan dogrultusunda; dergiye gonderilecek yazilar igin:

Arastirma igin Karamanoglu Mehmetbey Universitesi Sosyal ve Beseri Bilimler Bilimsel
Arastirma ve Yayin Etik Kurulu'ndan 29.04.2026 tarihinde 04-132 sayil etik kurul izni alinmistir.

Oncelikle arastirmaya katiimaya gonilli 6gretmenlere ulasilarak arastirma hakkinda bilgi
verilmistir. Arastirmaya katilmayi kabul eden 6gretmenlerden imzali bilgilendirilmis onam formu
alinmistir.

Bulgular

Bu bolimde dgretmenlerle yapilan gorismelerden elde edilen bulgulara yer verilmistir. Okul
oncesi ogretmenlerinin ¢cocuk ruh saghgina iliskin gortslerine yonelik bulgular Tablo 2'de yer
almaktadrr.

Tablo 3 Okul dncesi 6gretmenlerinin gocuk ruh sagligina yonelik gorisleri

Kategori Kod f
Ruh saghgi gelisim  Duygularini ifade etmesi/duygu 10
gostergeleri duzenleme

Kendini ifade etmesi

Sosyal iligkilerin varligi

Fizyolojik ve psikolojik iyilik hali
Uyum saglama becerisi

Problem ¢o6zme becerisi

Yasina uygun gelisim gostergeleri
Ogrenmeye kars! ilgi ve motivasyon
Zorluklarla basa ¢ikmasi

—WWkrbboo o

Tablo 3 incelendiginde ogretmenlerin gocuk ruh sagligi hakkinda en ¢ok “duygularini ifade
etmesi/duygu dlzenleme’, “gocugun kendini ifade etmesi”, “sosyal iligkilerin olmasi” ve "fizyolojik
ve psikolojik iyilik hali” olarak gorUslerini belirttikleri gortlmektedir. Ogretmenlerin ¢cocuk ruh

sagligina hakkindaki goruslerine yonelik alintilar su sekildedir:

“Tanimlayacak olursam gocukta genel olarak genel iyi olma hali. Bunun yani iyi olma hali
demeyeyim de sadece gocugun iginde bulundugu duygularini yansittigr duygular batind ve
bunun disa vurumu geliyor.” (04)

“Aklima ¢ocugun hem psikolojik hem sosyolojik tim durumlarini igeren kapsayan gocugun
hem duygu durumunu hem sosyal iliskilerini de kapsayan genis kapsamli bir durum geliyor.”
(05)

‘Ruh durumu, duygu durumu onlarin ogrenirken ki istekleri, motivasyonlari bunlar igin
yapabilecekleri aklima geliyor.” (08)
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Ogretmenler cocuk ruh saghgini iyi olma hali, duygularini yansitabilmesi, sosyal iligkileri ve
ogrenmeye karsi istek ve motivasyon olarak tanimlamaktadirlar. Tablo 4te okul oncesi
ogretmenlerinin gocuk ruh saghgini olumsuz etkileyen risk faktorlerine yonelik gorusleri yer
almaktadir.

Tablo 4 Okul 6ncesi 6gretmenlerinin gocuk ruh saghgini olumsuz etkileyen risk faktorlerine yonelik
gorusleri

Kategori Kod
Aile Ihmalkar ebeveyn tutumu
Sinirsiz ekran
Kardes zorbaligi
Sinirlarin olmayisi
Dezavantajli aile yapisi
Olumsuz ebeveyn-gocuk iliskisi
Asiri koruyucu ebeveyn tutumu
Otoriter ebeveyn tutumu
DUsUk sosyoekonomik dizey
Okul Akran zorbalig
Olumsuz 6gretmen tutumu
Cocuk Genetik faktorler
Mizag

—
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Tablo 4 incelendiginde okul oncesi 6gretmenlerinin cocuklarin ruh saghgini olumsuz etkileyen
risk faktorlerine yonelik gortslerinin “aile”, “cocuk”, “okul” ve “cevre” kategorileri altinda toplandigi
gorulmektedir. Ogretmenler aile kategorisinden en fazla “ihmalkar ebeveyn tutumu” ve “sinirsiz
ekran kullanimi” nin ¢ocuklarin ruh saghgini olumsuz etkiledigini belirtmislerdir. “Okul”
kategorisinde ogretmenler “akran zorbalidi” ve “olumsuz 6gretmen tutumu” nun risk faktord
oldugunu belirtmislerdir. “Cocuk” kategorisinde ise cocugun “mizaci” ve “genetik faktorler” in
cocuk ruh saghgini olumsuz etkileyen risk faktorleri olarak ogretmenler tarafindan belirtildigi
gorulmektedir. Ogretmenlerin gocuk ruh saghgini olumsuz etkileyen risk faktorleri hakkindaki

goruslerine yonelik alintilar su sekildedir:

‘Mesela diyelim ki hani ailenin aile tutumunun iste olumsuz olmasi, gocugunu ihmal edilmesi
mesela bir risk faktort.” (03)

“Akran zorbaligi da bence cok biiyiik bir ruh saghgina etkileyen faktor.” (06)

“Buna aileyle baglantili olarak bence medya kullanimi yani. Gtnku ailenin izin verdigi olgtde
aslinda gocuk medyayi ¢ok tercih ediyor. Evet, ruhsal yapisini aslinda gok etkiliyor. Ornegin
oyun var. Telefondaki oyunlar bunlar da ¢ok etkiliyor.” (09)

Ogretmenler cocuk ruh sagligini olumsuz etkileyen faktorlerle ilgili aile tutumunun olumsuz
olmasi, akran zorbaligi ve sinirsiz ekran kullanimina ornek vermislerdir. Tablo 5te okul dncesi
ogretmenlerinin gocuk ruh saglgi icin koruyucu faktorlere yonelik gortsleri yer almaktadir.

Tablo 5 Okul 6ncesi 6gretmenlerinin gocuk ruh saghgini koruyucu faktorlere yonelik gortsleri

Kategori Kod f
Aile ilgili ve tutarli ebeveyn tutumu 9
Cocuga uygun sinirlar 3
Olumlu ebeveyn-cocuk iligkisi 2
Guvenli baglanma 2
Teknolojinin uygun kullanimi 2
Okul Kaliteli okul ortami 7
Akranlarla sosyal etkilesim 7
Olumlu ogretmen iligkisi 4
Ebeveyn-ogretmen iliskisi 2
Cevre Dis mekan/doga etkinlikleri 1
ilgi alani Spor/sanat/hobi 1
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Tablo 5 incelendiginde 6dretmenler cocuk ruh sagligina yonelik koruyucu faktorler hakkinda
“aile”, “okul”, “cevre” ve “ilgi alanl” kategorileri altinda goruslerini belirttikleri gortlmektedir.
Ogretmenler aile kategorisinden en fazla “ilgili ve tutarll ebeveyn tutumu” ve “cocuda uygun
sinirlarin koyulmasi” seklinde goruslerini belirtmislerdir. Bununla birlikte okul kategorisinde
“kaliteli okul ortam!”, “akranlarla sosyal etkilesim” ve “olumlu 6gretmen iliskisi” ni belirtmislerdir.
GCocuklarin  katildiklari “dis mekan/doga etkinlikleri” ve c¢ocuklarin ilgi alanlarina gore
yonlendirildikleri “spor/sanat/hobi” de ruh sagligini koruyucu faktorler arasinda yer almaktadir.
Ogretmenlerin gocuk ruh saghgina iliskin koruyucu faktorler hakkindaki gorislerine yonelik
alintilar su sekildedir:

“Yani sosyal ortam onemli oldugunu dudsuntyorum. Bu konuda hani okul disinda iste
herhangi bir kres destegi olabilir ya da bir iste bir oyun gruplari olabilir. Bir ne bileyim oyun
parklari olabilir.” (03)

“Bakim verenle kurdugu guclu bag. Cocuk icin bence gok koruyucu. Onun disinda bence okul
oncesinden okula gidiyorsa okulun daha 6nemlibir katkisi var. Eger iyi bir egitim aliyorsa diye
dislnlyorum koruyucu faktorlerde.” (05).

"Yine en onemli koruyucu faktor aile. Ailedeki ebeveyn tutumlari, aile igi davranislar,
ebeveynlerinin birbirleri ile tutarli olmasi gocuklarin ruh saghginin korunmasi igin onemli.
Diger bir faktor ise okul.” (012)

Ogretmenler gocuk ruh saghgini koruyucu faktorlerle ilgili sosyal ortam, kaliteli okul ortam,
ebeveynle kurulan olumlu bag ve ebeveyn tutumunu ornek vermislerdir.

Tablo 6'da okul oncesi ogretmenlerinin ¢ocuk ruh sagligini desteklemedeki rollerine yonelik
gorusleri yer almaktadir.

Tablo 6 Okul dncesi 6gretmenlerinin cocuk ruh saghgini desteklemedeki rollerine iligkin gorusleri

Kategori Kod f
Cocuk Cocuklar tanima 12
Sorunlari fark etme 8

Guvenli iliskiler kurma
Cocuklarin ilk 6gretmeni olma
Duygulari anlama

Aileyi yonlendirmek  Okul-aile is birligi
Aileyi yonlendirmek
Etkimiz yok

N OO —= b O

Tablo 6 incelendiginde ogretmenler ¢ocuk ruh saglgini desteklemedeki rollerine iligkin
goruslerini “cocuk” ve “aileyi yonlendirmek” agisindan onemli bulduklarini belirtmislerdir. Cocuk
kategorisinden en fazla “cocuklar tanima®, “sorunlari fark etme”, ve “gtvenli iligkiler kurma" da
ogretmen olarak rollerinin onemli oldugunu didstunmektedirler. Bununla birlikte ogretmenler
aileden sonra c¢ocuklarin karsilastiklar “ilk ogretmen olma” agisindan da sorunlarin tespit
ettiklerini belirtmiglerdir. Aileyi yonlendirmek kategorisinde ise “okul-aile is birligi” kurma ve “aileyi
yonlendirme” agisindan ogretmenlerin ¢cocuk ruh saghgini destekledikleri gortlmektedir.
Ogretmenlerin cocuk ruh saghgini desteklemedeki rollerine iliskin gorislerine yonelik alintilar su

sekildedir:

“Simdi gocuklar, eger okul 6ncesi cagindan once bir yere ¢gikmadilarsa topluma giktiklari ilk
yer bizleriz agikgas evden disari hani genis aile degillerse eger iyi bir 6gretmene gocuk
kendini anlayan birine denk geldiyse agiyor.” (02)

“Yani rol olarak ¢ok rolum oldugunu dustniyorum ama bunu uygulamada yetersiz
kalabiliyoruz. Guinki bu konuda ailenin destegi bizim icin ok onemli.” (03)

“Eger ogretmenler ilgiliyse ama boyle daha ige donuk ya da daha uyumlu diyebilecegimiz
ama ayni zamanda iste farkli ruh sagligr problemleriyle ugrasan gocuklar da olabiliyor ve
onlarn da gozden kagirmamak adina bu konuda ¢ok dikkatli olmam gerektigini disintyorum.
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Cunku bazen ya aslinda ailelerin gogu bu konuda ¢ok bilingli olmayabiliyor ama benim bir
ogretmen olarak boyle bir liksim olmadigini dlisiniyorum.” (O5)

Ogretmenler gocuk ruh saghgini desteklemedeki rolleri ile ilgili gocuklarin karsilastiklar ilk
ogretmenler olduklarr icin onemli olduklarini disinmektedirler. Bununla birlikte ailenin gozden
kagirabilecegi durumlar olmasi halinde daha da dikkatli davranmalari gerektigini ifade
etmislerdir. Tablo 7'de okul 6ncesi 6gretmenlerinin gocuklarin ruh saglgina yonelik ihtiyaglarini
belirleme yontemleri yer almaktadir.

Tablo 7 Okul dncesi 6gretmenlerinin gocuklarin ruh saghgi ihtiyaglarini belirleme yontemleri

Kategori Kod f
Cocugu tanimave  Gozlem 11
degerlendirme Aileden bilgi alma 8
uygulamalari Oyun 7
Resim 3
Cocukla birebir goriisme 1
Is birligi Rehberlik servisinden destek alma 5

Tablo 7 incelendiginde ogretmenlerin gocuklarin ruh sagligina yonelik ihtiyaclarini belirlemeye
yonelik “gcocugu tanima ve degerlendirme uygulamalar” ve “is birligi" uygulamalari yaptiklari
gorulmektedir. Ogretmenlerin cocuklarin ruh saghgina yonelik ihtiyaclarini en fazla “gozlem”,
“aileden bilgi alma”, “oyun” ve “resim” araciligi ile belirledikleri gortlmektedir. Bununla birlikte
“rehberlik servisinden destek alma” da ogretmenlerin is birligi kurarak gocuklarin ihtiyaclarini
belirledikleri yontemler arasindadir. Ogretmenlerin gocuklarin ruh saghgr ihtiyaclarini belirleme

yontemleri hakkindaki gortslerine yonelik alintilar su sekildedir:

‘Bununla ilgili bir gozlemliyoruz. Kendi sinifin iginde ¢ozmeye galisiyoruz. Baktik olmuyor,
aileden destek istiyoruz iste rehberlik servisinden gibi.” (07)

‘Oyunda evet izlemek arkadas ortamindaki iletisimini izlemek germek, 6gretmeniyle olan
iletisimini gormek, aileden gerektigi takdirde kisa bilgiler almak.” (010)

“Cocugun oyun ve etkinlikler agisindan gozlemlenmesi burada meydana gelen davranis, olay
ve tutumlara nasil tepkilerde bulundugunu gormek igin gozlem yapiyorum. Cocugun kendini
ifade edebilecedi ortamlar yaratmak, rol oyunlari, drama ve canlandirma etkinliklerini
dizenlemek, aile iletisim halinde olmak..” (013)

Ogretmenler gocuklarin ruh saghgr ihtiyaclarini belirlerken cocugu tanima ve degerlendirme
uygulamalari yaptiklarini belirtmislerdir. Ogretmenler sinif igerisinde gozlem yapiyorlar, aileden
bilgi aliyorlar ve oyun davraniglarini gozlemliyorlar. Ogretmenler gozemedikleri bir durum
oldugunda rehberlik servisiyle is birligi yaptiklarini ifade etmislerdir.

Tablo 8'de okul oncesi 6gretmenlerinin gocuk ruh saghgini desteklemeye yonelik yaptiklari
uygulamalar yer almaktadir.

Tablo 8 Okul 6ncesi 6gretmenlerinin gocuk ruh saghgini desteklemeye yonelik uygulamalar

—h

Kategori Kod
Is birligi Aileden destek alma
Rehber 6gretmenden destek alma
Ruh saghgi uzmanina yonlendirmek
Okul idaresinden destek alma
Cocukla ilgili Cocukla bireysel gorisme
uygulamalar Problemin kaynagini belirleme
Drama/oyun etkinlikleri
Sinir koyma
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Tablo 8 incelendiginde 6gretmenlerin sinif igerisinde ruh saghgr problemleri ile karsilastiklarinda
en fazla "aileden destek alma”, “rehber 6gretmenden destek alma” ve “cocukla bireysel gorusme”
yaptiklari gortlmektedir. Bununla birlikte gerekli durumlarda “ruh saghgr uzmanina
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yonlendirmek”, “okul idaresinden destek almak” ve sinif icerisinde “problemin kaynagini
belirleme” ye yonelik uygulamalar vyaptiklar gortlmektedir. Ogretmenlerin  siniflarinda
karsilastiklari ruh sagligi problemlerine yonelik yaptiklari uygulamalar hakkindaki gorislerine
yonelik alintilar su sekildedir:

‘O gocugun problemini giderebilmek adina oncelikle ailenin destegini aliyorum ¢uinkd en gok
yasadigimiz problem evden gelen evin yansimasi oldugu icin oncelikle aileye bilgi veriyorum
aileden yardim aliyorum.” (O1)

“Cocuk ruh saghgina yonlendirmistik. Aslinda ben farkli bir durum gozlemledigimde
notlanmdan ya da iste cocukta hep boyle aldigim donutlerden varsa PDR uzmani galistigim
okul ya da psikolog ya yoksa ¢ocuk gelisimcimizle birlikte notlar aliyoruz. Aileyi ¢agiryoruz,
bunlar aktariyoruz.” (04)

‘Gogu zaman konustugum ya da disariya alip bu konu 6zel hadi seninle 6zel konusalim deyip
boyle hassas olan gocuklarda da bunu deniyorum.” (010)

Ogretmenler sinif igerisinde ruh saghgini desteklemeye yonelik oncelikle aileden destek
aldiklarini belirtmiglerdir. Ogretmenlerin sinif icerisinde farkli durumlarin olmasi halinde ruh
saghgl uzmanina yonlendirdiklerini de belirtmislerdir. Ayni zamanda bir problem durumunda
cocukla bireysel gorisme sik yaptiklari uygulamalar arasindadir.

Tablo 9'da okul oncesi 6gretmenlerinin ¢ocuk ruh sagligini desteklemeye yonelik ihtiyaglarina
iliskin bulgular yer almaktadir.

Tablo 9 Okul dncesi 6gretmenlerinin gocuk ruh sagligini desteklemeye yonelik ihtiyaglari

—h

Kategori Kod

Ogretmen Ogretmen egitimi
Ogretmenin kendi iyi olus hali
Sosyal etkinlikler

Fiziksel dizenleme  Sinif igi materyal destegi
Okulda rehber 6gretmenin olmasi
Sinif iginde sakinlesme/duyusal kdse
Sinif mevcudunun az olmasi
Sinif i¢i yardimel personel

Aile Aile egitimi
Ebeveyn-ogretmen is birligi
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Tablo 9 incelendiginde ogretmenler cocuk ruh sagligini desteklemeye yonelik ihtiyaclarini
“Ogretmen’, “fiziksel diizenlemeler” ve “aile” kategorileri altinda belirtmislerdir. “Ogretmen egitimi”
ve “0gretmenin kendi iyi olus hali” nin desteklenmesi 6gretmen agisindan en ¢ok belirtilen ihtiyag
olmustur. “Sinif ici materyal destedi”, “sinif ici sakinlesme/duyusal kdse” olmasi ve “okulda
rehber ogretmenin olmasi” 6gretmenlerin sinif ve okul anlaminda ihtiyaclarini gostermektedir.
Ayni zamanda ¢ocuk ruh saghgina yonelik “aile egitimi” nin de ihtiya¢ oldugu ogretmenler
tarafindan belirtilmistir. Ogretmenlerin gocuk ruh saghdina yonelik ihtiyaglar hakkindaki

goruslerine yonelik alintilar su sekildedir:

“Sinif ortaminda ogretmenlere ihtiyac duyulan ruh saghgini iyilestirmek adina agikcasi
ogretmenlerin 6ncelikle kendi iyi oluslari gerekiyor kendilerinin ruh saghgr iyi olmali ki
tikenmislik yasamamalari gerekiyor.” (O1)

“Kesinlikle var bu dedigim gibi duyu butinlemeye yonelik hasar yani ya da bunu
koyabilecegimiz bir alan genelde. Fiziksel kosullari bunu gok uygun olmuyor. Dar siniflar
oluyor gogu zaman yani sinif noktasinda iyilestirmeler yapilsa” (07)

“Belki 6gretmenlere yonelik bu durumlarda karsilastigimizda alabilecedimiz egitimler olabilir.
Bize ylz ylze Ozellikle verilecek egitimler olabilir. Bazi durumlarda zorlandiklarimiz oluyor.
Tabii ki aileye olabilir, ozellikle aile egitimleri olabilir.” 011

“Kisisel olarak kendini gelistirmenin haricinde her kademedeki okulda rehberlik hizmetlerinin
saglikl ydrdtdlmesi ve profesyonel acidan veliler ve sinif 6gretmeni arasinda saglikli bir
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iletisim koprisu olabilecek bir rehber 6gretmen, okul psikologu gibi bir birim olmasi
gerektigini distintdyorum.” (013)

Ogretmenler cocuk ruh saghgini desteklemeye yonelik kendi iyi oluslarini ve ruh saghgini
desteklemek, 6gretmen ve aile egitimleri ve okulda rehberlik hizmetlerinin saghkl yurtttilmesi
icin bir birim kurulmasi gerektigini disunmektedirler.

Tartigsma

Bu arastirma okul oncesi ogretmenlerinin gocuk ruh saghgini desteklemeki rollerine yonelik
goruslerini nitel verilere dayanarak ortaya koymaktadir. Birinci alt probleme yonelik okul dncesi
ogretmenlerinin gocuk ruh saghg hakkindaki gorisleri incelenmistir. Ogretmenler ¢cocuk ruh
sagligr hakkinda gocuklarin “duygularini ifade etmesi/duygu diuzenleme”, “kendini ifade etmesi”,
sosyal iliskilerin olmasi” ve “fizyolojik ve psikolojik iyilik hali” olarak goruslerini belirtmiglerdir.
Dinya Saglk Orgiti'ne gére ruh saghgi “bireyin kendi yeteneklerinin farkinda oldugu, yasamin
normal stresiyle basa ¢ikabildigi, Gretken ve verimli bir sekilde ¢alisabildigi ve topluma katkida
bulunabildigi bir iyilik hali” olarak tanimlanmistir. Cocuk ruh saghgi, fiziksel saghgin yerinde
olmasi ile birlikte 6z saygi, duygusal ve sosyal gelisim, iyi iliskiler kurabilme yetenegi, dayaniklilik,
zorluklarla basa ¢ikma ve problem ¢ozme becerilerini de kapsamaktadir (Isaksson ve ark., 2013;
Faude, 2009). Ogretmenlerin gocuk ruh sagligina yonelik gorislerinin alan yazinda var olan
bilgilerle tutarl oldugu gorulmektedir. Okul dncesi 6gretmenleri gocuklarin ruh saghgini olumsuz
etkileyen risk faktorlerine yonelik en fazla “ihmalkar ebeveyn tutumu” ve ¢ocuklarin “sinirsiz
ekran” a maruz kalmalari olarak belirtmislerdir. Bununla birlikte “akran zorbaligl”, “olumsuz
ogretmen tutumu” ve cocugun sahip oldugu “genetik faktorler” olumsuz ruh sagligina sebep olan
risk faktorleri olarak belirtiimistir. Buna karsilik “ilgili ve tutarli ebeveyn tutumu®, kaliteli ve
destekleyici okul ortami” ve “akranlarla sosyal etkilesim” in de gocuk ruh saghgini olumlu
etkileyen koruyucu faktorler olarak belirtildigi gordlmektedir. Aile ve akranlarla kurulan gtivenli ve
destekleyici iliskiler, gvenli ve tutarl okul ve ev ortami gocuklarin olumsuz ruh saghgi risklerini
azaltmaktadir. Tutarsiz ve ihmalkar ebeveyn tutumu, sinirsiz ekrana maruz kalma, akran
zorbaligr ve okul ortamindaki yetersiz davranis yonetimi gocuklarin ruh saghgini olumsuz
etkileyen risk faktorleri arasinda gorilmektedir (Kay-Lambkin vd., 2007; Graham ve ark., 2011;
Wright ve ark., 2013). Yapilan bir bagka arastirmada da okul gocuklarin tutarsiz bir bakima maruz
kalmasi, ebeveynleri ile glvenli ve destekleyici iliskinin eksikligi, tutarsiz ev ortami ve sosyal
etkilesimlerin sinirll olmasinin  gocuklar igin risk faktoru oldugunu ortaya koyulmustur
(Giannakopoulos ve ark., 2014). Ogretmenlerin gocuk ruh saghgina yonelik koruyucu ve risk
faktorlerine yonelik gorUslerinin alan yazinda var olan arastirma bulgulanyla tutarlilik
gostermektedir. Bu bilgilerden yola ¢ikilarak arastirmaya katilan okul oncesi 6gretmenlerinin
cocuk ruh saghgi hakkinda bilgilerinin oldugu soylenebilir.

Ikinci alt probleme yonelik okul oncesi 6gretmenlerinin gocuk ruh saghgini desteklemedeki
rollerine iliskin gorusleri alinmistir. Ogretmenler gocuklarin ruh saghgini desteklemedeki rollerini
onemli bulmaktadir. Ogretmenler “cocuklar tanima”, “sorunlari tespit etme”, gocuklarla giivenli
iliskiler kurma ve “ice donuk/¢ekingen ¢cocuklari fark etme” anlaminda rollerinin onemli oldugunu
belirtmiglerdir. Ayni zamanda “aileyi yonlendirmek” ve “okul-aile is birligini kurmak” adina da
rolleri oldugunu belirtmislerdir. Ogretmenlerin sinif igerisinde gocuklarin ruh saghg ihtiyaglarini
belirlerken gozlem yaptiklarini, aileden bilgi aldiklari ve oyundan faydalandiklari gortlmektedir.
Bu uygulamalarin yaninda okul rehberlik servisinden destek alarak is birligine yonelik
uygulamalar da bulunmaktadir. Okul ortaminin ¢ocuk ruh saghginin degerlendiriimesinde
destekleyici bir role sahip oldugu gortist giderek artmaktadir (O'Farrell ve ark., 2025). Egitimciler,
erken cocukluk egitimi ortamlarinda ruh saghgr gelistirme uygulamalarinin merkezinde yer
almaktadir (Askell-Williams ve Murray-Harvey, 2013). Yapilan arastirmalar 6gretmenler ve
ogrenciler arasinda kurulan olumlu iligkiler gelistirmenin ve ebeveynlerle is birligine dayali iligkiler
kurmanin ogrencilerin ruh saghgini destekleyebilecedi yollar arasinda oldugunu gostermektedir
(Eleni, 2021). Gocuklarin ruh saghgini desteklemede 6gretmenlerin rolinu inceleyen bir baska
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arastirmada da ogretmenler ¢cocuk ruh saghgini desteklemede okullarin ve 6gretmenlerin 6zel
bir rol oynadigini belirtmislerdir (Reinke ve ark, 2011). Ogretmenler gocuklarn ruh saghgini
gelistirme adina oyunlar aracililigi ile cocuklarin etkilesimlerini arttirmakta, cocuklarin duygularini
onaylamakta ve ebeveynlerle is birligi icinde olmaktadirlar (Isaksson ve ark., 2013). Kiling ve
Saltik'in (2020) gergeklestirdigi arastirmada da oyunun cocuklarin problem davranislarini
azalttigr gordlmektedir. Ayni zamanda sinif igerisinde cocugu gozlemlemek ve ¢ocuklarla iligki
kurmak 6grencileri tanimak adina 6gretmenler igin dnemli bir rol oynamaktadir (Giannakopoulos
ve ark., 2014, Giles-Kaye ve ark., 2023). Bu bilgilerden yola gikilarak okul 6ncesi 6gretmenlerinin
cocuk ruh saghgini desteklemedeki rollerini onemli bulduklari ve bununla ilgili uygulamalar
yaparak sorumluluk aldiklari sdylenebilir.

Uglincu alt probleme yonelik okul énecesi 6gretmenlerinin gocuk ruh saghdini desteklemeye
yonelik ihtiyaclarina bakildiginda ogretmen ve aile egitimleri, okulda psikolojik danisman ve
rehber ogretmenin bulunmasi, sinif igerisinde materyal destedi ve sakinlesme kosesinin
olusturulmasi gibi desteklere ihtiyaclar oldugu gorulmektedir. Ayni zamanda sinif mevcudunun
az olmasi ve sinif igince yardimci personelin olmasi da belirtilen ihtiyaclar arasindadir. Bu
bulgular alan yazinda var olan arastirma bulgulari ile tutarlilik gostermektedir. Yapilan benzer bir
arastirmada ogretmenler gocuklarin ruh saghgini degerlendirme konusunda dis degerlendirme
hizmetlerine ihtiyag duyduklar, egitim ve kaynak eksikligi yasadiklari ortaya konulmustur. Ayrica
var olan mufredatin uygulanmasina yonelik is yukd ogretmenlerin ruh sagligr alaninda ihtiyaclari
karsilamada konusunda yetersiz biraktigi gorilmektedir (O'Farrell ve ark., 2025). Ogretmenlerin
de belirttigi Uzere, okul oncesi egitim siniflarinda yardimci personel desteginin saglanmasi ve
sinif mevcutlarinin  azaltilmasi, ogretmenlerin gocuklari daha etkin ve ayrintili bigimde
gozlemlemelerine olanak saglayarak cocuklarin bireysel ve ruh saglhgina iliskin ihtiyaglarina
yonelik daha nitelikli ve etkili uygulamalar gerceklestirmelerini destekleyebilir. Reinke vd.'nin
(20171) gergeklestirdigi arastirmada ogretmenler sinif igerisinde davranigsal mudahalelerin
uygulanmasinda kendilerini sorumlu gormekle birlikte okul psikologlarinin da rolintin buyuk
oldugunu belirtmislerdir. Ayni zamanda ogretmenler cocuklarin ruh saghgi ihtiyaclarini
destekleme konusunda deneyim ve egitim eksikligi oldugunu belirtmislerdir. Siniftaki gocuk
sayisinin fazla olmasi ve sinif icinde 6gretmene yardimci olacak destek olmamasi 6gretmenlerin
cocuklarin ruh saghgi ihtiyaclarini belirlemelerini zorlastirmaktadir. Ayni zamanda 6gretmenlere
belirli zamanlarda gocuk ruh saghgina yonelik egitimler verilmesi 6gretmenlerin ruh sagligina
yonelik bilgilerinin giincellenmesini saglayacaktir. Okullarinda PDR uzmani olmayan 6gretmenler
bu eksikligi vurgulamislardir. Ayni zamanda okullarinda PDR uzmani olan 6gretmenlerin de
gocuklarin ruh saghgini desteklemek adina PDR uzmaniyla is birligi yaptiklarini belirttikleri
gordlmektedir. Bu anlamda okullarda PDR uzmanin olmasi okul oncesi 6gretmenlerinin gocuk
ruh saghgini desteklemede onemli bir paydas oldugu ogretmenler tarafindan belirtilmistir.

Sonug ve oneriler

Bu arastirma, okul oncesi ogretmenlerinin cocuk ruh saghgini desteklemedeki rollerine yonelik
goruslerini incelemistir. Arastirmaya katilan 6gretmenlerin gcocuk ruh saghgr hakkinda bilgi sahibi
olduklan ortaya konulmustur. Bununla birlikte 6gretmenler cocuk ruh saghgini desteklemede
kendi rollerini dnemli bulmaktadirlar. Ogretmenler sinif igerisinde gozlem, gocukla gorisme ve
cesitli etkinlikler aracigi ile gocuklarin ruh saghgi ihtiyacini belirlemektedirler. Aileyle is birligi
kurmak c¢ocuklarin ruh saghgini desteklemek ve ihtiyacglarini belirlemek adina ogretmenler
acisindan onemlidir. Okullarinda PDR uzmani olan 6gretmenler ihtiyag durumunda PDR uzmani
ile is birligi yapmaktadirlar. Fakat okullarinda PDR uzmani olmayan ogretmenler ise bu ihtiyaci
dile getirmislerdir. Ogretmenler var olan bilgi ve becerileri ile gocuklarin ruh saghgini
desteklemekte fakat bunun yaninda devam eden surecte de egitime ihtiyaclar oldugunu ifade
ettiler. Ailenin de surece dahil olmasi agisindan aile egitiminin onemli oldugunu belirttiler.
Ogretmenler sinif igerisinde cocuklarin ihtiyaglarini daha verimli karsilamak adina sinif
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mevcutlarinin az olmasini, yardimci personele ihtiyag duyduklarini ve ¢ocuklarin daha kolay
sakinlesme ihtiyacina yonelik sakinlesme/duyu kosesine ihtiyaclari olduklarini belirtmislerdir.

Arastirmadan elde edilen bulgulardan yola ¢ikilarak cesitli oneriler getiriimistir. Arastirmanin 14
kadin okul oncesi ogretmeninden elde edilen verilerle sinirli olmasi nedeniyle, gelecekte
yapilacak arastirmalarda daha genis ve farkli 6zelliklere sahip galisma gruplarina yer verilmesi
onerilmektedir. Ayrica farkli okul tirlerinde, okulunda psikolojik danigsman ve rehberlik (PDR)
uzmani bulunan ve bulunmayan okul 6ncesi 6gretmenlerinin goruslerinin karsilastinldigr benzer
arastirmalarin yurutulmesi, ogretmenlerin ruh saghdina iliskin ihtiyaglarinin daha kapsamli bir
sekilde ortaya konulmasina katki saglayabilir.

Ogretmenlerin cocuk ruh saghgr konusundaki ihtiyaglarinin karsilanmasina yonelik gerekli
duzenlemelerin politika yapicilar tarafindan gergeklestiriimesi onem tasimaktadir. MEB'e bagli
anasinifinin - bulundugu okullar ve anaokullarinda PDR uzmaninin olmasi okul oncesi
ogretmenlerinin ¢ocuklarin ruh sagligina yonelik ihtiyaglarini daha kolay karsilamalarini
saglayacaktir. Okul oncesi egitim siniflarinda yardimci personel bulunmasi 6gretmenlerin sinif
icerisindeki is yukunU azaltacagi, daha verimli bir sekilde cocuklari gozlemlemelerine ve
cocuklarin  bireysel ihtiyaglarina daha fazla zaman ayirmalarina olanak saglayacadi
distnllmektedir.  Ozellikle okulunda psikolojik danisman  bulunmayan okul —oncesi
ogretmenlerinin ¢cocuk ruh sagligina iliskin bilgi ve becerilerini gelistirmek amaciyla “Erken
Cocuklukta Ruh Saghgi Okuryazarligi” konulu hizmet ici egitimlerin dizenlenmesi onerilmektedir.
Bu egitimlerin ¢cocuk ruh sagligini tanima, risk faktorlerini fark etme, cocuklarin duygusal ve
sosyal ihtiyaclarini destekleme, gerektiginde uzmanlara yonlendirme ve aile is birligi kurma gibi
konular icermesi vyararli olabilir. Bununla birlikte ogretmenlerin kendi iyi olus hallerini
desteklenmesine yonelik calismalarin yuritilmesi de 6nemlidir. Ogretmenlerin ihtiyaclari
dogrultusunda mesleki ve kisisel gelisim egitimlerinin yani sira sosyal etkinliklerin de
dizenlenmesi oOnerilmektedir. Sinif igerisinde cocuklarin rahatlamalarini, duygulanni ifade
etmelerini ve kendilerini glivende hissetmelerini destekleyecek uygun materyal ve mekanlarin
olusturulmasi sinif ortaminda gocuklarin ruh saghgini destekleyici olabilir. Ailelere yonelik cocuk
ruh saghgi ve gelisimi konusunda egitimlerin dizenlenmesi 0gretmenlerin ailelerle daha etkili is
birligi kurmasini saglayabilir.

Cikar catismasi beyani

Gikar gatismasi

Yazarlar, bu galismada sunulan arastirmay: etkileyebilecek herhangi bir bilinen finansal ¢ikar,
kurumsal baglanti ya da kisisel iliski bulunmadigini beyan eder. Herhangi bir olasi gikar catismasi
yoktur.

Finansman

Bu arastirma igin dis finansman destegi alinmamistir. Uygun olmasi hélinde, finansman
saglayici(lar)in arastirma tasarimi; veri toplama, analiz veya yorumlama; makalenin hazirlanmasi
ya da yayimlanmasina karar verilmesi sureclerinde herhangi bir rold bulunmadigi beyan edilir.

Yazar katkilari (CRediT)

Yazar 1 (Ad Soyad): Kavramsallastirma; Yontem; Arastirma/inceleme; Veri dizenleme; Bigimsel
analiz; Ozgun taslak yazimi; Yazim—gozden gegirme ve dizenleme; Gorsellestirme.

Veri erigilebilirligi

Veriler, makul talep Uzerine sorumlu yazardan temin edilebilir.
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Etik kurul onayi ve katilimci onami

Karamanoglu Mehmetbey Universitesi Sosyal ve Beseri Bilimler Bilimsel Arastirma Ve Yayin Etik
Kurulu'ndan (Onay tarihi: 29.04.2026; Onay no: 04-132). Arastirmaya katilan katiimcilardan
onam alinmistir.

Yapay zeka (YZ) araglarinin kullanimi

Yazarlar, bu makalenin hazirlanmasi surecinde yapay zeka destekli araclarin kullanimina iliskin
beyani asagidaki sekilde sunar: Yapay zeka araglari dil dizeltmeleri i¢in kullaniimistir. Yapay
zeka araglari, ampirik verilerin Uretilmesi/degistirilmesi, analiz sonuglarinin olusturulmasi veya
¢alismanin temel bulgularinin ve sonuglarinin sekillendiriimesi amaciyla kullaniimamistir. Yapay
zeka ciktilan yazarlar tarafindan kontrol edilmis ve dogrulanmustir; igerigin buttnlugu, 6zgunligu
ve dogruluguna iliskin sorumluluk tamamen yazarlara aittir.
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