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Oz

Giris: Egitsel degerlendirme stireclerinde az goren bireylerin islevsel gérme becerileri degerlendirilmektedir.
Islevsel gérme degerlendirmesiyle az goren bireylerin var olan gérme potansiyelini islevsel olarak ne kadar ve
nasil kullandigina dair bilgiler edinilmektedir. Islevsel gorme becerilerinin degerlendirmesi, az géren bireylerin
yonlendirme ve yerlestirme siireglerini énemli Sl¢iide etkilemektedir. Bu ydnlendirme, yerlestirme ve egitsel
degerlendirme siiregleri Rehberlik ve Arastirma Merkezlerinde (RAM) gerceklestirilmektedir. Bu aragtirmada,
RAM’larda calisan 6zel egitim &gretmenlerinin az goren bireylerin islevsel gorme degerlendirmesine iliskin
goriiglerinin incelenmesi hedeflenmistir.

Yontem: Bu arastirmada nitel arastirma yontemlerinden olgubilim deseni kullanilmistir. Aragtirmanin ¢alisma
grubunu RAM’larda ¢alisan 16 6zel egitim 6gretmeni olusturmustur. Arastirmada veri toplama araci olarak yari
yapilandirilmis  gériisme formu kullanilmistir.  Goriigmelerden elde edilen veriler igerik analiziyle
degerlendirilmistir.

Bulgular: Arastirmada 6zel egitim 6gretmenlerinin goriisleri 5 tema altinda toplanmustir. Ogretmenlerin farkli
gorme becerilerini degerlendirdikleri belirlenmistir. Ayrica bu degerlendirmeleri yaparken aileye sorma, bireye
sorma gibi yollara basvurduklar1 goriilmiistiir. Ote yandan materyal eksikligi, fiziksel ortam sinirliligi, tibbi taniy1
anlamama, bilgi eksikligi gibi giicliikler yasadiklari tespit edilmistir. Bunlarin aksine dgretmenler iglevsel gérme
degerlendirmesi sonrasinda izleme yapabilme, dnlem alabilme gibi avantajlara sahip olduklarini vurgulamiglardir.
Ayrica islevsel gorme degerlendirmesine yonelik dneriler getirmiglerdir.

Tartisma: Arastirmada 6gretmenlerin degerlendirdikleri gérme becerilerinin sinirli oldugu gériilmistiir. Diger
taraftan degerlendirme bigimlerinin farklilik arz ettigi goriilse de bunlarin birebir az géren bireyle degerlendirme
seklinde yapilmasmin sinirl kaldig1 6ne gikmustir. Ogretmenlerin islevsel gorme degerlendirmesine yonelik bazi
gligliikler yasadiklar1 tespit edilmistir. Bu giigliiklerin bazilar1 dogrudan gérme becerilerine yonelik olabilirken
bazilar1 ise RAM’larda calisan 6gretmenlerin ortak sorunlari olabilmektedir. Ayrica &gretmenler yasadiklar
sorunlara iligkin ¢esitli Onerilerde bulunarak islevsel gorme degerlendirmesine yonelik taleplerini dile
getirmislerdir. Ogretmenlerin belirttigi oneriler, degerlendirme siirecinin daha etkili ve adil olmast i¢in yapisal ve
iceriksel degisikliklerin gerekliligini vurgulamaktadir.

Anahtar sozciikler: Rehberlik ve Arastirma Merkezi, egitsel degerlendirme ve tanilama, islevsel gérme, az goren,
ozel egitim, gorme yetersizligi
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Giris

Alanyazinda goérme yetersizligine iliskin farkli tanimlar s6z konusudur. Bunlar kor (total gérme kayipli)
ve az goren seklinde kategorize edilmektedir. Ayni zamanda bu kategorilerin daha iyi anlasilmasini saglayan yasal
ve egitsel tanimlar bulunmaktadir. Bu arastirmada, hedef kitlenin az gdren bireyleri igermesi nedeniyle bu
kavramin {izerinde durulmus ve tanimlaria yer verilmistir. Yasal tanima gore az goren; miimkiin olan tiim
diizeltmelerle birlikte, bireyin iyi goren goziindeki olagan gérme keskinliginin 20/70 ile 20/200 arasinda olmasi
seklinde ifade edilmektedir (Tuncer, 2013). Yasal tanim, gbz hekimleri tarafindan az géren bireylerin cesitli yasal
imkanlardan (Gozliik, vergi indirimi, arag-gere¢ temini) yararlanip yararlanamayacaklar1 konusunda karar verme
asamasinda kullanilan nicel bir degerlendirmedir. Ancak yasal tanimlar, az goren bireylerin gérme islevleri
hakkinda (Neyi, nerede, ne kadar gorebiliyor?) yeterli bilgi saglamamaktadir. Bu nedenle egitimciler agisindan
egitsel tanimlara ihtiya¢ duyulmaktadir. Egitsel tanima gore az goren; biiylik puntolu yazilar1 okuyabilen veya
yazili materyalleri bilyiitegler yardimiyla okuyabilen bireyler olarak tanimlanmaktadir (Safak, 2013).

Ulkemizde egitsel tanilama ve degerlendirme Rehberlik ve Arastirma Merkezlerinde (RAM)
yapilmaktadir. Egitsel tanilama ise egitsel amagla bireyin tiim gelisim ve disiplin alanlarindaki 6zelliklerinin
belirlenerek degerlendirilmesi siireci ifadesi ile aciklanmustir (Ozel Egitim Hizmetleri Yonetmeligi [OEHY],
2018). Az goren bireyler tibbi tanilamanin ardindan aldiklar1 Cocuklar igin Ozel Gereksinim Raporu (COZGER)
ile RAM’da egitsel degerlendirmeye alinmaktadirlar. Egitsel degerlendirmeler ise RAM’larda olusturulan Ozel
Egitim Degerlendirme Kurullar1 tarafindan gerceklestirilmektedir. RAM’larda az goren bireylerin tiim gelisimsel
ozellikleri ve egitsel alanlari degerlendirilmekte ve bireyler ihtiyaglarina uygun olarak egitim ortamlarina
yerlestirilmekte ve yonlendirilmektedir (OEHY, 2018).

Az goren bireylerin mevcut gérme becerileri ve bu becerilerini kullanim diizeyleri birbirlerinden farklilik
gostermektedir (Corn & Erin, 2010). Mevcut goz kosullari, 6grenme deneyimi, ortam, biligsel diizey, psikolojik
durum, g¢evresel ipuglari, renk, zitlik, aydinlatma gibi 6zellikler bu farkliligin olusmasimin nedenleri olarak
siralanabilir (Keeffe, 1995). Bu nedenle, RAM’larda gergeklestirilen egitsel degerlendirme siirecinde az géren
bireylerin islevsel gdrme becerilerinin degerlendirilmesi 6nem arz etmektedir. Islevsel gérme, bir isin planlanmas1
ve gergeklestirilmesi i¢in gereksinim duyulan gorme becerileri olarak ifade edilmektedir (Gothwal vd., 2003).
Islevsel gérme becerileri de genel olarak odaklanma, izleme, gz islevleri, kontrast, 151k duyarliligi, gérme alani,
renk gdérme, nesne/kisi ayirt etme, nesne/kisi esleme gibi farkli becerileri icermektedir (Erin & Paul, 2010). Islevsel
gorme degerlendirmesi ise az goren bireylerin giinliik yasam igerisinde tanidik veya tanidik olmayan ortamlarda
cesitli gorevleri sergilemede gdrme becerilerini nasil kullandiklarinin belirlendigi bir degerlendirme olarak ifade
edilmektedir (Bishop & Barraga, 2004; Webster & Roe, 2003).

Standardizasyonu saglanmis ve gecerlik giivenirlik yapilmis baz1 degerlendirme araclar1 (Gazi Islevsel
Gorme Degerlendirme Araci [GIGDA], LV Prasad-islevsel Gorme Anketi [LVP-FVQ]) ile az géren bireylerin
islevsel gorme becerileri degerlendirilebilmektedir. Bu noktada islevsel géorme degerlendirmesi i¢in s6z konusu
araglarin kullanimina yoénelik bir egitim, sertifika veya kursun alinmis olmasi gerekli olabilir. Ayrica 6gretmen
yapimi bazi degerlendirme araglar1 ile de az goren bireylere yonelik islevsel gorme degerlendirmeleri de
gergeklestirilebilir. Ancak bunlarin yani sira herhangi bir degerlendirme aracina ihtiyag duymadan; az géren
bireylerin ev isi becerileri ya da kitap/dergi okuma gibi bazi eylemleri gergeklestirirken gézlemlenmesi yoluyla da
islevsel gdrme degerlendirmesi gergeklestirilebilir (Rovner vd., 2014). Islevsel gorme degerlendirmesi
neticesinde; az goren bireylerin neyi, ne kadar mesafeden ve nasil gérdiigiine dair bilgilere ulagilmaktadir. Ayrica
bu bireyler i¢in etkili egitim hizmetlerinin saglanmasi, hangi egitim materyallerinin kullanilacagi ve bunlarin nasil
uyarlanacagma yonelik bilgiler elde edilmektedir. Dolayisiyla, iglevsel gorme degerlendirmesinin az goren
bireylere yonelik egitim hizmetlerinin saglanmasi1 agisindan 6nemli bir yere sahip oldugu sdylenebilir. Ote yandan
az goren bireylerin gorsel rehabilitasyon hizmetleri agisindan da islevsel gorme degerlendirmesinin dnemli roliiniin
oldugu ifade edilebilir.

Alanyazin incelendiginde islevsel gorme becerilerini konu edinen g¢esitli aragtirmalarin yapildigi
goriilmektedir. Ornegin islevsel gorme becerilerini degerlendirmeyi amaglayan betimsel nitelikte arastirmalar
bulunmaktadir (Blanksby & Langford, 1993; Cakmak, Aslan vd., 2016; Faria vd., 1998; Kii¢iik, 1997; Malta vd.,
2006; Safak vd., 2012; Safak vd., 2013; Zimmermann vd., 2015). Bu arastirmalarda genel olarak az goren
bireylerin farkli gérme becerilerine (Odaklanma, izleme, kontrast duyarlilifi) yonelik performans diizeyleri
aragtirilmigtir. Bazi arastirmalarda ise bir degerlendirme araci gelistirme konusu {izerinde durulmustur (Birch vd.,
2007; Felius vd., 2004; Gothwal vd., 2003; Tadic vd., 2013). Bu arastirmalarda da genel olarak az goren bireylerin
farklt islevsel gorme becerilerini degerlendirmek {izere bir arag, test veya materyal gelistirildigi dikkat
¢ekmektedir. Bu arastirmalarin yani sira gérme becerilerinin desteklenmesinin veya gelistirilmesinin hedeflendigi
deneysel nitelikte arastirmalarin oldugu da goriilmektedir (Alimovic vd., 2014; Aslan, 2015; Aslan & Cakmak,
2016; Chacon-Lopez vd., 2013; Coetzee & Pienaar, 2013; Demiryiirek, 2016; Ganesh vd., 2013; Tsai vd., 2013).
S6z konusu bu arastirmalarda genel olarak bir programin, yontemin ve veya teknigin az goéren bireylerin farkl
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gorme becerileri ilizerinde etkileri incelenmistir. Sonug olarak islevsel géorme degerlendirmesi veya gelistirmesi
konusunda c¢esitli aragtirma bulgularina rastlandig sdylenebilir.

Alanyazin incelendiginde RAM’larda ¢alisan 6gretmenlerin farkli yetersizlik gruplarindaki bireylerin
(otizm spektrum bozuklugu, coklu yetersizlik, isitme yetersizligi) egitsel degerlendirme siire¢lerine iligkin
goriiglerinin alindig1 dikkat ¢ekmektedir (Akincioglu-Colak, 2022; Aktas, 2022; Cakmak, 2017; Cift¢ci-Cigek,
2015; Kaplan-Sahin, 2016; Kuzgun, 2019; Yilmaz, 2016; Yurtsever, 2013; Yirekli, 2021). Bu arastirmalarda
ogretmenlerin goriigleri yetersizlik tiirleri baglaminda ele alinarak degerlendirme siiregleri incelenmistir. Bu
stirecte karsilasmis olduklar1 zorluklar, deneyimleri, 6nerileri gibi konular irdelenmistir. Ancak Google Akademik,
Web of Science, Scopus, ERIC Academic Search Ultimate, ULAKBIM veri tabanlari iizerinden yapilan online
taramalar neticesinde; Ogretmenlerin islevsel gorme degerlendirmesine veya bu siirece yonelik goriislerinin
alindig1 bir arastirmaya ulasilamamistir. Bu yoniiyle bir arastirma ihtiyacindan bahsedilebilir. Bu ihtiyacin
giderilebilmesi yoniinde bu aragtirmanin planlamasi gergeklestirilmistir.

RAM’larda ¢alisan Ogretmenlerin az goren bireylerin islevsel gorme degerlendirmesine iliskin
goriiglerinin alinmasinin bu bireylere sunulan modiillerin igerigi hakkinda farkli bir bakis agist saglamasi
beklenmektedir. Ayrica bu durumun sahada ¢alisan diger 6gretmenlere bir farkindalik olusturacagi ve az goéren
bireyler i¢in uygun egitim ortamlarinin ve uyarlamalarin yapilmasina katki saglayacagi diisiiniilmektedir. Bunlara
ek olarak, islevsel gérme degerlendirmesi sonuglarinin gérme yetersizligi olan bireylerin ailelerine degerlendirme
stirecinin 6nemi hakkinda bilgiler verecegi iimit edilmektedir. Boylelikle az gdren bireylerin ailelerinin de
farkindaliklarmin artacagi beklenmektedir. Ayrica RAM-okul is birligini giiclendirmesi agisindan yasanan
sorunlarin tespit edilmesi ve ¢dziim Onerilerinin gelistirmesi umulmaktadir. Boylelikle az gdren bireylerin okul
stireclerinin kolaylasabilecegi, bu bireylere gerekli dnlemlerin ve desteklerin saglanabilecegi diistintilmektedir. Bu
nedenlerden de yola ¢ikarak bu aragtirmada, RAM’larda ¢aligan 6zel egitim 6gretmenlerinin az géren bireylerin
islevsel gorme degerlendirmesine iligkin goriislerinin incelenmesi hedeflenmistir. Bu arastirmanin genel amaci,
RAM’larda calisan 6zel egitim O6gretmenlerinin az gdren bireylerin islevsel gorme degerlendirmesine iliskin
goriiglerinin incelenmesidir. Bu genel amag¢ dogrultusunda asagidaki arastirma sorularina yanit aranmistir:

1. RAM’larda ¢alisan 6zel egitim Ogretmenlerinin az goren bireylerin islevsel gorme degerlendirmesine
iliskin deneyimleri nelerdir?

2. RAM’larda ¢alisan 6zel egitim Ogretmenlerinin az goren bireylerin islevsel gorme degerlendirmesi
sirasinda karsilastiklar: giicliikler ve avantaj olarak gordiikleri yonler nelerdir?

3. RAM’larda ¢alisan 6zel egitim Ogretmenlerinin az goren bireylerin islevsel gorme degerlendirmesine
iligkin 6nerileri nelerdir?

Yontem
Arastirma Deseni

Bu arastirmada nitel arastirma yontemi benimsenmistir. Nitel aragtirmalar, olgular hakkinda daha derin
bilgiye ulagmak ve farkli bir bakis agis1 getirmek amaciyla kullanilmakta (Leko vd., 2021) ve genel olarak gozlem,
goriisme, dokiiman analizi gibi tekniklerden olugmaktadir (Yildirim & Simsek, 2018). Bu aragtirmada, RAM’larda
calisan 0zel egitim Ogretmenlerinin az gdren bireylerin islevsel gorme degerlendirmesine iliskin goriislerinin
incelenmesi amaciyla nitel aragtirma ydntemlerinden olgubilim (fenomenoloji) deseni kullanilmistir.
Fenomenoloji, insanlarin deneyimledigi kavramlar1 ve durumlart detayli bir sekilde inceleyerek, diinyada ve
toplumda farkinda olduklari olgularin siireg iginde nasil yasandigini arastiran nitel bir yontemdir (Capar & Ceylan,
2022).

Calisma Grubu

Bu aragtirmanin ¢alisma grubunu RAM'larda galisan 16 6zel egitim dgretmeni olusturmaktadir. Calisma
grubunda yer alan Ogretmenlere ait bilgiler Tablo 1°de verilmistir. Tablo 1’e gore calisma grubundaki
dgretmenlerin 9'u erkek, 7'si kadindir. Sadece 3 6gretmen yiiksek lisans derecesine sahiptir. Ogretmenlerin mesleki
kidemleri 2 ile 21 yil arasinda iken; RAM’da c¢alisma deneyimleri ise 1 ile 16 yil arasinda degismektedir.
Ogretmenlerin 8’i zihin engelliler, 6’s1 gérme engelliler ve 2’si ise dzel egitim dgretmenligi lisans derecesine
sahiptir.

Olgubilim ¢aligmalarinda katilimcilar, belirli bir olguyu tecriibe etmis ve belirli bir karakteristik 6zelligi
olan grup igerisinde seg¢ilmektedir (Rubin & Babbie, 2016). Bu dogrultuda, arastirmanin g¢aligma grubunu
belirleyebilmek amaciyla 6lciit drnekleme yontemi kullanilmistir. Olgiit rnekleme, belirli bir popiilasyon iginde
belirli bir alt grup veya dzellik tastyan bireyler incelenmek istendiginde yaygin olarak kullanilmaktadir (Yildirim
& Simsek, 2018). Olgiit 5rneklemede arastirmaci tarafindan belirlenmis veya daha énceden hazirlanmis dlgiitleri
kargilayan durumlarla g¢alisilmaktadir (Marshall & Rossman, 2014). Bu arastirmada da katilimcilari tespit
edebilmek amaciyla bazi dl¢iitler belirlenmistir. Bunlar; a) RAM 6zel egitim degerlendirme biriminde en az 1 yil
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stireyle calisiyor olma, b) az goren birey ile en az bir kez egitsel degerlendirme siirecini yiiriitmiis olma, c)
arastirmaya goniillii olarak katilma ve d) 6zel egitim alan1 mezuniyetine sahip olmadir.

Aragtirma kapsaminda; Kirklareli ve Ankara illerinde bulunan RAM’larin kurum web sayfalarindan
ogretmenlerin iletigim bilgilerine (e-mail, telefon) ulasiimistir. S6z konusu bilgiler araciligryla ilgili 6gretmenlere
aragtirmanin igerigi ve kapsami, uygulama siiresi, aragtirma sorulari hakkinda bilgilendirme yapilmistir. Bu
bilgilendirmeye ek olarak arasgtirma kapsaminda alinan etik kurul ve uygulama izinleri de 6gretmenlerle
paylasilmis ve 6gretmenler aragtirmaya katilmaya davet edilmistir. Ayrica 6gretmenlerin calistiklar1 RAM’larin
kurum yetkililerine bilgilendirme yapilmistir. Ogretmenlerin bir kismi e-mail, bir kismi ise telefon iizerinden
doniis yapmustir. Bu kapsamda yapilan davete doniis yapan ve yukarida belirtilen 6lgiitleri karsilayan 16 6gretmen
goniillii olarak katilim gdstermeyi kabul etmistir. Bu 6gretmenlerin haricinde, arastirmacilara doniis yapan ancak
aragtirma Olgiitlerini karsilamadigi goriilen (n = 4) ve arastirmaya katilmak istemedigini (n = 10) belirten
ogretmenler de olmustur. Arastirmaya katilmay: kabul eden 6gretmenlere goniillii katilim onay formu e-mail
tizerinden gonderilmis ve yazili onamlart alinmstir.

Tablo 1
Katilimcilar
Kod Cinsiyet Egitim diizeyi Kidem (Y1) RAM(;iglll)eylml Mezuniyet
o] Erkek Lisans 9 4 Zihin engelliler
02 Kadin Lisans 10 3 Zihin engelliler
03 Erkek Lisans 21 12 Zihin engelliler
O4 Kadm Lisans 7 3 Zihin engelliler
Os Erkek Lisans 12 3 Zihin engelliler
O Erkek Lisans 10 5 Zihin engelliler
07 Kadm Lisans 10 5 Gorme engelliler
0s Kadin Lisans 9 4 Gorme engelliler
O Erkek Lisans 5 5 Gorme engelliler
O Erkek Yiiksek lisans 16 16 Gorme engelliler
On Erkek Lisans 4 3 Zihin engelliler
On Erkek Lisans 9 4 Zihin engelliler
O Kadm Lisans 10 1 Gorme engelliler
Ou Kadin Lisans 2 2 Ozel egitim
O1s Kadm Lisans 10 6 Gorme engelliler
Ois Erkek Yiiksek lisans 7 4 Ozel egitim

Not: RAM = rehberlik ve arastirma merkezi
Veri Toplama Araclan

Bu aragtirma kapsaminda, RAM’larda ¢alisan 6zel egitim 6gretmenlerinin az goren bireylerin islevsel
gorme degerlendirmesine iligkin goriislerini inceleyebilmek amaciyla yar1 yapilandirilmig gériisme formu
kullanilmistir. Yart yapilandirilmis goriismeler, hazirlanan sorular ile karsilikli etkilesim sonucunda katilimeilarim
duygu ve diisiincelerini aktardigi veri toplama teknigi olarak ifade edilmektedir (Baltaci, 2019). Arastirmada
kullanilan goriisme formu arastirmacilar tarafindan gelistirilmistir. Bunun i¢in oncelikle alanyazin taramasi
gerceklestirilmistir. Ozellikle farkli yetersizlik gruplarindaki bireylerin (otizm spektrum bozuklugu, ¢oklu
yetersizlik, igitme yetersizligi) RAM degerlendirmelerine yonelik 6gretmenlerden goriis alan arastirmalar (Aktas,
2022; Cakmak, 2017; Cift¢i-Cigek, 2015; Kaplan-Sahin, 2016; Kuzgun, 2019; Yilmaz, 2016; Yurtsever, 2013;
Yiirekli, 2021) detayli olarak incelenmistir.

Daha sonra, bu arastirmanin amacina hizmet edecegi diisiiniilen taslak gdriigme sorulari olusturulmustur.
Olusturulan taslak goériisme sorulart i¢in dlgme degerlendirme (n = 2), Tiirkge (n = 2) ve zel egitim (n = 4)
alanlarindan uzmanlarin goriislerine bagvurulmustur. Bu kapsamda; bir uzman goriisii formu hazirlanmis ve
gorligme sorulariyla birlikte ilgili uzmanlara gonderilmistir. Uzmanlardan goriisme sorularmi “uygun”,
“diizeltilmeli” ve “uygun degil” kategorileri baglaminda degerlendirmeleri istenmistir. Uzmanlardan gelen
goriisler dogrultusunda sorular iizerinde bazi degisiklikler gergeklestirilmistir. Ornegin, 6lgme degerlendirme
acisindan sorularin siralamasinda bir degisiklik yapilmistir. Tiirkce dil bilgisi acisindan bazi sorulardaki anlatim
bozuklugu ve imla hatalar1 diizeltilmistir. Ozel egitim boliimii uzmanlarinin énerileri dogrultusunda ise islevsel
gorme becerilerine iligkin sorularin iceriginde diizenleme yapilmis ve bu konuda ek (yeni) bir soru eklenmistir.
Sonug olarak goriigme formunda yedi genel soru ve 13 alt (sonda) soru yer almistir. Gériigme formunda yer alan
sorulardan ti¢ii birinci, ikisi ikinci ve ikisi ise liglincii aragtirma sorusuna yanit alinmasint hedeflemistir.

Goriisme formundaki sorular uygulama asamasinda kullanilmak {izere bir gorlisme protokoliine
dontistiiriilmiistiir. Goriigme protokoliinde arastirmaci bolimii (arastirmacinin adi ve soyadi, goriisme tarihi ve
saati, goriisme ortami, goriisme siiresi) ve demografik degiskenler boliimii (cinsiyet, yas, kidem, mezuniyet, RAM
deneyimi, egitim diizeyi) yer almistir.
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Veri Toplama ve Analizi

Aragtirmanin veri toplama agsamasina gegmeden dnce aragtirmanin ¢alisma grubunda yer almayan ancak
katilimer Slgiitlerini karsilayan bir 6gretmen ile pilot goriisme gergeklestirilmistir. Pilot gdriisme sonrasi, ilgili
O0gretmen tarafindan sorularin anlagilir bulunmasi ve siirecin verimli bir sekilde tamamlanmasi tizerine goriisme
sorularinda herhangi bir degisiklige gidilmemistir. Bdylelikle asil veri toplama siirecine baglanmustir.

Aragtirma verileri 2023-2024 egitim-6gretim yili gliz doneminde toplanmistir. Veri toplama siireci,
ogretmenlerin goniillii katilim onam formunu imzalamasiyla baslamistir. Toplamda 16 6gretmenle farkli zaman
araliklarinda birebir goriismeler gergeklestirilmistir. Ogretmenlerden goriismeler icin sorulari sessiz ve rahat
cevaplayabilecegi, mesai saatlerinin disindaki zaman dilimlerinde olacak sekilde randevular alinmistir. Belirlenen
gilin ve saatlerde bizzat birinci arastirmact tarafindan ¢evrimici (Zoom, Google Meet) gorlismeler yapilmistir.
Gorlismelerde ¢evrimigi araglardan yararlanilarak ses kayitlari alinmigtir. Goriismeler sirasinda arastirmact
oncelikli olarak kendini tanitmistir. Daha sonra 6gretmenlere arastirmanin amaci, igerigi, siiresi ve kapsami
hakkinda bilgi vermis, hazirlanan goriisme protokolii dogrultusunda sorulari tek tek sormustur. Bazi goriismelerde
akis geregi (0gretmenlerin yanitlarina gore) sorularin sorulma sirasi degistirilmistir. Ayrica énceden hazirlanmis
olan alt sorulardan da yararlanilarak sorularin igerigi genisletilmistir. Goriismeler toplam 21 giinde tamamlamis
ve ortalama 22 dakika (min = 19; max = 30) siirm{istiir.

Arastirmada 6gretmenlerle yapilan goriismeler ses dosyalari olarak kaydedilmistir. Daha sonra bu kayitlar
transkript edilerek bilgisayar ortaminda yazili dokiim haline getirilmistir. Transkript sirasinda birinci aragtirmaci
tarafindan 6gretmenlerin goriigleri oldugu gibi aktarilmistir. Nihayetinde 83 sayfa transkript belgesi elde edilmistir.
Ulasilan bu verilerin analizinde igerik analizi kullanilmistir. Icerik analizi, birbirine benzer verileri bir araya
getirerek anlamli temalar olusturabilmek icin elde edilen verileri okuyucularin anlayabilecegi sekilde organize
sekilde aciklayan bir yontem olarak ifade edilmektedir (Yildirnm & Simsek, 2018). Icerik analizinde verilerin
kodlanmasi, temalarin bulunmasi, kod ve temanin diizenlenmesi ardindan bulgularin tanimlanarak yorumlanmasi
gergeklestirilmistir. Bu kapsamda; aragtirmada 6zel egitim 6gretmenlerinin yanitlari tek tek incelenmistir. Yanitlar
igerisindeki anlamli kisimlar belirlenmistir. Belirlenen kisimlar tekrar gézden gegirilmis ve o kisimlari ifade
edecek kavramlar veya sozciikler tespit edilmistir. Icerik analizi siirecinde birinci arastirmaci, arastirma konusuyla
ilgili ana kategoriler gelistirmistir. Daha sonra arastirmanin amaci kapsaminda var olan veriler belirlenen
kategorilere gore kodlanmaya baglanmigtir. Kodlanan veriler tek tek siniflandirilmis ve bu kodlari en iyi bigimde
temsil edecek temalar ve alt temalar ortaya konmustur (Tablo 2). Gerekli durumlarda 6zel egitim 6gretmenlerinin
goriiglerinden orneklere yer verilmistir. Bu siiregte, birbirini destekleyecek nitelikteki alintilara yer verilerek
temaya uygunluk, aciklayicihk ve carpicilik ilkelerine dikkat edilmistir (Unver vd., 2010). Ogretmenlerin
sozciiklerine herhangi bir diizeltme veya ekleme yapilmamis ancak ozellikle cok uzun yaniti olan ifadelerde
aragtirmacilar yanitin ana fikrini degistirmeden kisaltma yoluna gitmislerdir. Bu alintilar yapilirken ise
dgretmenlerin gizliligini koruyabilmek amaciyla "O1, 02, O3" seklinde kodlar verilmistir.

Hazirlanan veri aracinin objektif ve amaca uygun bir sekilde hazirlandigi uzman goriigii alinarak
saglanmaya caligilmistir. Aragtirmacinin veri toplama siireci, veri analiz ve yorumlanmasi siirecinde tutarli olmasi
ve tutarliligin nasil saglandigini beyan etmesi i¢ gegerligin saglanmasi amaciyla beklenmektedir (Yildirm &
Simsek, 2018). Nitel aragtirmalarda tutarlik, arastirmanin sonuglarinin ayni kosullarda ve baglamlarda
tekrarlanabilir olmasi; dogrulanabilirlik ise arastirma siirecinin, verilerin toplanmasinin ve veri analizlerin diger
arastirmacilar tarafindan dogrulanabilir olmasi durumu olarak ifade edilmektedir (Arslan, 2022). Bu kapsamda, i¢
gecerliligin saglanmasi i¢in pilot goriisme yapilmis ve goriigmeler sonrasinda 6gretmenlerin tam olarak neyi ifade
ettiginin dogrulanmasi i¢in katilimer teyidi alinmistir. Ayrica birinci arastirmaci, elde ettigi temalar1 ve alt temalari
bir biitiin halinde sunmus ve katilimcilardan dogrudan alintilara yer vermistir. Arastirmacilar 6gretmenlerin aynt
sorulara benzer sekilde cevap vermesinin tutarli oldugunu diisinmektedir. Arastirmanin dogrulanabilirligi ise
goriigmelerdeki ses kayitlar ile yazili dokiimler ve temalar arasindaki benzerlik ile ortaya konmustur.

Nitel arastirmalarda ulagilan verilerin analizi siirecinde kodlayicilar arasi gilivenirlik incelemesi
yapilmakta ve giivenirligin %90 araliginda olmasi beklenmektedir (Miles & Huberman, 2015). Bu aragtirmada
goriismelerin %30’su yansiz olarak belirlenmis ve ikinci bir arastirmaci tarafindan kodlanmistir. Kodlayicilar arast
glivenilirlik verilerini kodlayan ikinci arastirmaci, bir devlet {iniversitesinde 6zel egitim boliimiinde aragtirma
gorevlisi olarak gorev yapmakta ve ayni zamanda gérme engelliler egitimi alaninda doktora egitimine devam
etmektedir. Ikinci arastirmanin kodladigi veriler ile arastirmacilarin kodladigi veriler karsilastirilmistir. Bu
kapsamda, “Giivenirlik = Goriis Birligi / (Toplam Gériis Birligi + Toplam Goriis Ayriligr)” formilii kullanilarak
bir hesaplama yapilmistir. Sonug olarak kodlayicilar arasinda %95 oraninda bir uzlagsma oldugu belirlenmistir.

Bulgular

RAM’larda galisan 6zel egitim 6gretmenlerinin az goren bireylerin islevsel gérme degerlendirmesine
iligkin goriislerinin incelenmesinin amaglandigi bu arastirmada 6zel egitim Ggretmenleri ile gergeklestirilen
goriigmeler neticesinde 5 farkli temaya ulasilmistir (Tablo 2). Tablo 2’ye gore ulasilan temalar a) degerlendirilen
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gorme becerileri, b) islevsel gérme degerlendirmesi, c¢) iglevsel gorme degerlendirmesinde yasanilan giigliikler, d)
islevsel gérme degerlendirmesi sonrasi ve ¢) islevsel gérme degerlendirmesine iliskin 6nerilerdir. Ayrica bu
temalara ek olarak her bir temanin altinda farkli alt temalar belirlenmistir. Ilerleyen kisimlarda temalara iligkin
bulgular yer almaktadir.

Tablo 2

Analiz Sonucu Ulasilan Temalar ve Alt Temalar

Temalar Alt temalar
Gorme alant
Yakin gérme becerileri
Uzak gérme becerileri
Isik duyarlilig:
Punto biytikliigii
Okuma-yazma becerileri
Iyi goren goz tercihi
Aileye sorma (6r. Cocugunuz los 1s1kta gériiyor mu?)
Bireyin kendine sorma (6r. Yazilari okurken 118a ihtiyacin var m1?)
Bireye bir gorev/yonerge verme (6r. Elimdeki nesneyi izle.)
Materyal eksikligi
Fiziksel ortam sinirliligi
T1bbi taninin anlagilmamasi
Islevsel gorme degerlendirmesi konusunda bilgi eksikligi
Zaman yetersizligi
Standart 6l¢me degerlendirme aracinin olmamasi
Izleme yapabilme

1. Degerlendirilen islevsel
gérme becerileri

2. Islevsel gorme
degerlendirmesi

3. Islevsel gorme
degerlendirmesinde
yasanilan giigliikler

— B 00f00 0 oA 0O G EWWRINGVU L0,

4.1. Avantajlar Onlem alabilme
4. Islevsel gérme Oneri verebilme (6r. Ogretmen, aile)
degerlendirmesi sonrast Ogretmene dneride bulunamama
4.2. Dezavantajlar Diizenli takip yapamama
Uygun yerlestirmenin yapilamamasi
Degerlendirmeyi uzman kisiler yapmali (6r. Gorme engelliler 6gretmenti) 11
5. Islevsel gorme Islevsel gérme degerlendirmesine yonelik hizmet igi egitim verilmeli 9
degerlendirmesine iligkin ~ Degerlendirme ortamlar1 uygun hale getirilmeli 9
oOneriler Standartlagtirilmig degerlendirme araglari kullanilmali 9
Lisans egitiminde gérme becerilerinin degerlendirmesi dersi yer almali 2

Tema 1. Degerlendirilen islevsel Gorme Becerileri

“Degerlendirilen islevsel gorme becerileri” temasi incelendiginde; 6zel egitim dgretmenlerinin yedi farkl
gorme becerisini degerlendirdikleri belirlenmistir. Buna gore; degerlendirme yapan 6zel egitim dgretmenlerinin
siklikla az goren bireylerin gérme alanini (n = 8) degerlendirdikleri belirlenmistir. Gérme alani degerlendirmesi
yaptigint beyan eden 6gretmenlerin ifadeleri su sekilde 6rneklendirilebilir: Cocugun hangi alandan gérmeye
calistigim biraz tespit etmeye c¢alistyoruz. (O7) Ogrencinin gérme alaninin nerede oldugu gibi degerlendirme
yaptigimiz zaman dgrenciye yonelik olarak gergeklestirdigimiz ydnlendirmede faydasini gosteriyor. (O1)

Bazi 6gretmenlerin ise islevsel gorme degerlendirmesinde az goren bireylerin yakin (n = 7) ve uzak gérme
becerilerini (n = 7) degerlendirdikleri goriilmiistiir. Uzak gérme becerilerini degerlendirdigini vurgulayan (O11)
su ifadeyi kullanmistir: Tek tek uzak gérme becerilerinin altinda sabit nesneye odaklanir, iki nesneyle odaklanmayi1
stirdiirir. Hangi nesneyi izler gibi bize bunlar1 yapabiliyor mu yapamiyor mu? Yakin gdrme becerilerini
degerlendirdigini beyan eden bir 6gretmenin goriisleri su sekildedir: islevsel gérme; yakin gérme becerileri, uzak
gdrme ve gorme alani seklinde boliimlere ayrilmis. O sekilde yakin gormeyi degerlendiriyoruz. (014)

Bununla birlikte bazi 6gretmenlerin ise 151k duyarliligi (n = 5), punto biiyiikligii (n = 5), okuma-yazma
becerileri (n = 5) ve iyl goren goz tercihini (n = 2) degerlendirdikleri tespit edilmistir. Isik duyarliligim
degerlendiren 6gretmenlerin goriislerinden bazilar1 su sekildedir:

Sadece 15181 ne kadar gorebiliyor yani 151k m1 altyor yoksa silueti mi goriiyor? Yoksa hani goriiyor ama
bulanik m1? Hani onlara bakiyoruz. (02). Az goren bireylerin gorebildikleri punto biiyiikliigiinii degerlendiren
dgretmenlerden (02) goriisiinii su sekilde ifade etmistir: Yapabildigim kadariyla disaridan dl¢tiigiim puntolara
bakiyor, az gdren 6grenci i¢in punto ayar1 yaptyorum mesela. Islevsel gorme degerlendirme siirecinde az goren
bireylerin okuma-yazma becerilerini degerlendirdiklerini belirten bir 6gretmen goriisiinii su sekilde agiklamistir:
Akademik olarak degerlendirmelerde zaten kullandigimiz fonlarin birgogunu puntolar: biiyiiterek, sekil zemin
iliskisini g6z Oniine alarak diizenliyoruz. Okuma yazma becerileri ile alakali bu yonde bir degerlendirmemiz
oluyor. (O1). Iyi géren gozii tercihini degerlendiklerini belirten dgretmenlerden birinin goriisii su sekildedir:
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Sadece az goren olursa ¢ocuk ¢ocukla su sekilde yani bu hangi g6zii daha ¢ok goriiyor ya da géren goziin hangisi
diye falan sorular sordugumuz da onlara cevap verebilecek durumda olursa sey yapiyoruz. (O2)

Tema 2. islevsel Gorme Degerlendirmesi

“Islevsel gorme degerlendirmesi” temas: incelendiginde; 6zel egitim 6gretmenlerinin islevsel gorme
becerilerini {i¢ farkli bigimde degerlendirdikleri tespit edilmistir. Buna gore; islevsel géorme degerlendirmesini
aileye sorarak yaptigini beyan eden dort 6gretmen bulunmaktadir. S6z konusu 6gretmenlerin bu konudaki goriisleri
su sekilde orneklendirilebilir:

Az gorense bir sekilde aileden yardim alarak iste ne sekilde gorebiliyor, biiylik harfle gérebiliyor mu ve
biiyiik puntoyla gérebilir mi tarz1 bilgileri alip ona gore degerlendirmemizi yapiyoruz. (O4) Anneye soruyoruz
sunu yapabiliyor mu? Bunu yapabiliyor mu? (02) Ug 6gretmen, islevsel gérme degerlendirmesini bireyin
kendisine sorarak yaptigini ifade etmistir. Bu 6gretmenlerin goriislerinden bir 6rnek su sekilde verilebilir: Az géren
bireyler icin destek egitim programlar1 formunu kullanityoruz ama gerekli yeterli materyallerimiz olmadigindan
siklikla 6grencinin kendisine sorular sorarak degerlendirme yapiyoruz. (O6)

Ogretmenlerden bazilar1 (n = 3) bireye bir gérev/yonerge vererek islevsel gorme degerlendirmesi
yaptiklarmi belirtmistir. Bu konuda (02) su ifadeyi kullanmistir: Oncellikle yani hani dedigim gibi biz bir yénerge
verdigimizde ydnergeyi nasil ydnetiyor? Iste drnek veriyorum kapiy1 kapatabilir misin ya da cam1 agabilir misin?
seklinde yonergeler.

Tema 3. islevsel Gorme Degerlendirmesinde Yasanilan Giicliikler

Ozel egitim 6gretmenlerinin islevsel gérme degerlendirmesinde farkli giicliiklerle karsilastiklar: tespit
edilmistir. Ogretmenlerin islevsel gorme degerlendirmesinde yasadiklar1 giicliiklerin en basinda materyal eksikligi
(n = 14) gelmektedir. Materyal eksikligine yonelik giigliik yasadigini vurgulayan dgretmenlerin goriislerinden
bazilari su sekilde drneklendirilebilir:

Yeteri oranda materyalimde yok. (O11) Materyal yetersizliginden kaynakli olarak yeterli bir
degerlendirme yapilamiyor. (O14) RAM’da uygulayabilecegimiz materyaller yok elimizde. Bu da bizim daha
saglikli ve detayli inceleme yapma olanagimizi elimizden aliyor. (O8) Higbir aracimiz yok. Biz islevsel gérmeyi
degerlendirirken soyle ki zaten dedigim gibi herhangi bir arag¢ gere¢ olmadigi igin degerlendirmekte zorlaniyoruz.
(06) Kullanabilecegimiz bir ara¢ gere¢ yok maalesef. RAM’da &yle bir arag gereg yok. (O5) Burada ¢ok biiyiik
bir aslinda materyal karmasasi var. Kesinlikle yok. (O16)

Ogretmenlerin islevsel gérme degerlendirmesinde sirasinda karsilastiklar1 Snemli giiliiklerden bir digeri
fiziksel ortam sinirliliklaridir (n = 12). Fiziksel ortam sinirliliklarina dikkat ¢eken 6gretmenlerin goriislerine iliskin
ornek ifadeler asagida verilmistir: Mekén olarak sorunumuz var. Cocuklari alip orda onun yetersizligine has bir
degerlendirme yapabilecegimiz bir ortamimiz olmadig1 icin orda da bir smirlilik yastyoruz ne yazik ki. (016)
Maalesef hicbirinde boyle ozellestirilmis ortamimiz yok. (O11) Fiziksel ortamim ben direk uygun oldugunu
diigiinmiiyorum. Ciinkii saniyorum ii¢ metrekarelik odalarda degerlendirmeleri yapiyoruz. Fiziksel ortam bu
anlamda ¢ok uygun degil. (07)

Ogretmenlerin bazilar (n = 9) islevsel gérme degerlendirmesi ile ilgili olarak az goren bireylerin sahip olduklar
tibbi tanilarmin anlasilmamasi yoniinde goriis bildirmistir. Ogretmenlerin bu konuya iliskin gériisleri su sekilde
orneklendirilebilir: Sadece kendi tibbi birkag terim kullaniyorlar. Yani bizim ¢ok anlayabilecegimiz bir durum s6z
konusu degil agikgasi. (O11) Bazi hastanelerde ise sadece iste az goriiyor gibi bir sey yaziyor hani bazi1 hastaneler
aciklama yapmiyor bazi hastanelerin agiklamalari daha genis oluyor. Ama o agiklama kisminda hastaligin ismi ya
da iste ne gibi semptomlar gosterdigine dair agiklamalar var ama dedigim gibi ben gérmeyle sey olmadigim igin
o aciklamalar1 pek anlamiyorum. (O2) Bazen yani o tibbi tanilar simdi saglik raporu ve hastanede bir doktor
tarafindan verilen bir rapor daha dogrusu heyet tarafindan verilen bir rapor oradaki tanilamanin teknik kelimeler
icermesi normal ama ¢ogu zaman anlasilir degil. (015) Ogrencinin gérme becerileri ile alakali olan durumu ¢ok
detayli bir sekilde tibbi rapor bize bilgi sunmuyor esasinda. (O1)

Aragtirmaya katilan Ogretmenlerden dokuzu ise islevsel gérme degerlendirmesine yonelik bilgi
eksiklikleri oldugunu vurgulamistir (n = 9). Bilgi eksikligini giigliik olarak ifade eden 6gretmenlerden bazilarinin
goriisleri su sekildedir: Bilgiye dayali islem gerektigi zaman maalesef o anlamda bir yetersizlik var. (O15) Gérme
alanindaki tetkiklerle ilgili biraz bilgi geriligimiz var. (02) Goérme ile ilgili herhangi bir egitim almadik lisans
0grenimimiz boyunca. Bu sebeple agikcasi daha sonrasinda bir egitimde verilmedigi i¢in biz gérmeye ¢ok hakim
degiliz. (012) Ben isin 6zii gorme ile ilgili gérme degerlendirmesinin nasil yapilacag ile ilgili bir bilgiye ve
donanima sahip degilim. (06)

Bazi 6gretmenler ise islevsel gorme degerlendirmesi ile ilgili olarak zaman yetersizligini bir giigliik olarak
dile getirmistir (n = 7). Bu konuya iliskin bazi1 goriisler agagidaki ifadelerle 6rneklendirilmistir: Siiremiz kesinlikle
yeterli degil. (016) Yeterli oldugunu diisiinmiiyorum. Cok yeterli oldugunu diisiinmiiyorum. (O7) Siire gok kisitli,

101



Orhan &Aslan
Rehberlik Aragtirma Merkezlerinde Calisan Ozel E gitim Ogretmenlerinin Az
Goren Bireylerin Islevsel Gorme Degerlendirmesine Iliskin Goriisleri

Ankara Universitesi Egitim Bilimleri Fakiiltesi Ozel Egitim Dergisi
2026, 27(1), 95-110

stire ¢ok kisith oldugu i¢in zaten bireyin yetersizligini anlayana kadar ne derece dogru ya da yanlis yaptigimi
bulamiyoruz yani alandaki yetersizlik olarak bir sdyleyebiliriz. (O5)

Ogretmenlerin giiclik olarak ifade ettigi bir diger konu ise standart dlgme degerlendirme aracinin
olmamasi yoniindedir (n = 4). Bu konuda goriislerini agiklayan bazi 6gretmenlerin goriisleri syledir: Net bir
elimizde sey yok sununla 6lgeyim bununla 6lgeyim gibi bir 6lgiit aleti yok. (02) Yani hali hazirda bakanligin
RAM’larda uygulanmak iizere sundugu bir standart bir degerlendirme arac1 var m1 bu anlamda yok. (015)

Tema 4. islevsel Gorme Degerlendirmesi Sonrasi

“Islevsel gorme degerlendirmesi sonras1” yapilan analizler neticesinde avantajlar ve dezavantajlar olmak
iizere iki alt temada ele alinmigtir. izleme yapabilme, nlem alabilme ve 6neri verebilme avantaj temasini olusturan
kategoriler iken; 6neride bulunamama, diizenli takip yapamama ve uygun yerlestirmenin yapilamasi ise dezavantaj
temasimi olusturan kategorilerdir. Islevsel gérme degerlendirmesin sonrasi izleme yapabilmeyi (n = 8) bir avantaj
olarak goren 6gretmenlerin gorisleri su yondedir:

Cocugun daha bastan nereye, hangi ortama daha uygun olduguna karar verip yonlendirmis olmak ve
izlemek dedigim gibi sistemi daha isler hale getiriyor. (O7) Ogrencinin gelisimini buradan direkt olarak
gorebiliyoruz. Zaten daha dnceki gergeklestiremedigi bir beceriyi sonraki gergeklestirdiginde 6grencinin gelisimi
takip edebiliyoruz. (O1). Sekiz dgretmen &nlem alabilmeyi bir avantaj olarak ifade etmistir. Bu dgretmenlerden
O7’nin goriisii su sekildedir: Cocugun ne kadar gordiigiiniin, nasil gérdiigiinii bizim icin degerlendirmek ortaya
¢ikarmak hem yonlendirme ihtiyaglarini belirlemede miithis rol oynuyor. Bu aslinda okullarinda, 6gretmeninde
yikiinii aliyor. Ciinkii 6gretmenlerde nasil baslayacagini net olarak goriip biliyor. Ona gdre ¢cocuga direk amag
yazip egitim-0gretimine baglayabiliyor. O anlamda islevsel gérme degerlendirmesi ¢ok 6nemli, 6zellikle az goren
bireyler i¢in.

Degerlendirme sonrasi 6neri vermeyi bir avantaj olarak vurgulayan sekiz 6gretmen bulunmaktadir. Bu
konuda goriis bildiren 6gretmenlerden bazilarina ait goriisler su sekilde siralanabilir: Biz dgrenciyi kaynagtirma
Ogrencisi olarak yonlendirdigimizde eger 6gretmen bize geri doniis saglarsa bununla ilgili kendi sinif igerisindeki
diizenlemeyi nasil yapip, nasil yapilamayacagini bilmedigi durumlarda ancak biz devreye girip Oneride
bulunabiliyoruz. Ogrencinin tamamen gérme kapasitesi ve iste yakin gérme, uzak gérme bununla ilgili durumuna
bagli olarak Sneriler sunabiliyoruz. Iste tahtaya yakin oturtturmadir iste 1518a karsi iste cocugun herhangi bu
gormesiyle ilgili bir sey varsa ona uygun Onlemler alinmasi iste yazi puntosudur. Genel 6gretmenlere oneri
sunabiliyoruz. (014). Onerilerimiz oluyor. Iste 6n siraya oturtmak gibi ¢ocugun hani hangi goziinde yaptigimiz
degerlendirme sonucu 15181 hangi alanda daha iyi olacagi sinif ortaminda uygun hale getirilmesiyle ilgili imkanlar
dahilinde &gretmenlere &nerilerde bulundugum oluyor. (O8). Punto ve 1sik uyarlamasi ile ilgili bir
degerlendirmemiz olursa eger onunla ilgili bir yonlendirme yapabiliyoruz bir tavsiye bulunabiliyoruz. Mesela
cocuk bu puntodan muhtemelen daha iyi okuyor diye sdyleyebiliyoruz. (07). Isigm daha dogru gelebilecegi
acilarla iste farkli kontrast renkler kullanarak ya da iste daha yakin oturmasi, ona uygun puntolar ¢ikartilmasi bu
sekilde &nerilerde bulanabiliyoruz. (05). Hem davranigsal hem akademik ¢alismalarda ne yapilabilecegine zaman
taninmasi gerektigini ailelerin 6zellikle cok korumaci yaklagimi en karsilagtigimiz olaylardan o korumacilikla ilgili
onerilerde bulunuyoruz. (015)

Islevsel gérme degerlendirmesin sonrasi dgretmenlere neride bulunmama sekiz 6gretmen tarafindan bir
dezavantaj olarak goriilmiistiir. Bu duruma iliskin &rnek ifadeler su sekilde 6rneklendirilebilir: Isin 6zii cok da bir
oneride bulanamiyoruz. Ciinkii biz okuldaki personel yani okuldaki meslektaglarimizin derece olarak iistii degiliz
aslinda esitiz. Yani benim bildiklerim onlarin da bildikleri oluyor. Ve ben hani kendi onlarin alanlarma ¢ok
miidahale edemiyorum. (O16). Séyle yok dgretmenlere biz doniit veremiyoruz. (O11).

Islevsel gorme degerlendirmesi sonras1 dgretmenlerin dezavantaj olarak gordiikleri bir diger konu diizenli
takip yapamamadir (n = 4). Bu temaya ait bazi goriisler su sekilde 6rneklendirilebilir: Basta dogru 6l¢emedigimiz
icin bariz su kadar1 gelisme gosterdi bu kadar gostermedi diyemeyiz. (06). Biz olmasi gereken RAM'm izleme
yani yerlestirdigi cocugu tanilama, yerlestirme ondan sonra da izleme sorumlulugu var. Ama bu maalesef birazcik
yapilmiyor. (05). Uygun yerlestirilmenin yapilamamasini vurgulayan bir dgretmen goriislerini su sekilde dile
getirmistir: Cocugun goérmeyle ilgili egitsel tanis1 dogru olarak yapabilsek daha islevsel tanimlayabilsek ¢ocugu
daha dogru bir ortama yerlestirebiliriz. (O5)

Tema 5. Islevsel Gorme Degerlendirmesine iliskin Oneriler

Ogretmenlerin islevsel gorme degerlendirmesine yonelik farkli dnerilerde bulunduklari belirlenmistir. Bu
oneriler incelendiginde islevsel gérme degerlendirmesinin uzman kisiler tarafindan yapilmasi gerektigi en fazla
vurgulanan Oneri olarak karsimiza ¢ikmaktadir (n = 11). Bu Oneriyi iliskin 6rnek ifadeler su sekildedir:
Degerlendiren kiginin bu alanda yetkinlige sahip olmasi tam olarak nasil degerlendirecegini bilmesi. (O14).
Uzmanlig1 gérme olan ya da gérme ile ilgili herhangi bir sertifikasi olan hizmet i¢i egitime katilmis kisi cok daha
iyi olur. Ciinkii daha temel diizeyde ama gormenin gergekten farkli teknikleri var ve bilinmesi gerekiyor. (02). Bu
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alanda uzman olan kisilerin degerlendirme yapmasini dogru buluyorum. Gérme engellilerin degerlendirmesini
gercekten igin uzmanlar1 yapmasi lazim. (O4). Gorme engelliler 6gretmenliginden mezun olan dgretmenler bu
¢ocuklarla igte degerlendirme yapsa daha saglikli olur. (O5)

Ogretmenlerin dnerdikleri bir diger dnemli konu ise islevsel gorme degerlendirmesine yonelik hizmet i¢in
egitimlerin verilmesidir (n = 9). Bu 6neriye ait ifadeler su sekilde siralanabilir: RAM'da tiim 6gretmenlerin islevsel
gorme becerilerinin degerlendirmesi ile ilgili bir egitim almas1 gerekiyor. (016). RAM’larda bununla ilgili iste
nasil degerlendirilecegine dair hizmet ici egitimler diizenlenebilir. (014). Oncelikle bize bakanlik eliyle bununla
ilgili saglam bir egitim verilmeleri gerekiyor. (O11)

Degerlendirme ortamlarinin uygun hale getirilmesi dnerisi ise dokuz 6gretmen tarafindan vurgulanmistir.
Bu konuya iliskin goriisler su sekilde aciklanmistir: Ayri bir alan olusturulup onlarin degerlendirmesinin orda
yapilmasi gerektigini diisiiniiyorum. (02). RAM’larda bunlara uygun odalar hazirlanip cocugun 151k algisiyla ilgili
ya da uzaklik, uzak yakin gérmeyle ilgili degerlendirebilecegimiz bir oda tasarlanabilir. (O8). Ortamlarin
diizenlenmesi gerekiyor. (O11). Odanm 15131n1n ¢ocuga gore ayarlayabiliyor olman lazim, perdeyi ¢ekebiliyor
olman lazim ya da gocugun gérmesini arzu ettigin bir noktaya 1$181 senin tutuyor olabilmen lazim. (O6)

Dokuz ogretmen islevsel gorme degerlendirmesi sirasinda standartlastirilmis degerlendirme
materyallerinin kullanilmasini dnermistir. Bu dneriye yonelik goriisler su sekilde 6rneklendirilebilir: Standart bir
arag gereg olursa ¢ok daha iyi olur. (06). Standardize edilmis materyaller olmasi lazim ki net bir sekilde o
degerlendirmemizi yapalim. Cocuklarm becerilerini degerlendirme konusunda aksaklik yasamayalim. (O1).
Standartlastirilmis form hazirlanip RAM’lara gonderilmesi gerektigini diisiinliyorum. Yani belli bir standart
olmadig1 i¢inde materyallerde her &grenci farkli degerlendirilebiliyor. Kisinin maalesef degerlendirmecinin
inisiyatifine bagl olarak degerlendiriliyor. Daha standart hale getirilerek eksiklikler giderilirse de miithis olur
aslinda. (O7). Az goren bireyler icin bu alanda degerlendirme icin standart bir set haline getirilmesi gerekli. Yani
yonergesi her seyi icinde olan bir ara¢ materyal seti hazirlanmali bence bununla ilgili. (O3)

Ogretmenlerden ikisi islevsel gérme degerlendirmesi konusunun lisans egitiminde bir ders olarak
aktarilmasini yoniinde oneride bulunmuslardir. Bu &gretmenlerin agiklamalar1 su sekildedir: Universitedeki
derslerde de aslinda bununla ilgili béyle ¢ok fazla egitimde almadigimiz i¢in bizde degerlendirme asamasinda
sikint1 yasayabiliyoruz biraz. Universitede de verilmeli bize. (O14) En temelde degerlendirme siirecinin yararl
olmast igin {iniversitedeki hocalarimizin vesaire bu konuya el atmasi gerekiyor. (04)

Tartisma

Bu arastirmada RAM’larda calisan 6zel egitim &gretmenlerinin az goren bireylerin islevsel gorme
degerlendirmesine iliskin goriislerinin incelenmesi hedeflenmistir. Bu amag kapsaminda 16 6zel egitim 6gretmeni
ile goriismeler gerceklestirilmistir. Goriismeler neticesinde ogretmenlerin goriisleri bes farkli tema altinda
toplanmistir. Asagida dgretmenlerden elde edilen bu goriisler alanyazin ¢ercevesinde tartigilmistir.

Aragtirma kapsaminda ulasilan temalardan biri 6zel egitim dgretmenlerinin degerlendirdikleri islevsel
gorme becerileridir. Bulgular incelendiginde; 6gretmenlerin gérme alani, yakin ve uzak gérme becerileri, 151k
duyarliligi, iyi goren goz gibi farkli islevsel gérme becerilerini degerlendirdikleri belirlenmistir. Buna karsin
ogretmenlerin renk gérme, odaklanma, izleme gibi pek ¢ok aktivitenin gergeklestirilmesine olanak saglayan gérme
becerilerini degerlendirmedigi géze ¢arpmistir. Buna gore, 6gretmenler az géren bireylerin bazi gorme becerilerine
yonelik degerlendirme yaptiklarint beyan etmis olsalar da bu degerlendirmelerin yetersiz kaldigi yorumu
yapilabilir. Islevsel gérme becerilerinin pek ¢ok farkli beceriyi kapsadig1 diisiiniildiigiinde (Erin & Paul, 2010),
mevcut arastirmada degerlendirilen islevsel gérme becerilerinin sinirh kaldigi sdylenebilir. Islevsel gorme
degerlendirmesinde az gdren bireylerin gérme becerilerinin bir biitiin olarak degerlendirilmesi gerekmektedir.
Islevsel gorme degerlendirmesinde her bir gdrme becerisinin eksiksiz bir bigimde degerlendirilmesi, az géren
bireylerin yasamlarinda 6nemli farkliliklar olusturacagi ve bu bireyler i¢in gerekli dnlemlerin alinmasina katk1
saglayacagi diisiiniilmektedir (Branddo vd., 2017). Ancak aragtirmada elde edilen sonuglar, az goren bireylerin
islevsel gérme becerilerinin biitiinciil olarak degerlendirilmedigine isaret etmektedir. Bu durum, az géren bireylere
saglanacak hizmetler, bu bireyler icin diizenlemeler, uyarlamalar veya materyallerin dogru bigimde
belirlenememesine yol acabilmektedir. Ancak bu durum az gdren bireylerin ihtiya¢ duydugu bazi desteklerin ve
gelisim firsatlarinin g6z ardi etme riskini beraberinde getirilebilir. Bu nedenle, degerlendirme siireglerinin
kapsamli bir sekilde diizenlenmesi, etkili ve sistematik sekilde gergeklestirilmesi ve biitiin gérme becerilerini
icerecek sekilde yapilmasi 6nem arz etmektedir (Erin & Topor, 2010; Gothwal vd., 2003).

Islevsel gorme degerlendirmesinde 6gretmen yapimi araglar kullanilabilecegi gibi standardizasyonu
saglanmis ve gegerlik giivenirlik c¢aligmalar1 yapilmis degerlendirme araglariyla da degerlendirmeler
gerceklestirilebilir. Ayrica herhangi bir degerlendirme araci olmaksizin az gdren bireylerin bazi eylemleri
gerceklestirirken gozlemlenmesi yoluyla da degerlendirmeler yapilabilir (Rovner vd., 2014). Bu arastirma
bulgular1 incelendiginde; 6gretmenlerin islevsel gdrme becerilerini degerlendirirken aileye sorma, bireyin kendine
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sorma ve bireye bir gérev/yonerge verme yollarina basvurduklar: goriilmektedir. Dolayisi ile gérme becerilerinin
degerlendirilmesinde farkli yontemlerin kullanildig1 dikkat cekmektedir. Islevsel gérme degerlendirmesinde farkli
alternatiflerin kullanilmasinin az gdren bireyler iizerinde dnemli etkilerinin olacag: diisiiniilmektedir. Ancak
degerlendirme yontemlerinin gesitliligine ragmen bu konuda goriis bildiren dgretmenlerin sayica sinirlt oldugu
sOylenebilir. Dolayisi ile bu yontemlerin gesitliligi degerlendirme siirecine etkilerini anlamay1 giiclestirmektedir.
Ozellikle, islevsel gdrme becerilerinin degerlendirilmesinde yalnizca belirli bir yontemin kullaniimasinin
sonuglarin objektifligi ve dogrulugu konusunda soru isaretleri olusturabilecegi diisiiniilmektedir. Ornegin Cakmak,
Karakog ve digerleri (2016) tarafindan yapilan arastirmada az goren bireylerin gérme becerilerini kullanabilmeleri
ile ilgili farkindalik diizeyleri kendi beyanlarina dayali olarak alimmistir. Ardindan 6grencilere islevsel gorme
degerlendirmesi yapilmistir. Sonug olarak az goren 6grencilerin kendi gorsel farkindalik beyanlar: ile yapilan
dogrudan degerlendirmeler neticesinde belirgin farkliliklarin oldugu tespit edilmistir. Benzer bicimde Karakog ve
digerleri (2012) tarafindan gerceklestirilen arastirmada az goéren dgrencilerin kendi sdzel beyanlar ile islevsel
gorme becerilerine dair dogrudan gozlemlerin tutarlilik gostermedigi belirtilmistir. Buradan hareketle bireyin
kendine soru sorarak islevsel gorme degerlendirmesinin tek basina yeterli kanitlar olusturmayacagi yorumu
yapilabilir.

Egitsel degerlendirme siirecinde aile goriislerinin énemli oldugu ve bu goriislerin dikkate alinmasi
gerektigi belirtilmektedir (OEHY, 2018). Bu arastirmada da ogretmenlerden bazilart islevsel gorme
degerlendirmesinde aileye sorarak degerlendirme yaptiklarini belirtmislerdir. Alanyazindaki bazi aragtirmalarda
da egitsel degerlendirme siirecinde aile goriiglerinin alindigina dair agiklamalar bulunmaktadir (Cakmak 2017,
Tiirkkal 2018; Yilmaz, 2016). Bu yoniiyle aragtirmadan elde edilen sonuglarla alanyazinda benzer sonuglarin
oldugu sdylenebilir. Avcioglu (2012), egitsel tanilama ve degerlendirme siirecinde sadece ailenin goriiglerinin
alimarak yapilan degerlendirmenin objektif ve dogru olabilecegine dair “varsayimda” bulunduklarin
belirtilmektedir. Bu yoniiyle, ailenin islevsel gérme degerlendirmesi hakkinda bilgisinin oldugu ve az géren bireyi
dogru gbzlemledikleri varsayilmaktadir. Islevsel gérme becerilerinin dogru bir sekilde degerlendirilmesi igin farkli
yontemlerin bir arada kullanilmasi 6nem arz etmektedir. Az goren bireylerin kendi sbzel beyanlari, dogrudan
degerlendirme veya goézlem, aile goriismesi gibi farkli tekniklerin ise kosulmasi daha kapsamli ve dogru bir
degerlendirme siirecinin saglanmasina yardimci olacaktir. Islevsel gdrme becerilerinin degerlendirilmesinde
kullanilan yontemlerin gesitlilik icermesi ve paydaslarla is birligi i¢inde ilerleyen egitsel degerlendirme siirecinin
az goren bireyler igin daha faydali olacag: diisliniilmektedir. Bu durum az goéren bireylerin ihtiyaclarina uygun
desteklerin saglanmasina katk: saglayacaktir.

Aragtirmada Ozel egitim Ogretmenlerinin islevsel gérme degerlendirmesinde cesitli giigliiklerle
karsilagtiklar tespit edilmistir. Materyal eksikligi, fiziksel ortam sinirliligi, tibbi taninin anlagilmamasi, islevsel
gorme degerlendirmesi konusunda bilgi eksikligi one ¢ikan giigliiklerdir. Bununla birlikte zaman yetersizligi ve
standart degerlendirme aracinin olmamasi da diger giicliikler olarak dikkat cekmektedir. Alanyazin incelendiginde;
farkli yetersizlik gruplarmin (otizm spektrum bozuklugu, coklu yetersizlik, isitme yetersizligi) RAM
degerlendirme siireglerinin 6gretmen goriisiine gore incelendigi galismalarda benzer giigliiklerle karsilasildigi
goriilmektedir. Dolayisiyla bu arastirmadan elde edilen bulgular ile alanyazinda arastirmalar arasinda paralellik
oldugu sdylenebilir. Ornegin; materyal eksikliginin bir problem olarak ifade edildigi bazi arastirmalar
bulunmaktadir (Aktas, 2022; Kuzgun 2019; Tiirkkal, 2018; Yilmaz, 2016). Materyal eksikligi veya yetersizligi
degerlendirme siirecini olumsuz yonde etkileyen bir unsur olarak ifade edilebilir. Dolayisi ile bu arastirmada
ogretmenlerin materyal eksikligine yonelik vurgusu, iglevsel goérme degerlendirmesine olumsuz bir etki
olugturabilecegine isaret etmektedir. Bu arastirma bulgularini destekler nitelikte bazi arastirmalarda fiziksel ortam
siirliliklart bir gii¢liik olarak vurgulanmigtir (Aktasg, 2022; Cakmak, 2017; Cift¢i-Cigek, 2015; Tiirkkal, 2018;
Yalcin, 2021; Yilmaz, 2016; Yirekli, 2021). S6z konusu arastirmalarda genellikle fiziksel ortamlarin yetersiz
oldugu ve uygun sartlarin saglanamadigi ifade edilmistir. Fiziksel ortamm uygun olmamasinin bireyin
performansini etkileyen onemli bir faktdr oldugu diisiiniilmektedir. Bu durum, 6gretmenlerin islevsel gorme
degerlendirmesinde az goren bireylere uygun ve etkili degerlendirmeler yapmalarini engelleyebilecek bir faktor
olarak 6ngoriilebilir. Bu arastirmadan elde edilen sonuglarla 6rtiisen sekilde tibbi taninin anlasilmamasi, tibbi tani
ile egitsel tani arasinda tutarsizliklarin olmasi, tanilarla ilgili sorunlar yasanmasi gibi giigliikleri rapor eden
aragtirmalar bulunmaktadir (Cakmak, 2017; Cift¢i-Cigek, 2015; Kirbiyik, 2011; Kiigiikgoz, 2020; Yilmaz, 2016).
Dolayisiyla tibbi taninin anlagilmamasi veya tutarsizliklarin olugmasi Ogretmenlerin dogru degerlendirme
yapmasini engelleyebilen bir faktor olarak diisiiniilebilir. Ogretmenlerin beyanlarinda da belirtildigi {izere
bireylerin tibbi tanilart COZGER ile iletilmektedir. Ancak raporlarda belirtilen taninin tam olarak anlagilamamast,
degerlendirme sirasinda az goren bireylerin ihtiyaglarinin net olarak belirlenememesine neden olabilmektedir.
Alanyazinda &gretmenlerin bilgi eksikligi, deneyimsizlik, kendini yeterli gérmeme gibi pek ¢ok ifade ile
degerlendirme siirecinde giigliik yasadiklari rapor edilmistir (Akincioglu-Colak, 2022; Caglayan, 2022; Cakmak,
2017; Cift¢i-Cigek, 2015; Kuzgun 2019; Kiigiikgdz, 2020; Yal¢in, 2021; Yanik, 2016; Yiirekli, 2021). Dolayisi ile
sadece islevsel gorme degerlendirmesinde degil farkli yetersizlik gruplarinin degerlendirmesi konusunda da
ogretmenlerin bilgi eksikligi yasadigi yorumunda bulunulabilir.
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Aragtirmada 6gretmenlerin giigliik olarak ifade ettikleri bir diger unsur zaman yetersizligi yoniindedir.
Alanyazinda da degerlendirme igin yeterli siirenin olmadig1 yoniinde goriis bildiren arastirmalar bulunmaktadir
(Yalgin, 2021; Yiirekli, 2021). Degerlenme i¢in uygun zamanin verilmemesi 6zellikle degerlendirmenin saglikli
bir bigimde yiiriitilmesini engelleyebilecek bir faktdr olarak diisiiniilebilir. Bu arasgtirmada dgretmenler islevsel
gorme degerlendirmesinde standart bir dlgme degerlendirme aracinin olmamasini bir giigliikk olarak one
siirmiislerdir. Ulkemizde islevsel gorme degerlendirilmesi igin heniiz standart bir 6lgme yapilmadigi ifade
edilmektedir (Karako¢ & Aslan, 2021). Nitekim standart bir aracinin olmamasi, az goren bireyler igin farkli
degerlendirme sonuglarini ortaya ¢ikarabilir. Bu durum islevsel gérme degerlendirmesinin nesnelligi hakkinda
diisiindiiriicii bir etken olmaktadir. Bununla birlikte 6gretmenlerin kendi aralarinda fikir birligi olusturamamalarina
ve ortak bir dili konusamamalarina da sebep olabilir. Ancak bu durum sadece islevsel gorme degerlendirmesinde
degil farkli yetersizlik gruplarinda bireylerin egitsel degerlendirmesinde de karsimiza ¢ikmaktadir. Ornegin
alanyazindaki bazi aragtirmalarda egitsel degerlendirme igin formlarin olmamasi veya yetersiz olmasi gibi
giigliikler dile getirilmistir (Bas, 2023; Caglayan, 2022; Cakmak, 2017; Kaplan-Sahin, 2016; Kii¢iikkgdz, 2020;
Yalgin, 2021; Yilmaz, 2016; Yiirekli, 2021). Dolayisiyla alanyazindaki bulgularla bu arastirmadan elde edilen
sonuglar benzesmektedir. Diger bir ifadeyle dgretmenlerin ¢aligmis olduklar yetersizlik gruplar farkli olsa da
yasanan bazi sorunlar paralellik gostermektedir. Sorun olarak tespit edilen diger unsurlar ise diizenli takip
yapamama ve uygun yerlestirmelerin yapilamamasi seklindedir. Bu giigliiklerle ilgili olarak da alanyazinda benzer
sonuglar oldugu dikkat ¢cekmektedir. Ornegin bireylerin takip edilememesi bazi arastirmalarda ifade edilmistir
(Bas, 2023; Kirbiyik, 2011; Yilmaz, 2016). Benzer sekilde uygun yerlestirmelerin yapilamamasi konusunda da bu
aragtirma ile Ortiigen sonuglara ulasilmaktadir (Akincioglu-Colak, 2022; Ciftci-Cicek, 2015; Kurbiyik, 2011;
Yiirekli, 2021). Sonug olarak 6gretmenlerin gesitli sorunlarla karsilagtig1 tespit edilmesine ragmen, bu sorunlardan
pek ¢ogunun diger yetersizlik gruplarinin degerlendirmesinde de yasandigi belirlenmistir. Bununla birlikte bu
calisma Ozelinde Ogretmenlerin bu sorunlart yasamalarinin {istte tartisilan degerlendirilen becerileri ve
degerlendirme bigimlerini etkileyebilecegi diisiiniilmektedir. Ornegin 6gretmenlerin bilgi eksikliginin olmasi veya
standart bir degerlendirme aracinin olmamasi, gretmenleri alternatif degerlendirmelere yoneltebilir. Bu durum
ayni zamanda tiim gérme becerilerinin degerlendirmesini etkileyen bir faktor olarak diigiiniilebilir.

Aragtirmada, 6gretmenler islevsel gorme degerlendirmesine yonelik ¢esitli 6neriler ile stirmiislerdir.
Degerlendirmelerin uzmanlar tarafindan yapilmasi, hizmet i¢i egitim verilmesi, ortamin uygun hale gerilmesi,
standart araclarin kullanilmasi 6ne ¢ikan dnerilerdir. Bu 6neriler incelendiginde 6gretmenlerin genel olarak giicliik
yasadiklar1 alanlara yonelik 6neride bulduklari dikkat ¢cekmektedir. Ayrica s6z konusu dneriler, islevsel gorme
degerlendirmesini daha etkili hale getirebilecek dnemli adimlar icermektedir. islevsel géorme degerlendirmesi
farkli bigimlerde gergeklestirilebilir (Rovner vd., 2014). Ancak bu arastirmadaki 6gretmenlerin ¢ogu, islevsel
gorme degerlendirmesinin uzman kisiler tarafindan gerceklestirilmesini dnermektedirler. Boylece islevsel gérme
degerlendirme uzmami ya da gorme engelliler &gretmenlerinin degerlendirmesi ile iglevsel gdrmenin
degerlendirilmesinden elde edilen verilerin daha dogru olacagini belirtmektedirler. Bununla birlikte, hizmet ici
egitimlerin verilmesi ile RAM’da ¢alisan personelin egitim alarak uzmanlastirilmasi bu sayede ise islevsel gérme
degerlendirme siirecinin daha verimli hale gelecegini diisiindiiklerini ifade etmektedirler. Onerilerin incelenmesi
sonucunda, oncelikle 6zel egitim 6gretmenlerinin sistematik olarak hizmet i¢i egitim almasi ve uzman destegi ile
desteklenmelerinin 6nemli oldugu gériilmektedir. Oneriler incelendiginde, dzel egitim 6gretmenlerinin sistematik
olarak hizmet i¢i egitim alma yoniinde 6neri gelistirdikleri dikkat ¢cekmektedir. Alanyazindaki arastirmalarda
benzer bulgulara ulagsmak miimkiindiir. Bu aragtirmalarda farkli yetersizlik gruplarina yonelik degerlendirmeler
konusunda dgretmenlerin hizmet i¢i egitim almaya yonelik oneriler verdigi goriilmektedir (Akimcioglu-Colak,
2022; Cakmak, 2017; Kiigiikgdz, 2020; Yanik, 2016; Tiirkkal, 2018). Dolayist ile verilen oneriler alanyazindaki
sonuglar ile tutarlilik arz etmektedir. Degerlendirme ortamlarinin uygun hale getirilmesi bir diger oneridir.
Degerlendirmenin yapildigi ortamin uygun hale getirilmesi; az géren bireylerin yaslarina uygun masa, sandalye
gibi degerlendirme odalarinin standart bir hale getirilerek bireysel degerlendirmelere olanak saglanmasi agisindan
onerilmektedir. Fiziksel diizenlemelerin yapilmasi ile az goren bireylere uygun bina i¢i diizenlemelerin yapilmasi
ve az goren bireylerin degerlendirme ortamlarinda yasayacaklari zorluklari engelleme konusunda faydali olacagini
belirtmektedirler. Bu konuda Kiigiikgdz (2020) degerlendirme ortamlarmin gesitlendirilmesi ve gozlemlerin ¢esitli
ortamlarla zenginlestirilmesi yoniinde bir 6nerinin yapildigini agiklamistir. Benzer bi¢cimde Cift¢i-Cigek (2015)
ortamin degerlendirmeye uygun hale getirilmesi Onerisine vurgu yapmistir.

Ogretmenlerden bazilar1 degerlendirmeye yonelik bir ders olmast dnerisini dile getirmistir. Bu konuda
Kiigiikgoz (2020) lisans programlarinda bir diizenleme yapilmasi yoniinde bir goriis elde etmistir. Nitekim buradan
hareketle lisans egitimi sirasinda degerlendirmeye yonelik igerigin lizerinde daha fazla durulmasi gerektigi
sOylenebilir. Ayrica 6gretmenlerin bu becerilerini gelistirilmeye acik oldugu da asikardir. Standartlastirilmisg
degerlendirme materyallerinin kullanilmast ile islevsel gorme degerlendirmesinin beceri basamaklarinda
degerlendirilecek materyaller ile standartlasacagi, bdylece 6gretmenlerin degerlendirme sirasinda materyalden ¢ok
az goren bireye odaklanabilecegi ayni1 zamanda degerlendirmenin sonuglarini olumlu yonde degistirmesi agisindan
materyallerin standartlastiritlmasini 6nermektedirler. Bu Oneriler alanyazindaki bazi arastirma sonugclari ile
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ortiismektedir (Bas, 2023; Caglayan, 2022; Kii¢iikgoéz, 2020). Yapilan ¢aligmalardan elde edilen bulgular,
ogretmenlerin degerlendirme siirecinde dikkate alinmasi gereken bazi Onemli o&nerilerde bulundugunu
gostermektedir. Ogretmenlerin islevsel gérme becerilerinin degerlendirilmesi siirecinde sundugu onerilerin, bu
alanda yapilan arastirmalari ve siiregleri iyilestirmek adina degerli bir kaynak olusturabilecegi diistiniilmektedir.
Bu onerilerin dikkate alinmasi, iglevsel géorme degerlendirmesi siirecinin daha kapsamli ve eksiksiz bir sekilde
gerceklestirilmesine yardimeci olabilir, ayn1 zamanda egitimde adalet ve firsat esitligi saglanabilir. Sonug olarak,
ogretmenlerin islevsel gorme becerilerinin degerlendirilmesi siirecinde sundugu Oneriler, islevsel gdrme
degerlendirme siirecini gelistirmek ve daha etkili sonuclar elde etmek adina degerli bir kaynak niteligi
tasimaktadir. RAM’da gorev yapan Ogretmenlerin goriisleri, islevsel gorme becerilerinin degerlendirilmesi
stirecine iligkin belirli bir perspektifi yansitmaktadir.

Oneriler
Uygulamaya yonelik 6neriler asagida sunulmustur:

1. Islevsel gorme degerlendirmesine yonelik standart bir degerlendirme seti hazirlanarak iilke genelinde tiim
RAM’larda kullanimi yayginlastirilabilir. Ayrica hem bu degerlendirme setinin kullanimi hem de az
goren bireylerin islevsel degerlendirmesine yonelik hizmet i¢in egitimler planlanabilir.

2. Hizmet i¢i egitimlere ek olarak islevsel gorme degerlendirmesinin nasil uygulanacagi ve degerlendirmede
hangi materyallerin kullanilacag: hakkinda ayrintili bir egitim videosu hazirlanarak RAM’larda ¢aligan
Ogretmenlerin erigimine sunulabilir. Ayrica bir degerlendirme kitapg¢igi hazirlanabilir.

Ileride yapilacak arastirmalara yonelik dneriler asagida sunulmustur:
1. Islevsel gorme degerlendirmesine iliskin ailelerin gériisleri alinabilir.

2. Ulke genelinde RAM’larda calisan dgretmenler ile bu arastirma tekrarlanabilir ve daha biiyiik bir veri
olusturularak genis kapsamli bir arastirma yapilabilir.

3. Islevsel gorme degerlendirmesi icin standartlastirilmis degerlendirme araclari hazirlanarak etkililigi
smanabilir.

4. Ogretmenlere islevsel gérme becerilerinin degerlendirilmesine dair hizmet igi egitim verilerek egitimin
etkililigi incelenebilir.
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Abstract

Introduction: In educational assessment processes, functional vision skills of individuals with low vision are
assessed. Functional vision assessment provides critical insights into how, and to what extent, these individuals
utilize their remaining visual capacity in daily life. The evaluation of functional vision skills plays a critical role
in guiding the orientation, placement, and educational planning for individuals with low vision. These processes
are primarily conducted within Guidance and Research Centers (GRC). This study examines the perspectives of
special education teachers working in the GRCs regarding the functional vision assessment of individuals with
low vision.

Method: This study employed phenomenological design, a qualitative research method. The study group consisted
of 16 special education teachers working in the GRCs. A semi-structured interview form was conducted as the data
collection tool. The data obtained from the interviews were analyzed using content analysis.

Findings: The researchers collected the special education teachers’ perception under five themes. They found that
teachers assessed a range of vision skills and often consulted both the individual and their family during the
evaluation process. The researchers also identified some challenges, including a lack of materials, limited physical
environments, difficulty understanding medical diagnoses, and insufficient information. Conversely, the teachers
highlighted advantages such as the ability to monitor progress and implement preventative measures following the
functional vision evaluation. Additionally, they offered suggestions for improving functional vision assessment
practices.

Discussion: The study found that the visual skills assessed by the teachers were limited in scope. Although the
evaluation methods differed, they were primarily restricted to one-on-one evaluations with individuals with low
vision. The researchers identified some challenges teachers encountered in conducting functional vision
assessments. While some challenges were directly related to visual skills, others reflected common issues
encountered by teachers in the GRCs. Additionally, the teachers offered some suggestions based on their
experiences and expressed specific needs regarding functional vision assessment. Their recommendations
highlighted the necessity for both structural and content-related improvements to make the evaluation process
more effective and equitable.

Keywords: Guidance and research center, educational assessment and diagnosis, functional vision, low vision,
special education, visual impairment.
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Introduction

There are different definitions of visual impairment in literature, typically categorized as blindness (total
visual impairment) and low vision. Legal and educational definitions further clarify these categories. In this study,
as the target population consists of individuals with low vision, the researchers focused on this concept and
included its relevant definitions. Legally, low vision is defined as having a visual acuity in the better eye between
20/70 and 20/200 with optimal correction (Tuncer, 2013). This legal definition serves as a quantitative measure
used by ophthalmologists to determine eligibility for legal benefits, such as access to corrective devices, tax
reductions, and specialized equipment. However, legal definitions alone do not provide sufficient insight into how
individuals with low vision function visually in everyday life (what they can see, where, and to what extent).
Therefore, educational definitions are essential for educators. Academically, low vision refers to individuals who
can read large print or standard written materials with the aid of magnification devices (Safak, 2013).

In our country, educational diagnosis and evaluation are conducted within Guidance and Research Centers
(GRC). Educational diagnosis is defined as the process of identifying and assessing an individual's characteristics
across all developmental and disciplinary areas for educational purposes (Special Education Services Regulation
[SESR], 2018). Individuals with low vision are evaluated at GRCs based on Special Needs Report for Children
(SNRC) obtained following a medical diagnosis. These educational evaluations are conducted by the Special
Education Evaluation Boards established within GRCs. At GRCs, the developmental characteristics and
educational needs of individuals with low vision are comprehensively assessed to ensure appropriate placement
and guidance toward educational environments that best meet their needs (SESR, 2018).

The visual skills of individuals with low vision and the extent to which they utilize these skills can vary
considerably (Corn & Erin, 2010). Factors contributing to this variation include current eye conditions, learning
experiences, environmental factors, cognitive abilities, psychological state, environmental cues, as well as
elements such as color, contrast, and lighting (Keeffe, 1995). Consequently, assessing the functional vision skills
of individuals with low vision during the educational evaluation process at GRCs is essential. Functional vision
refers to the skills required to plan and execute tasks (Gothwal et al., 2003). These skills generally encompass
focusing, tracking, eye movement coordination, contrast sensitivity, light sensitivity, visual field awareness, color
perception, object and person discrimination, and object and person matching (Erin & Paul, 2010). Functional
vision assessment is defined as the process of determining how individuals with low vision use their visual skills
to complete various tasks in both familiar and unfamiliar environments in daily life (Bishop & Barraga, 2004;
Webster & Roe, 2003).

Experts can assess the functional vision skills of individuals with low vision using various standardized
and validated assessment tools (Gazi Functional Vision Assessment Tool [GFVA], LV Prasad-Functional Vision
Questionnaire [LVP-FVQ]). In several cases, proper training, certification, or coursework is required to effectively
administer these tools. Additionally, functional vision assessments can be conducted using teacher-developed
assessment instruments. Teachers may also evaluate functional vision informally by observing individuals with
low vision as they perform everyday tasks, such as household activities or reading books and magazines, without
relying on formal assessment tools (Rovner et al., 2014). Functional vision assessments provide valuable
information about what individuals with low vision can see, at what distance, and how they process visual
information. These assessments also inform decisions about how to deliver effective educational services, which
educational materials to use, and how to adapt those materials to meet individual needs. Therefore, functional
vision assessment plays an important role in supporting the academic development of individuals with low vision.
Moreover, it is equally important to inform visual rehabilitation services designed to enhance the functional
abilities of these individuals.

Various studies have examined functional vision skills. For example, several descriptive studies aim to
evaluate the functional vision skills of individuals with low vision by examining their performance across various
visual abilities (focusing, tracking, contrast sensitivity) (Blanksby & Langford, 1993; Cakmak, Aslan et al., 2016;
Faria et al., 1998; Kiiciik, 1997; Malta et al., 2006; Safak et al., 2012; Safak et al., 2013; Zimmermann et al., 2015).
Some studies have focused on the development of assessment tools, often creating instruments, tests, or materials
designed to measure different aspects of functional vision (Birch et al., 2007; Felius et al., 2004; Gothwal et al.,
2003; Tadic et al., 2013). In addition to these, experimental studies have examined methods to enhance or support
visual skills (Alimovic et al., 2014; Aslan, 2015; Aslan & Cakmak, 2016; Chacon-Lopez et al., 2013; Coetzee &
Pienaar, 2013; Demiryiirek, 2016; Ganesh et al., 2013; Tsai et al., 2013). Such studies typically examine the effects
of specific programs, methods, or techniques on improving various vision skills in individuals with low vision. In
conclusion, the literature presents a wide range of research findings related to both the assessment and development
of functional vision skills.

The literature review shows that the perspectives of teachers working in GRCs on the educational
evaluation processes for various disability groups (autism spectrum disorder, multiple disabilities, hearing

96



Orhan & Aslan
Opinions of Special Education Teachers Working in Guidance and Research
Centers on Functional Vision Assessment of Individuals with Low Vision

Ankara University Faculty of Educational Sciences Journal of Special Education
2026, 27(1), 95-109

impairment) have been frequently investigated (Akincioglu-Colak, 2022; Aktas, 2022; Cakmak, 2017; Ciftgi-
Cigek, 2015; Kaplan-Sahin, 2016; Kuzgun, 2019; Yilmaz, 2016; Yurtsever, 2013; Yiirekli, 2021). These studies
have examined teachers' views on different types of disabilities and their corresponding evaluation processes, as
well as the challenges they face, their experiences, and their recommendations. However, through searches
conducted on databases such as Google Scholar, Web of Science, Scopus, ERIC, Academic Search Ultimate, and
ULAKBIM, the researchers found no existing studies specifically addressing teachers' approaches to functional
vision assessment or their perspectives on this process. This gap in literature highlights a clear need for further
research. Accordingly, the present study was designed to address this need.

Gathering the opinions of teachers working in GRCs regarding the functional vision assessment of
individuals with low vision is expected to offer new perspectives on the content of educational modules designed
for these individuals. It is also anticipated that the findings will raise awareness among other educators in the field
and contribute to the development of appropriate educational environments and adaptations for students with low
vision. Furthermore, the study aims to inform families about the importance of the functional vision assessment
process, thereby increasing their awareness and engagement. The results are also expected to identify existing
challenges and generate recommendations for strengthening cooperation between GRCs and schools. In doing so,
the study may help improve school experiences for individuals with low vision by ensuring that appropriate support
and interventions are in place. For these reasons, the study sought to examine the perspectives of special education
teachers working in GRCs on the functional vision assessment of individuals with low vision.

The general aim of this study is to examine the perspectives of special education teachers working in
GRCs regarding the functional vision assessment of individuals with low vision. To address this aim, the study
focused on the following research questions:

1. What are the experiences of special education teachers working in GRCs related to the functional vision
assessment of individuals with low vision?

2. What challenges and advantages do special education teachers working in GRCs encounter during the
functional vision assessment of individuals with low vision?

3.  What recommendations do special education teachers working in GRCs offer concerning the functional
vision assessment of individuals with low vision?

Method
Design of the Study

This study employed qualitative research methods. Qualitative research is used to gain in-depth insights
into phenomena and to offer new perspectives (Leko et al., 2021), typically utilizing techniques such as
observation, interviews, and document analysis (Yildirim & Simgek, 2018). In this study, a phenomenological
design, a specific qualitative approach, was used to examine the perspectives of special education teachers working
in GRCs regarding the functional vision assessment of individuals with low vision. Phenomenology is a qualitative
method that explores individuals' lived experiences in detail, investigating how they perceive and interpret
phenomena within their social and cultural contexts (Capar & Ceylan, 2022).

Study Group

The study group of this research consisted of 16 special education teachers working in GRCs. Information
about the teachers in the study group is given in Table 1. According to Table 1, nine of the teachers in the study
group are male and 7 are female. Only three teachers held a master’s degree. The teachers’ professional experience
ranged from two to 21 years, while their tenure at GRCs ranged from one to 16 years. Among the participants,
eight were teachers of students with intellectual disabilities, six were teachers of students with visual impairments,
and two were special education teachers.

In phenomenological studies, participants are selected from a group that has experienced a particular
phenomenon and possesses specific characteristics (Rubin & Babbie, 2016). In this context, the researchers
employed the criterion sampling method to identify the study group. Criterion sampling is commonly used when
the aim is to examine individuals who belong to a subgroup or exhibit certain characteristics within a defined
population (Yildinm & Simsek, 2018). In this method, cases that meet predetermined criteria established by the
researcher are selected for study (Marshall & Rossman, 2014). For this research, the following criteria were used
to identify participants: a) having worked in the GRC special education evaluation unit for at least one year, b)
having conducted an educational evaluation with at least one individual with low vision, c¢) participating
voluntarily in the study, and d) holding a degree in the field of special education.

Within the scope of the study, the researchers obtained the teachers' contact information (e-mail, phone)
from the institutional websites of the GRCs located in Kirklareli and Ankara provinces. Using this information,
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the researchers informed the teachers about the study’s purpose, study scope, implementation timeline, and
research questions. They also shared the ethics committee approval and institutional permissions obtained for the
study with the invited teachers. Additionally, the researchers informed the administrators of the GRCs where these
teachers were employed. Some teachers responded to the invitation via email, while others responded by phone.
In total, 16 teachers who met the specified criteria and agreed to participate voluntarily were included in the study.
Some additional teachers responded but indicated that they did not meet the research criteria (n = 4) and chose not
to participate (n = 10). The researchers then sent the voluntary participation consent form to the selected teachers
via email and obtained their written consent.

Table 1
Participants
Code Gender Education level Seniority (years) GRC experience (years) Graduation department

Ti Male Undergraduate 9 4 Intellectual disability
T2 Female Undergraduate 10 3 Intellectual disability
Ts Male Undergraduate 21 12 Intellectual disability
T4 Female Undergraduate 7 3 Intellectual disability
Ts Male Undergraduate 12 3 Intellectual disability
Te Male Undergraduate 10 5 Intellectual disability
T7 Female Undergraduate 10 5 Visually impaired
Ts Female Undergraduate 4 Visually impaired
To Male Undergraduate 5 Visually impaired
Tio Male Graduate 16 16 Visually impaired
Tu Male Undergraduate 4 3 Intellectual disability
T2 Male Undergraduate 9 4 Intellectual disability
Ti3 Female Undergraduate 10 1 Visually impaired
T Female Undergraduate 2 2 Special education
Tis Female Undergraduate 10 6 Visually impaired
Ti6 Male Graduate 7 4 Special education

Note: GRC = Guidance and Research Centers.
Data Collection Tools

Within the scope of this study, the researchers used a semi-structured interview form to examine the
opinions of special education teachers working in GRCs regarding the functional vision assessment of individuals
with low vision. Semi-structured interviews are a data collection technique that allows participants to express their
feelings and perspectives through guided interaction based on prepared questions (Baltaci, 2019). The interview
form used in this study was developed by researchers. As a first step, they conducted a comprehensive literature
review (Aktas, 2022; Cakmak, 2017; Ciftci-Cicek, 2015; Kaplan-Sahin, 2016; Kuzgun, 2019; Yilmaz, 2016;
Yurtsever, 2013; Yiirekli, 2021), with particular attention to studies that gathered teachers' perspectives on GRC
assessment processes for various disability groups (autism spectrum disorder, multiple disabilities, hearing
impairment).

The researchers then developed draft interview questions aligned with the purpose of the study. To ensure
content validity, they sought feedback from experts in the fields of measurement and evaluation (n = 2), Turkish
language (n = 2), and special education (n = 4). An expert review form, along with the draft interview questions,
was sent to these experts. They were asked to evaluate each question as “appropriate,” “needs correction,” or “not
appropriate.” Based on the feedback received, the researchers revised the interview questions. For example, the
sequence of certain questions was modified in line with suggestions from measurement and evaluation experts.
Grammatical and spelling corrections were made based on Turkish language experts’ inputs. Additionally, the
content of questions related to functional vision skills was revised and expanded based on feedback from special
education experts, with new questions added in this area. The final interview form consisted of seven general
questions and 13 sub-questions. Of these, three questions addressed the first research question, two addressed the
second, and two addressed the third research question.

The researchers transformed the questions from the interview form into an interview protocol for use
during the implementation phase. The interview protocol consisted of two main sections: the researcher section,
which included the researcher’s name, interview date and time, interview setting, and interview duration; and the
demographic information section, which captured variables such as gender, age, professional seniority, educational
background, GRC experience, and education level.
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Data Collection and Analysis

Before initiating the data collection phase, the researchers conducted a pilot interview with a teacher who
met the participation criteria but was not included in the study group. Following the pilot interview, no revisions
were made to the interview questions, as the teacher found them clear and the interview process proceeded
smoothly. Consequently, the primary data collection phase commenced.

The researchers collected the study data during the fall semester of the 2023-2024 academic year. The
data collection process began after the teachers signed the voluntary participation consent form. One-on-one
interviews were conducted with 16 teachers at various times. Appointments were scheduled outside of working
hours to ensure that the teachers could respond to the questions in a quiet and comfortable environment. The
interviews were conducted online (Zoom and Google Meet) at the agreed-upon dates and times, with audio
recordings made using online tools. At the beginning of each interview, the researcher introduced himself and
provided information about the purpose, content, duration, and scope of the study. The interview questions were
then asked individually, following the prepared interview protocol. In some cases, the order of questions was
adjusted based on the flow of the conversation and the teachers’ responses. Additionally, the researchers expanded
the content of certain questions by drawing on the pre-prepared sub-questions. The data collection process was
completed within 21 days, with each interview lasting an average of 22 minutes (min = 19; max = 30).

In the study, the interviews with teachers were recorded as audio files. These recordings were later
transcribed and converted into written documents in a digital format. During transcription, the firs author ensured
that the teachers' views were conveyed accurately and without alteration. The final transcriptions totaled 83 pages.
Content analysis was employed to analyze the data at hand. Content analysis is a method used to group similar
data and present it in an organized, comprehensible manner by identifying meaningful themes (Yildirim & Simsek,
2018). The process involved coding the data, identifying themes, organizing the codes and themes, and interpreting
the findings. The researchers examined each teacher’s responses, identifying meaningful segments within the data.
These segments were then reviewed and labeled with concepts or keywords. Main categories related to the research
topic were developed during this process. The first author then coded the data by these categories, classifying it to
identify the themes and subthemes that best represented the responses (Table 2). Relevant excerpts from the
teachers’ statements were included where appropriate. Throughout this process, attention was given to ensuring
clarity, coherence, and alignment with the original meaning (Unver et al., 2010). No corrections or alterations were
made to the teachers' words; however, lengthy responses were occasionally shortened to maintain focus without
altering the main ideas. To preserve confidentiality, teachers were identified with codes such as "T1," "T2," and
"T3" in the quotations.

Efforts were made to ensure that the data collection tool was prepared objectively and appropriately by
obtaining expert feedback. In qualitative research, internal validity requires the researcher to maintain consistency
throughout the data collection, analysis, and interpretation processes, and to clearly explain how this consistency
is achieved (Yildirim & Simsek, 2018). Consistency is defined as the reproducibility of the study’s results under
the same conditions and contexts, while verifiability refers to the extent to which the research process, data
collection, and analysis can be confirmed by other researchers (Arslan, 2022). To support internal validity, the
researchers conducted a pilot interview and employed participant confirmation after the interviews to accurately
verify the teachers’ statements. Additionally, the first author presented the resulting themes and subthemes in a
comprehensive manner and included direct quotations from participants to enhance transparency. The consistency
of teachers' responses to similar questions was considered an indicator of reliability. Furthermore, the alignment
between the interview audio recordings, written transcripts, and the derived themes contributed to the study’s
verifiability.

In the analysis process of the data obtained in qualitative research, intercoder reliability is examined, and
reliability is expected to be in the range of 90% (Miles & Huberman, 2015). In this study, 30% of the interviews
were determined unbiasedly and coded by a second researcher. The second researcher, who coded the intercoder
reliability data, works as a research assistant in the special education department of a state university and continues
his doctoral education in the field of education of the visually impaired. The researchers compared the data coded
in the second study with those coded by the researchers. In this context, a calculation was made using the formula
“Reliability = Consensus / (Total Consensus + Total Disagreement).” As a result, it was determined that there was
a 95% agreement.

Findings

In this study, which aimed to examine the opinions of special education teachers working in GRC
regarding the functional vision assessment of individuals with low vision, five different themes were reached
because of the interviews conducted with special education teachers (Table 2). According to Table 2, the themes
reached are a) functional vision skills assessed, b) functional vision assessment, ¢) difficulties in functional vision
assessment, d) after the functional vision assessment, and e) recommendations for functional vision assessment.
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Centers on Functional Vision Assessment of Individuals with Low Vision

In addition to these themes, different subthemes were determined under each theme. The findings regarding the
themes are given in the following sections.

Table 2
Themes and Sub-Themes Reached as a Result of Analysis

Themes Sub-themes I

Visual field 8

Near vision skills 7

1. Functional vision skills D.l stance vision skills !
assessed Light sensmVlty 5
Font size 5

Reading-writing skills 5

Preference for the eye with the best vision 2

. .. Asking the family (e.g. Can your child see in dim light?) 4
zéitggg(;ﬁ?l vision Asking the individual (e.g. Do you need light to read?) 3
Give the individual a task/direction (e.g., watch the object in my hand) 3
Lack of materials 14

Limited physical environment 12

3. Difficulties in functional ~ Lack of understanding of medical diagnosis 9
vision assessment Lack of knowledge about functional vision assessment 9
Lack of time 7

Lack of standard measurement and assessment tool 4

Monitoring 8

4.1. Advantages Taking precautions 8

4. After the functional Making suggestions (e.g. teacher, family) 8
vision assessment Not being able to make suggestions to the teacher 8
4.2. Disadvantages Not being able to follow up regularly 4

Not being able to make appropriate placement 1

The assessment should be done by experts (teachers of the visually impaired) 11

5. Recommendations for Lecturers should provide in-service training for functional vision assessment 9
functional vision Teachers should make assessment environments suitable 9
assessment Teachers should use standardized assessment tools 9
Universities should include a course on the assessment of visuals 2

Theme 1. Functional Vision Skills Assessed

When examining the theme of “functional vision skills assessed,” it was found that special education
teachers evaluated seven distinct vision skills. The analysis revealed that teachers most frequently assessed the
visual field of individuals with low vision (n = 8). Examples of teachers’ statements regarding visual field
evaluation include: We try to determine which area the child is trying to see from, (T7) and “When we conduct an
evaluation to identify the student’s visual field, it proves helpful in guiding the support we provide for the student.
(T1)

In the functional vision assessment, the researchers found that some teachers evaluated both near (n = 7)
and distance vision (n = 7) skills of individuals with low vision. For example, T11 highlighted his focus on distance
vision skills, stating, He focuses on the fixed object under distance vision skills one by one; he continues to focus
on two objects. We observe whether he can do this, such as watching which object or not. Similarly, a teacher who
assessed near vision skills explained, Functional vision is divided into near vision skills, distance vision, and visual
field. We evaluate near vision in this way. (T14)

The researchers also found that some teachers evaluated additional aspects such as light sensitivity (n =
5), font size (n =5), reading and writing skills (z = 5), and the individual’s preference for the eye with better vision
(n =2). Teachers who evaluated light sensitivity shared comments such as: How much light can they see? In other
words, do they perceive light, or only see a silhouette? Or is the image visible but blurry? We observe these aspects.
(T2). Regarding font size, T3 stated: As much as I can, I check externally measurable points. For example, I adjust
the font size for students with low vision. A teacher who assessed reading and writing skills explained: In most of
the academic assessments we conduct, we adjust the background, enlarge fonts, and consider the figure-ground
relationship. We evaluate literacy skills accordingly. (T1). Finally, a teacher who considered eye preference noted:
If the child has low vision, we might ask questions like, “Which eye do you see better with?” or ‘Which eye has
clearer vision?’ and if the child can answer, we take that into account. (T2)
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Theme 2. Functional Vision Assessment

When the theme of “functional vision assessment” was examined, it was found that special education
teachers assessed functional vision skills using three different approaches. Four teachers reported that they
conducted the assessment by gathering information from the family. The views of these teachers included
statements such as: If the child has low vision, we seek input from the family, asking for information such as
whether the child can see capital letters or large fonts, and we base our assessment on that. (T4). Another teacher
explained: We ask the mother, can she do this? Can she do that? (T2) Three teachers reported that they conducted
functional vision assessments by directly asking the individual. One example of this approach is reflected in the
following statement: We use the form from support education programs for individuals with low vision, but as we
do not have sufficient materials, we often conduct assessments by asking questions to the students themselves.
(To)

Some teachers (n = 3) stated that they conducted functional vision assessments by assigning tasks or
giving directions to the individual. T2 explained this approach as follows: First of all, as I mentioned, when we
give an instruction, how do they manage it? For example, I give instructions like, can you close the door, or can
you open the window?

Theme 3. Difficulties in Functional Vision Assessment

It was found that special education teachers face various challenges during functional vision assessment.
The primary difficulty reported by teachers is the lack of appropriate materials (n = 14). Some of the teachers'
comments highlighting this challenge include the following: I don’t have enough materials. (T11) A sufficient
evaluation cannot be made due to insufficient materials. (T14) We don’t have materials that we can apply in GRC.
This takes away our ability to conduct a more healthy and detailed examination. (T8) We don’t have any tools.
When we evaluate functional vision, as I said, we have difficulty in evaluating because there is no tool. (T6)
Unfortunately, there is no tool that we can use. There is no such tool in GRC. (TS) There is a huge material
confusion here. There is none. (T16)

Another important challenge that teachers face during functional vision assessment is the limitation of the
physical environment (n = 12). The following are examples of statements from teachers who highlighted this issue:
We have a problem in terms of space. Unfortunately, we are experiencing a limitation because we do not have an
environment where we can take the children and assess their inadequacy. (T16) Unfortunately, we do not have
such a specialized environment in any of them. (T11) I do not think the physical environment is directly suitable.
Because I think we are making the assessments in three square-meter rooms. The physical environment is not very
suitable in this sense. (T7)

Some teachers (n = 9) reported that they have difficulty understanding the medical diagnoses of
individuals with low vision in relation to functional vision assessment. The following statements illustrate the
teachers' views on this issue:They only use a few medical terms. So, it's not something we can understand very
well, to be honest. (T11) In some hospitals, it just says something like "I have low vision," some hospitals don't
give any explanations, and some hospitals have more detailed explanations. However, in that explanation section,
there are explanations about the name of the disease or its symptoms. Still, as I said, I don't understand those
explanations because I have nothing to do with vision. (T2) Sometimes, those medical diagnoses are now health
reports and a report given by a doctor at the hospital, or rather a report given by a committee. It's normal for the
diagnosis to contain technical words, but most of the time, it's not understandable. (T15) The medical report doesn't
provide us with very detailed information about the student's visual skills.” (T1)

Nine teachers who participated in the study emphasized that they lacked sufficient knowledge about
functional vision assessment (n = 9). The following are examples of statements from teachers who identified this
lack of knowledge as a challenge: When knowledge-based processing is required, unfortunately, that sense is
deficient. (T15) We have a bit of a lack of knowledge regarding examinations in the field of vision. (T2) We did
not receive any training regarding vision during our undergraduate education. Therefore, since the lecturers did
not provide training later, we are not very knowledgeable about vision. (T12) I do not have the knowledge and
equipment to do a vision assessment. (T6)

Some teachers identified lack of time as a challenge in conducting functional vision assessments (n = 7).
The following statements illustrate their views on this issue: Our time is not enough. (T16) I don’t think it’s enough.
I don’t think it’s very enough. (T7) The time is minimal because the time is minimal, we can’t find out how much
the individual is right or wrong until we understand their inadequacy, so we can say it’s inadequacy in the field.
(TS). Another difficulty identified by teachers was the lack of a standardized measurement and assessment tool (
= 4). The following statements reflect some of the teachers' opinions on this issue: We don't have anything clear.
There is no measurement tool like let me measure with this or let me measure with that. (T2) So, is there currently
a standard assessment tool that the ministry offers to be applied in GRC? In this sense, there is none. (T15)
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Theme 4. After the Functional Vision Assessment

Based on the analyses conducted under the theme of “after the functional vision assessment,” the
researchers identified two sub-themes: advantages and disadvantages. The advantage sub-theme included the
categories of monitoring progress, taking preventative measures, and providing informed recommendations. The
disadvantaged sub-theme included the categories of being unable to make recommendations, lack of regular
follow-up, and challenges in making appropriate placements. The views of teachers who considered monitoring
after functional vision assessment (n = 8) as an advantage are as follows:

Deciding where and which environment the child is best suited for from the beginning, directing them
and monitoring them, as I said, makes the system more functional. (T7), We can see the student’s development
directly from here. We can follow the student’s development when they perform a skill that they could not perform
before. (T1). Eight teachers also identified taking precautions as an advantage. T7 expressed this as follows:
“Evaluating how much the child sees and how they see plays a tremendous role in determining their guidance
needs. This takes the burden off their schools and teachers. Because teachers also see and know clearly how to
start. Accordingly, they can write a goal directly to the child and start their education. In that sense, functional
vision assessment is very important, especially for individuals with low vision.

Eight teachers emphasized that making suggestions after the assessment is an advantage. The views of
some teachers on this issue include the following: When we direct the student as an inclusive student, if the teacher
gives us feedback, we can step in and make suggestions when the teacher does not know how to arrange the
classroom. We can make suggestions based on the student's visual capacity and status regarding near and distance
vision, such as sitting close to the board, avoiding light glare, and adjusting font size. (T14). Another teacher noted:
We make suggestions. For example, I sometimes recommend which eye the child uses better, where the light
should be, and how to arrange the classroom environment, like sitting in the front row. (T8). One teacher added:
If we assess font size and light adaptation, we can guide and recommend that the child probably reads better in a
certain font size. (T7). Another view stated: We can suggest using different contrasting colors and positioning the
child where the light is better or adjusting font sizes. (T5). Lastly, a teacher shared: We suggest allowing more
time for both behavioral and academic activities, especially to counter overly protective attitudes often seen from
families. (T15)

Eight teachers identified the inability to make suggestions to classroom teachers after the functional vision
assessment as a disadvantage. Examples of this concern include: The bottom line is that we cannot make any
suggestions. Because we, the staff at the school, are not superior to our colleagues at the school in terms of degree,
we are equal. In other words, what I know is what they know. And I cannot interfere in their areas much. (T16).
Another teacher simply stated: No, we cannot give feedback to the teachers. (T11). Another disadvantage
mentioned by teachers was the inability to follow up regularly (n = 4). Some views on this issue included: Since
we could not measure correctly at first, we cannot say that this much has improved, that much has not improved.
(T6). Another teacher explained: The GRC is supposed to monitor, meaning diagnosing, placing, and then
monitoring the child. But unfortunately, this has not been done at all. (T5). One teacher also emphasized the
disadvantage of not being able to ensure appropriate placement, stating: If we could make a correct educational
diagnosis of the child's vision and define it more functionally, we could place the child in a more appropriate
environment. (T2)

Theme 5. Recommendations for Functional Vision Assessment

The researchers found that teachers offered various suggestions regarding functional vision assessment.
The most frequently emphasized suggestion was that functional vision assessments should be conducted by experts
(n=11). Example statements reflecting this view include: The person who evaluates should be competent in this
field and know exactly how to evaluate. (T14). Another teacher stated: A person who is an expert in vision or has
any certificate related to vision and has attended in-service training would be much better. Because it is more basic,
there are different techniques for seeing, and they need to be known. (T2). Another opinion was: I think it is right
for experts in this field to make assessments. Experts in the field should assess the visually impaired. (T4).
Similarly, one teacher commented: It would be healthier if teachers who graduated from the visually impaired
teaching department made assessments with these children on the job. (T5)

Another important suggestion made by teachers was the need for in-service training on functional vision
assessment (n = 9). Statements reflecting this recommendation include: All teachers in GRC need to receive
training on the assessment of functional vision skills. (T16). Another teacher stated: The Ministry of National
Education can organize in-service training in GRC on evaluating on the job. (T14). Similarly, one teacher
emphasized: First of all, we need to be given solid training on this by the ministry. (T11)

Nine teachers emphasized that assessment environments should be suitable for conducting functional
vision assessments. The participants expressed this need with statements such as: I think the teachers should create
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a separate area and should do their assessment there.”(T2). Another teacher suggested: The teachers can prepare
rooms suitable for these in GRC and can design a room where we can evaluate the child’s perception of light or
distance, near and far vision. (T8). Others simply noted: The environments need to be arranged. (T11). One teacher
elaborated: You need to be able to adjust the room light according to the child, you need to be able to draw the
curtain, or you need to be able to shine the light on a point you want the child to see. (T6)

Nine teachers suggested that standardized assessment materials should be used during functional vision
assessments. Their views on this suggestion included statements such as: It would be much better if there were
standardized tools and equipment.” (T6). Another teacher commented: There should be standardized materials so
that we can make our assessment clearly. We should not have any problems in assessing children’s skills. (T1).
One teacher emphasized: The Ministry of National Education should prepare a standardized form and send it to
GRC. Since there is no specific standard, each student can be assessed differently depending on the materials.
Unfortunately, the assessment is based on the initiative of the assessor. It would be great if they created more
standards and eliminated these gaps. (T7). Another teacher added: A standard set should be made for assessment
in this area for individuals with low vision. A complete set of tools and materials, including instructions, should
be prepared, and I think this is an important need. (T3)

Two teachers suggested that functional vision assessment should be included as a course in undergraduate
education. Their explanations were as follows: Since we do not receive much training on this in our university
courses, we may have some difficulties in the evaluation phase. It should be given to us at the university as well.
(T14). Another teacher added: For the evaluation process to be useful, our university professors, etc., need to
address this issue. (T4)

Discussion

This study aimed to examine the opinions of special education teachers working in GRCs regarding the
functional vision assessment of individuals with low vision. Within the scope of this purpose, interviews were
conducted with 16 special education teachers. As a result of the interviews, the teachers' opinions were collected
under five different themes. These opinions obtained from the teachers are discussed below within the literature
framework.

One of the themes identified in the study is the functional vision skills assessed by special education
teachers. The findings show that teachers evaluate a range of functional vision skills, such as visual field, near and
distance vision, light sensitivity, and the use of better-seeing eye. However, it is notable that some vision skills are
important for daily activities, such as color vision, focusing, and tracking, are not being assessed. Although
teachers reported evaluating certain vision skills, the researchers interpreted these evaluations as insufficient.
Given that functional vision skills encompass a wide range of abilities (Erin & Paul, 2010), the study suggests that
the scope of skills assessed remains limited. In functional vision assessment, it is important for teachers to evaluate
the full range of vision skills in individuals with low vision. A comprehensive assessment of each skill could lead
to meaningful improvements in the lives of individuals with low vision and help guide necessary interventions
(Branddo et al., 2017). However, the study results show that functional vision skills are not being assessed in a
holistic manner. This may result in an incomplete understanding of the services, adjustments, adaptations, or
materials needed by individuals with low vision, potentially overlooking key areas of support and development.
For this reason, it is crucial that the assessment processes are structured to be comprehensive, conducted effectively
and systematically, and include the full range of vision skills (Erin & Topor, 2010; Gothwal et al., 2003).

Teachers can use both teacher-developed tools and standardized, validated assessment tools in functional
vision assessments. They can also conduct assessments by observing individuals with low vision as they perform
specific tasks, even without formal tools (Rovner et al., 2014). The findings of this study show that teachers
commonly use three methods to assess functional vision skills: asking the family, asking the individual directly,
and giving the individual tasks or instructions. It is notable that different methods are being used to evaluate vision
skills, and employing multiple approaches can positively impact outcomes for individuals with low vision.
However, despite this variety, the number of teachers who reported using these methods was limited, making it
difficult to fully understand the effects of such variety on the overall assessment process. Relying on a single
method may raise concerns about the objectivity and accuracy of the results. For example, Cakmak et al. (2016)
study compared individuals’ self-reported awareness of their visual skills with direct functional vision assessments
and found significant differences between the two. Similarly, Karakog et al. (2012) found inconsistencies between
students’ verbal reports and direct observations of their functional vision skills. These findings suggest that
assessments based solely on individuals’ verbal responses may not provide sufficient evidence.

It is also acknowledged in literature that family input is important in the educational assessment process
(SESR, 2018). In this study, some teachers reported using family input in their assessments, which is consistent
with findings from other studies (Cakmak, 2017; Ttirkkal, 2018; Y1lmaz, 2016). Avcioglu (2012) noted that relying
only on family input assumes that families understand functional vision and observe the individual accurately.
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Therefore, it is important to use a combination of methods-verbal statements from the individual, direct evaluation
or observation, and family input-to ensure a more comprehensive and accurate assessment process. A diverse
approach to functional vision assessment, supported by collaboration with all stakeholders, will lead to better
outcomes and more appropriate support for individuals with low vision.

The study found that special education teachers face several challenges in conducting functional vision
assessments. The main difficulties include a lack of materials, limitations in the physical environment, difficulty
understanding medical diagnoses, and insufficient knowledge about functional vision assessment. In addition, lack
of time and the absence of a standardized assessment tool were also reported as challenges. A review of the
literature reveals that similar problems have been identified in studies examining GRC assessment processes for
different disability groups (autism spectrum disorder, multiple disabilities, hearing impairment), showing parallels
with the findings of this study. For example, several studies highlight the lack of materials as a significant issue
that negatively affects the assessment process (Aktas, 2022; Kuzgun, 2019; Tirkkal, 2018; Yilmaz, 2016). The
emphasis on material shortages in this study further supports the idea that this deficiency may hinder effective
functional vision assessment. Similarly, limitations in the physical environment are frequently cited in the literature
(Aktas, 2022; Cakmak, 2017; Cift¢i-Cigek, 2015; Tiirkkal, 2018; Yalgin, 2021; Yilmaz, 2016; Yiirekli, 2021), with
studies noting that inadequate settings can affect the performance of individuals during assessment. In this context,
an unsuitable physical environment may prevent teachers from conducting accurate and practical assessments for
individuals with low vision. Additionally, previous research has reported difficulties such as misunderstandings
of medical diagnoses, inconsistencies between medical and educational diagnoses, and general problems in
interpreting diagnostic information (Cakmak, 2017; Cift¢i-Cicek, 2015; Kirbryik, 2011; Kiigiikgdz, 2020; Yilmaz,
2016). These findings align with the results of this study, where teachers indicated that the medical diagnoses
conveyed through the SNRC reports are often difficult to interpret. This lack of understanding may lead to an
incomplete assessment of the needs of individuals with low vision. Furthermore, the literature frequently mentions
that teachers face challenges such as lack of knowledge, limited experience, and low confidence in their assessment
abilities (Akincioglu-Colak, 2022; Caglayan, 2022; Cakmak, 2017; Cift¢i-Cigek, 2015; Kuzgun 2019; Kii¢iikgoz,
2020; Yalgin, 2021; Yanik, 2016; Yiirekli, 2021). Based on these insights, the researchers conclude that teachers
lack sufficient knowledge and expertise in conducting functional vision assessments, as well as in evaluating other
disability groups.

Another difficulty expressed by teachers in this study was lack of time. Literature also identifies
insufficient time as a common challenge (Yalgin, 2021; Yiirekli, 2021). Without adequate time, the assessment
process may not be conducted effectively. In this study, teachers also highlighted the absence of a standardized
measurement and evaluation tool for functional vision assessment. It is noted that no standardized tool for
functional vision assessment currently exists in the country (Karako¢ & Aslan, 2021). The lack of such a tool can
lead to inconsistent evaluation results for individuals with low vision, raising concerns about the objectivity of the
assessments. Moreover, this can prevent teachers from reaching a consensus or using a common language in their
evaluations. This issue is not unique to functional vision assessment but is also observed in the educational
evaluation of individuals with other disabilities. For example, some studies in the literature have reported similar
challenges, citing the absence or inadequacy of evaluation forms (Bas, 2023; Caglayan, 2022; Cakmak, 2017,
Kaplan-Sahin, 2016; Kii¢iikkgdz, 2020; Yalgin, 2021; Yilmaz, 2016; Yiirekli, 2021). Therefore, the findings of this
study are consistent with those in the literature. Although the disability groups being evaluated may differ, the
problems encountered show clear parallels. Additional difficulties identified in this study include the inability to
conduct regular follow-up and challenges in making appropriate placements (Bas, 2023; Kirbiyik, 2011; Yilmaz,
2016). Similar issues are reported in the literature, where lack of follow-up and difficulties with placement
decisions are frequently mentioned (Akincioglu-Colak, 2022; Cift¢i-Cicek, 2015; Kurbiyik, 2011; Yiirekli, 2021).
In conclusion, while this study identified several challenges faced by teachers, it is evident that many of these
challenges are shared across the evaluation of various disability groups. Moreover, the teachers' experiences with
these problems may influence which skills they assess and the methods they use. For instance, lack of knowledge
or the absence of standardized tools may lead teachers to rely on alternative methods, which in turn could affect
the comprehensiveness of their assessment of functional vision skills.

In the study, teachers provided various suggestions regarding functional vision assessment. The most
prominent suggestions included having experts conduct the assessments, providing in-service training by qualified
instructors, ensuring that the assessment environment is suitable, and using standardized tools. When these
suggestions are examined, it is notable that they align with the areas where teachers commonly report difficulties.
These suggestions also represent important steps toward making functional vision assessment more effective.
Functional vision assessment can be conducted in various ways (Rovner et al., 2014). However, most teachers in
this study recommended that experts perform the assessments, arguing that assessments conducted by specialists
or teachers trained in visual impairment would yield more accurate results. Additionally, they stressed that
providing in-service training would help GRC staff gain the necessary skills and specialization, thereby improving
the overall assessment process. These findings highlight the importance of offering systematic in-service training
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and expert support for special education teachers. Similar recommendations appear in the literature, where teachers
suggest in-service training for the assessment of various disability groups, showing consistency with this study’s
results (Akincioglu-Colak, 2022; Cakmak, 2017; Kiigiikgdz, 2020; Tiirkkal, 2018; Yanik, 2016). Another key
suggestion was to improve the suitability of the assessment environment. Specifically, it was recommended that
assessment rooms, including furniture such as tables and chairs, be standardized according to the age and needs of
individuals with low vision to facilitate individualized assessment. Creating physically appropriate environments
is seen as essential for preventing challenges that individuals with low vision may face during the assessment. In
line with this, Kiiciikgdz (2020) suggested diversifying assessment environments to enrich observations, while,
Ciftci-Cigek (2015) also emphasized the importance of adapting the assessment environment to better meet the
needs of individuals with low vision.

Some teachers suggested that an assessment course should be included in undergraduate programs.
Similarly, Kii¢iikg6z (2020) also emphasized the need to revise undergraduate curricula to include this topic. The
researchers suggest that more emphasis should be placed on assessment content during teacher education. It is also
evident that teachers are open to developing their skills in this area. They proposed that using standardized
assessment materials would help ensure consistency in evaluating functional vision skills, allowing teachers to
focus more on the individual rather than the materials during the assessment. Standardized materials are also
expected to positively affect assessment outcomes. These suggestions align with findings from other studies, which
show that teachers often make important recommendations for improving the assessment process (Bas, 2023;
Caglayan, 2022; Kiigiikgoz, 2020). The suggestions provided by teachers in this study can serve as a valuable
resource for advancing research and practice in the field of functional vision assessment. Taking these suggestions
into account can help make the assessment process more comprehensive, equitable, and effective, ultimately
promoting justice and equal educational opportunities for individuals with low vision. In conclusion, the
recommendations shared by teachers offer important insights for improving the functional vision assessment
process and achieving more effective results. The perspectives of teachers working in GRCs provide a unique and
valuable contribution to the ongoing development of this field.

Suggestions
Suggestions for future research are presented below:

1. The researchers can develop a standardized assessment set for functional vision assessment and
implement its use across all GRCs in the country. They can provide training for both the use of this
assessment set and the functional assessment of individuals with low vision.

2. In addition to in-service training, a detailed instructional video on how to apply, and what materials to
use for functional vision assessment can be prepared and made available to teachers working in GRCs.
An evaluation booklet can also be prepared to guide teachers through the assessment process.

Suggestions for future research are presented below:

1. The researchers can obtain families' opinions regarding functional vision assessment to enrich the
evaluation process.

2. A more comprehensive study can be conducted by replicating this research with teachers working in
GRCs nationwide, creating a larger and more diverse data set.

3. The researchers can develop standardized assessment tools for functional vision assessment and test their
effectiveness.

4. The researchers can examine the effectiveness of training by providing in-service training to teachers on
evaluating functional vision skills.
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