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content analysis methods. The study revealed that children had positive views of their
current educational environment. While block centers were mostly present in the
current educational environments, science centers were noticeably underrepresented,
and music centers were not included at all. The children preferred learning centers and
toys that allowed them to express their creativity. In the outdoor learning area, they
wanted play equipment that entertained them and allowed them to experience
different feelings. In their dream educational environments, the children envisioned
settings that included all types of learning centers indoors and a wide variety of play
equipment outdoors. Across both their current and dream environments, children
shared common expectations that their learning spaces should be safe, peaceful,
aesthetically pleasing, well-maintained, enjoyable, and designed in accordance with
children’s needs and interests.
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5-6 Yas Cocuklarinin Okul Oncesi Egitim Ortamina Yonelik Gériisleri

Makale Bilgisi Oz

DOI: 10.14812/cuefd. 1752212 B.L.'I “gaI|§4m.an|.n amaci, 5-6 ya§ gocuklarinin okul 6n«?esi egitim ‘o.rtamlna yénelillf

goriuglerinin incelenmesidir. Nitel arastirma desenlerinden olgubilim/fenomenoloji
Makale Gegmisi: deseni ve Mozaik Yaklagimi kullanilarak; olgut 6rneklem yontemiyle belirlenen 21
Gelis 27.07.25 gocukla bireysel gorisme, resim gizme ve resimler lzerine goérigsme teknigiyle mevcut
Dizeltme 23.11.25 egitim ortamlari ve hayallerindeki egitim ortamlarina yonelik goruslerine ulasilarak
Kabul 24.11.25 arastirmanin verileri elde edilmistir. Elde edilen veriler igerik analizi ydntemiyle analiz

edilmis ve arastirmanin bulgulari neticesinde gocuklarin mevcut egitim ortamina yonelik
olumlu goruse sahip olduklari; mevcut egitim ortamlarinda ¢cogunlukla blok merkezi yer
alirken; fen merkezinin belirgin dizeyde bulunmadigi; muzik merkezine ise hig yer
verilmedigi; ¢ogunlukla yaraticiliklarini ortaya gikaracaklari 6grenme merkezleri ve
oyuncaklari tercih ettikleri; egitim ortami bahgesinde ise eglendiren ve farkh hisleri
deneyimleten oyun araglarini istedikleri sonuglarina erisilmistir. Hayallerindeki egitim
ortaminda tim 6grenme merkezlerine ve bahgesinde tiim oyun araglarina yer vermek
istedikleri tespit edilmistir. Mevcut ve hayallerindeki egitim ortamlari igin ortak
goruslerinin ise glvenli, huzurlu, estetik, bakimli, eglenceli ve gocuklara gore olmasi
yoninde oldugu belirlenmistir.

Anahtar Kelimeler:
Okul Oncesi Egitim,
5-6 yas gocuklari,
Egitim Ortami,
Gocuk Gorusleri,
Mozaik Yaklasimi.

Arastirma Makalesi

Introduction

The preschool period is a critical stage in which significant changes occur in the individual's mental,
emotional, social, physical, cognitive, linguistic, and moral development. This is because these changes
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form the basis for future achievements (Bendini et al. 2022; Denboba et al., 2016; Kohlberg, 1968). The
educational environment plays a major role in supporting an individual's development during this period
(Erbil Kaya et al., 2020). It is accepted that the environment is the factor that influences, transforms, and
directs education and learning and that it plays a major role in shaping an individual (Reutzel & Jones,
2013). Preschool educational environments are generally created by educators based on children's age
and developmental level, interests, and needs, in line with theoretical information found in the literature
(Rao et al., 2022). However, processes in which children's opinions are taken into account are rare. Thus,
in preschool education, a process that is generally both child-centered and one in which the child is mostly
not included takes shape. This depicts a situation where a “child-centered” approach is adopted but is
equally distant from this approach. Therefore, an approach based on educational philosophy should be
adopted in creating the educational environment (Li, 2023; Ministry of National Education [MoNE],
Muhammad, 2023; United Nations International Children's Emergency Fund [UNICEF] Turkey & Human
Resources Development Programme Authority [HRD PA], 2023).

Preschool educational environments are for children. Therefore, the environment offered to children
should fully embody the child-centered educational philosophy. In fact, the “child-centered” nature of the
preschool educational environment has been described as an indicator of a quality educational
environment (Adlerstein & Cortazar, 2022). Considering that preschool education is provided to children,
it is expected that children have an educational environment where they can think freely, explore, be
curious, take action, experience life, and feel safe (Erbil Kaya et al., 2020). Although theoretical knowledge
about children's development, observing children, ensuring that the physical conditions of the
educational environment are child-friendly, and allowing children to access the educational environment
without adult assistance are fundamental when creating an educational environment, a child-centered
approach may still be lacking. The element that supports this is the child's ideas. Including children's ideas
in the process is achieved by working with children, communicating with them, entering their inner world,
and understanding their world through their perspectives. In other words, it requires discovering children
in all their aspects. Therefore, child-centered education is possible only when children are fully involved
in the process (Robson & Mastrangelo, 2017; Tumini, 2021). However, all children who participated in a
study on children's views on the educational environment stated that their teachers did not ask for their
opinions on the creation of the educational environment (Ersan, 2021). According to Article 12 of the
United Nations Convention on the Rights of the Child, “the child has the right to express his or her views
freely in all matters affecting him or her” (United Nations, 1989). Therefore, teachers should carry out the
process together with children in creating the educational environment. Magnusson and Elm (2024) also
stated in their studies that when given the opportunity, children can change and transform the
educational environment according to their needs; therefore, children and teachers should create
educational environments together, and this is actually part of preschool education in every respect; for
this reason, teachers should be given the opportunity to create the most appropriate environment in
terms of children's needs when creating the educational environment.

When the existing literature is examined, it is seen that the majority of studies on educational
environments are based on the assessments and views of educators, academics, administrators, parents,
etc. (Aysu & Aral, 2016; Ayyildiz & Karaman, 2019; Diilgeroglu & Guinindi, 2022; Erbil Kaya et al., 2020;
Gramaxo et al., 2023b; Giiles & Erisen, 2013; Giirpinar, 2006; inci & Akin, 2024; Kildan, 2007; Li, 2023);
while a significant portion of the studies focus on elementary school students (Aktlirk Copur, 2017; Almers
et al., 2023; Bland, 2012; Gramaxo et al., 2023a; Kostenius, 2011; Louréiro et al., 2020; Veitch, et al., 2021;
Villanen & Alerby, 2013).

When examining studies that investigate preschool children's views on the educational environment,
it is noteworthy that different methods have been used. The current educational environment (Ersan,
2021; Tzamali, 2014) and views on the schoolyard (Norddahl & Einarsdéttir, 2014) have been examined
using the interview method. Perceptions of the classroom environment have been examined through
photographing and interviewing about the photographs (Robson & Mastrangelo, 2017; Sahimi, 2017;
Tumini, 2021). Drawing pictures and interviewing about the pictures were used to examine the schoolyard
(Guvenal et al., 2025), playground (Ozok Bulut et al., 2025), preschool education and teachers (Kogyigit,
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2014), and perceptions of school (Civek & Camlibel Cakmak, 2019; Gines et al., 2016) have been
evaluated.

When the studies in the field literature are evaluated, no study designed through interviews, drawing
pictures, and discussing pictures regarding both the current educational environment and the educational
environment of their dreams of preschool children has been found. However, for a child-centered
educational environment, children's ideas must be accessed. ldentifying their thoughts, desires,
preferences, experiences, and dislikes regarding the educational environment is one of the most
important and priority steps to be taken towards making educational environments “child-centered.” In
this sense, it is believed that this study will contribute to the limited studies in the literature. In light of
this information, the aim of this study is to examine the views of 5-6-year-old children towards the
preschool education environment. Within this framework, the main research question is “What are the
views of 5-6-year-old children towards the preschool education environment?” The sub-problems within
the scope of this main problem of the research are as follows:

e What are the views of 5-6-year-old children regarding their current preschool educational
environment?

e  What are the views of 5-6-year-old children regarding the garden of their current preschool?

e  What is the preschool educational environment of 5-6-year-old children’s dreams like?

e  What is the garden of 5—6-year-old children’s dream preschool like?

Method
Research Model

This research is a qualitative study in which situations and events are examined in depth and analyzed
as they exist in individuals. The phenomenology design, one of the qualitative research designs, was used
in the study. The aim of this pattern is to conduct interviews with people who are closely related to the
subject matter and to examine the subject in depth within the framework of these people's knowledge
on the subject (Buyukozturk et al., 2023; Creswell, 2017). Interviews enable the collection of direct data
from relevant individuals and the acquisition of in-depth information in line with the problem situation
and the purpose of the research (Blyukozturk et al., 2023). In addition, the “Mosaic Approach” (multi-
method approach) was used as a data collection method to determine and reveal the interests, needs,
and expectations of 5-6-year-old children regarding the subject in question. This method is based on an
approach that accepts the uniqueness of children as the basis for their self-expression. For this reason, in
addition to interviews, techniques such as drawing pictures and describing their drawings are used to help
children express themselves better (Clark, 2017). Therefore, in order to examine children's experiences
and desires regarding the educational environment in a multifaceted way, data was obtained using
interviews, drawing, and picture description methods.

Research Group

The population of this study consisted of children aged 5-6 attending central kindergartens affiliated
with the Adiyaman Provincial Directorate of National Education. In the sampling process, to avoid time,
financial, and labor losses, appropriate sampling was used; children aged 5-6 who were continuing their
preschool education were included in the study, and criterion sampling methods were used. This age
group was selected as a criterion for the sample in the study because they can express themselves more
clearly in terms of cognitive and language development, give meaningful and understandable answers to
guestions, and reflect their feelings and thoughts in their drawings (Buyikoztirk et al., 2023). In this
qualitative study, instead of a large sample, a sample that would allow for a comprehensive examination
of the subject was aimed at in order to examine the subject in depth (Maxwell, 2018). Initially, 22 children
were reached. However, during the interview with one of these children, no answer was received after
the second question on the interview form, and the interview with the child had to be terminated. Since
no meaningful data could be obtained from the interview, the child was not included in the study.
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Accordingly, the sample of the study consisted of 21 students aged 5-6 attending central kindergartens
affiliated with the Adiyaman Provincial Directorate of National Education, whom the researcher was able
to reach and whose parents gave consent. Verbal consent was also obtained from the children whose
parents gave consent, and their participation in the study was ensured on a voluntary basis. The
demographic information of the research group is presented in Table 1.

Table 1
Demographic Information of the Research Group
Category Variable n %
5 6 28.6
Age years
6 years 15 71.4
Female 11 52.4
Gender Male 10 47.6
1year 10 47.6
. . 2 years 5 23.8
Durat f Preschool Educat
uration of Preschool Education 3 years 4 190
No information 2 9.5
Elementary school 2 9.5
Middle school 1 4.8
. High school 6 28.6
Mother's Education Level
> Faucat v Associate degree 2 9.5
Bachelor's degree 9 42.9
No information 1 4.8
Middle school 2 9.5
High school 5 23.8
Father's Education Level Bachelor's degree 12 57.1
Doctorate 1 4.8
No information 1 4.8

Data Collection Tool

In the study, data were obtained through the “Personal Information Form” and the semi-structured
“Form for Determining the Views of 5—6-Year-Old Children on the Preschool Education Environment”
developed by the researcher. Both fixed-choice answers and in-depth views on the subject addressed
through semi-structured forms could be obtained (Blyukozturk et al., 2023).

Demographic information such as the children's age, gender, parents' educational status, and the
length of time the child has been attending preschool education was obtained through the “Personal
Information Form.”

The “Form for Determining the Views of 5—6-Year-Old Children on the Preschool Education
Environment” was created by reviewing the relevant literature. After the form took its initial shape, it was
presented to three experts in the field of preschool education, and necessary changes were made to the
form based on their feedback. After these adjustments, pilot interviews were conducted with three
children aged 5-6, and the form was finalized by evaluating its functionality in terms of the research
objectives. The forms, initially designed as two separate forms titled “Opinions of 5-6-Year-Old Children
Regarding the Preschool Education Environment” and “Instructions for Drawing Their Dream Preschool
Education Environment,” were combined into a single form titled “Form for Determining the Opinions of
5-6-Year-0Old Children Regarding the Preschool Education Environment” in order to maintain the integrity
of the research in light of expert opinions, pilot applications, and final evaluations. into a single form titled
“Form for Determining the Opinions of 5-6-Year-Old Children Regarding the Preschool Education
Environment.” It consists of two stages: “A. Opinions regarding the education environment” and “B.
Drawings of their dream education environment.” In addition, in order to make the questions about
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learning centers more concrete, the questions were supported by images of learning centers and
presented to the children.

In the “A. Views on the Educational Environment” section of the form, there are questions about both
the current educational environment and the dream educational environment of the children; in the “B.
Pictures of the Dream Educational Environment” section, there are instructions for drawing pictures of
their dream educational environment.

Data Collection Process

Before the data collection process, the necessary ethical committee and institutional permissions were
obtained, and parents were contacted through teachers working in kindergartens. When the parental
consent form was sent to families, a “Personal Information Form” was also sent. After written consent
was obtained from parents, the researcher met with the children in their classrooms.

Children whose parents gave their consent were also asked verbally if they wanted to participate in
the study. The interviews were conducted individually at a time and place determined by the classroom
teacher. The children's responses were recorded in writing during the interviews.

Data Analysis

The data obtained from the interviews conducted within the scope of the research were analyzed
using the open content technique, which is one of the content analysis techniques. During the analysis,
words and sentences that were clearly stated in the children's statements were taken into consideration
and evaluated as they were. Using content analysis techniques, the interview transcripts with children,
their drawings, and their statements about their drawings were examined to identify themes and codes;
thus, the content of the interviews was categorized and summarized accordingly. (Blyukozturk et al.,
2023; Creswell, 2017). The children participating in the study were assigned participant codes (C1, C2,
etc.), and their statements were included in the findings using these participant codes. To increase validity
and reliability, the statements were quoted verbatim without any changes. In addition, the themes and
coding were reviewed periodically by the researcher to ensure consistency in coding, and the findings
section was finalized after multiple reviews.

Within the scope of the research, the children's drawings and statements about the drawings were
examined, and the degree of correspondence between the drawings and statements and the high
comprehensibility of the drawings were considered as criteria. The selected examples are presented in
the findings section accordingly.

The data obtained as a result of the research were analyzed in terms of content and presented under
three main themes: “1. Children's Views on Their Current Educational Environment,” “2. Children's Views
on Their Dream Educational Environment,” and “3. Children's Drawings of Their Dream Educational
Environment.”

Limitations of the Research

This research is limited to children aged 5-6 who are enrolled in preschool education at central
kindergartens affiliated with the Adiyaman Provincial Directorate of National Education, who were
accessible to the researcher, and whose parents and children voluntarily participated in the study. It is
also limited to the data obtained using the semi-structured “Form for Determining the Opinions of 5-6-
Year-Old Children Regarding the Preschool Education Environment” developed by the researcher. The
interview form is limited to determining children's views on the preschool education environment.
Furthermore, the research was conducted in a single city and is limited to data obtained from 21
participants.

Ethics Committee Approval
This study has been reviewed by the Adiyaman University Social and Human Sciences Ethics

Committee and approved as ethically appropriate (Decision Date-No: 24/05/2024-66). Following the
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relevant ethics committee decision, the necessary institutional approvals were obtained from the
Adiyaman provincial directorate of national education, and parental consent was obtained from the
families of the children participating in the study through the school administration and classroom
teachers. The study was conducted after obtaining verbal consent from the children prior to the study.

Findings

In this section, the findings of the study are presented under three headings: “Children’s views on their
current educational environment,” “Children’s views on their dream educational environment,” and
“Children’s drawings of their dream educational environment.”

Children’s Views on Their Current Educational Environment

Children’s feelings about their current educational environment and the reasons behind them are
presented in Figure 1.

Figure 1
Feelings About the Educational Environment and Reasons

eNice (f= 11)
*Good (f=7)

Feelings Towards the *Happy (f= 4)

Educational Environment *Excited (f= 1)
*At home (f=1)

eStrange (f= 1)
eBad (f=1)

eHaving fun (f= 3)

*Being with friends (f= 3)
*Playing (f= 2)

Reasons eLearning (f= 2)

*Tools and equipment (f= 2)
e Cafeteria (f= 1)

eDifferent activities (f= 1)

eNice (f= 11)
Feelings Towards the *Good (f=5)
Preschool Garden eHappy (f= 1)

eExcellent (f= 1)

ePark (f= 11)

*Playing (f=9)

eHaving fun (f=5)

*Being in the garden (f= 4)
eSunbathing (f=2)

Reasons eLying on the grass/in the gazebo
(f=2)

¢ Chasing/catching butterflies (f= 1)
eFeeling at home (f= 1)
*Providing energy (f= 1)
eBreathing fresh air (f= 1)

When children's feelings about their educational environment (f= 24) and playground (f= 18) were
examined, it was found that they generally had positive feelings. The common reasons for positive feelings
were found to be playing (f= 11) and having fun (f= 8). For example:

“] feel good. Because I'm having fun.” (C2)

“It makes me feel good. Because we play games there. We have fun. It's like a park. We slide down
the slide. We swing on the swings.” (C3)

“It's nice. | feel good because | play games with my friends.” (C4)
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The children's views on learning centers are presented in Table 2.

Table 2

Views on Learning Centers
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When Table 2 is examined, it is seen that the music center is not present in any classrooms (f= 21); the
science center is very rarely present (f= 2); and the block center is mostly present in classrooms (f= 14).
When the views on the use of learning centers were examined, it was found that activities that coincided
with the purpose of learning centers were expressed. When the names given to learning centers were
evaluated, it was determined that they were not named as they appear in the Preschool Education
Program (PEP) (Ministry of National Education [MoNE], 2024). Some of the children's statements are as

follows:

“It's called a play area. A toy area. We can build things with blocks. We can build towers. You can do
puzzles.” (C2)

“It's called a house. We play house. We have it in the classroom. We make this area with mats.” (C6)

“It is a place for drawing. We don't have it in our classroom. They can draw pictures. They can make

toys out of paper.” (C11)
“It's called a library. We don't have it in our classroom. They can read books.” (C19)

“We don't have one in our classroom. Experiments are conducted. It's called an experiment area.” (C5)
“We can practice songs. We can make music. This is the music room. We don't have one in our

classroom. We don't have musical instruments either. We sing songs.” (C1)

Figure 2 presents the children’s preferences regarding the learning centers in their current educational

environment.

1486



Alper — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 54(3), 2025, 1480-1526

Figure 2
Preferences for Learning Centers

e Dramatic Play Center (f= 6)
e Carpet (f= 6)
e Block Center (f=4)

e Cushions (f= 3)
o Cafeteria (f= 1)
e School Yard (f= 1)

e Play Areas Where Social Exclusion Occurs (f= 5)
* Areas Not Suitable for Interests, Needs, and
Developmental Characteristics (f= 4)
e Play Areas Restricted by Gender Perception (f=

Unpreferred Areas in the Educational 3)

Environment ¢ Noisy Areas (f= 2)

e Unsafe Areas (f= 2)
¢ Areas Where High Temperatures Cause
Discomfort (f= 1)
® Areas with Physically Damaged Toys (f= 1)

As shown in Figure 2, children generally preferred the dramatic play center (f= 6) and the carpet (f= 6)
in the educational environment. Some of the statements related to this are as follows:

“On the carpet. Because it is more crowded there. | like crowded places. | play with Legos, cars, and
blocks.” (C16)

“On the carpet. | like playing with toys and Legos. The carpet is nicer. | can play comfortably. | can carry
a lot of toys there.” (C18)

“Cooking, housekeeping play area. Because there are nicer games there.” (C21)

Figure 2 shows that children generally do not prefer areas where they experience personal (f= 7),
physical (f= 6), and social (f= 5) discomfort. The children's views on these findings are as follows:

“There is no place | don't like in the classroom. | just get annoyed when my friends shout in class. |
don't like shouting. | don't want to be in class when people shout.” (C1)

“I don't like playing house. Because they talk about silly things.” (C2)

“l don't like being outside if it's hot. | don't like being inside when it's hot either. They shout in school.”
(C4)

“l don’t really like the reading center. We can’t read. That’s why | don’t like it.” (C14)

Children’s preferences for toys in their current educational environment and their reasons are
presented in Figure 3.
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Figure 3
Preferences for Toys

*Dramatic Play Center Toys (f= 4)

*Dolls (f= 4)
eBlocks (f= 3)
Preferred Toys in the eCars (f=3)
Educational Environment *Table-top Toys (f= 2)
*Balls (f= 1)

eCushions (f= 1)
*Play Dough (f= 1)
eTooth Model (f=1)

¢ Ability to Create Creative Products (f= 3)
*Providing Life-Related Experiences (f= 3)
*Providing Emotional Satisfaction (f= 3)
*Being Audible and Singable (f= 2)
eInvolving Competition (f= 2)

*Being Active (f=1)

*Being Related to Sports (f= 1)

*Being Associated with Gender (f=1)
Reasons eResembling Technological Tools (f= 1)
eIncluding an Element of Intelligence/Being

Surprising (f= 1)

eResemblance to Family Members (f= 1)
eBeing Fun (f=1)

*Appealing Colors (f=1)

ePlayable as a Group Game (f= 1)
eProviding Excitement (f= 1)

eSensory Impact (f= 1)

eBlocks/Legos (f= 6)
*Broken/Damaged Toys (f= 3)
eCars and Repair Tools (f= 2)
*Microscope (f= 1)

eDramatic Play Center Toys (f= 1)
eTable Top Toys (f= 1)

eAnimals (f= 1)

Unpreferred Toys in the

Educational Environment

*Not conforming to gender norms (f= 4)
*Boring/passive play (f= 4)
*Physically incomplete/broken (f=3)
eHarmful/dangerous (f=2)
e Difficult to Play (f= 2)
*Noisy (f= 1)
eAlready Owned at Home (f= 1)
eCauses Negative Emotional Experience (f= 1)

When Figure 3 is examined, it is seen that children generally prefer dramatic play center toys and dolls
(each with f=4). It has also been determined that blocks and cars (each with f= 3) are among the preferred
toys. It was determined that they preferred these toys because they develop their creativity, provide life
experiences, and provide emotional satisfaction (each f= 3). Some of the children's statements regarding
these findings are as follows:

“Table toys, table-top toys. Because | like it when something different comes out of them.” (C6)

“| like square cubes more. With them, you can make a man, a little man, tanks, helicopters, airplanes,
cars, anything you can think of.” (C14)

“Cars. Because when | grow up, | will learn to drive a car." (C15)
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Blocks/Legos (f= 6), damaged toys (f= 3), cars, and repair tools (f= 2) were found to be disliked because
they did not conform to gender perceptions (f= 4), were boring (f= 4), damaged (f= 3), dangerous (f= 2),
and difficult to play with (f= 2). Some of the statements related to these findings are as follows:

“There is a toy with missing ears. Another one has its face erased. | don't like it.” (C10)

“Repair tools. Because there are things in them that we can't do.” (C12)

"There is a toy. It annoys me in two minutes. There’s a board game. You arrange the cards. You have
one card in your hand. You just say it. And if someone else has it, they ring the bell. | get really bored
with it.” (C17)

Figure 4 shows the children’s preferences for play equipment in the preschool garden.

Figure 4
Preferences for Play Equipment in the Preschool Garden

eMerry-go-round (f= 12)
eSwing (f= 10)

Preferred Play Equipment in the eSeesaw (f= 3)
Prechool Garden eGames with playground markings(f= 2)
eSpring Toys (f= 1)
eSlide (f= 1)

eSwinging (f= 6)

*Giving a Flying Feeling (f= 4)

eSpinning (f= 4)

eEntertaining (f= 4)

eJumping (f=3)

*Opportunity for cooperative play (f= 3)
eNot tiring (f= 1)

eActive and dynamic (f= 1)

Reasons

eSeesaw (f=7)
eSpring toys (f= 4)

Unpreferred Play Equipment in the eSwing (f=3)
Preschool Garden eGarden (f=1)
eMerry-go-round (f= 1)
eSlide (f= 1)

eDangerous situations (f= 8)
eFear-inducing situations (f= 7)
eBroken/damaged (f= 4)

Reasons e Physical Discomfort (f= 3)
eUncomfortable Temperature (f= 1)
eDisturbing Peer Behavior (f=1)
eAnxiety Toward Natural Elements (f= 1)

The findings in Figure 4 show that children prefer merry-go-rounds (f= 12) and swings (f= 10) in the
preschool garden. The reasons for their preference were identified as these play equipment swings,
makes them feel like they are flying, spins them, entertains them, and allows them to play with their
friends. For example:

“Merry-go-round. Because it spins us around.” (C5)

“] like hopscotch. Because it's so much fun to jump like this. When we learn the numbers, we run. We
spin in a circle and say the numbers as we go.” (C13)

"Swing because it feels so good when you swing. It's like squeezing a very soft play dough." (C15)

In addition, it was found that they mostly avoid seesaws (f=7) and spring toys (f=4) due to their
dangerous nature and the fear and physical discomfort they cause. Some of the children's statements
related to these findings are as follows:
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“The back sides. I'm afraid of bugs.” (C7)

“I don’t like spring animals. It makes me feel sick.” (C16)

“I don’t like the slide. When it’s hot, our hands get a little burned. But I like it when it cools down.”
(C19)

“I don’t like the seesaw. It’s broken, that’s why | don’t like it. The spring-loaded elephant too. Its ear
is broken.” (C21)

Children's Views on Their Dream Educational Environment

Table 3 shows the children’s views on their dream educational environment.

Table 3

Children's Views on Their Dream Educational Environment
Am educabonal environment Preferences Regarding the Sitting and Hesting Area (= )
shaped by chdldren's Phyysical Environment Woark and Activity Area (=)
preferences Reading Area [ f=d)

Storage and Organizaiion Areas (f=2)
‘]'un:huo.lnﬁin:.:l Equipment i =11
Preferences Regarding At and Creative Activity Materials (=10
Activities Music Activity Matenals { f=4)
Sensory Play Materials (f=4)
Seience and Marure Activity Molenals (f=3%)
Mathematics Activity Maserials (1)
Freferences Fegarding Dramatiebeospabiomal Teys {f=21)
Toys Wehicle Toys (f=15)
Hlock Center Toys ( f=11)
Animnal-Themed Tows ((f=5)
Tahle Top Tows {f=5)
Fhysical Play EquipmentTools {f=4)
ElectromicTechnological Tows {f=2)
Mlimiavere Toys (=11
Physically Undamaged Toys (f=1)
Giemder-Associated Tovs (=1

Reasons for Preference Muesthetics (f=T)
Having fun { f=6)
Compliance with Jender Preferences { /=)
Flaying (f=d)
Reading/Lessons/Activities { f=4)
Attrmctiveness of Toys (=3)
Explaration | f=2)
Creativity {=2)
Paositive Yiew of the Classroom {f=1)
Sepporting Development (f=1)
Previding Protection (=11
Pasitrve Emations |=1)
High {huality (=11

Saabality (f=1)
Uepreterned Elemesss in Dangerous/Harmibial { =110
Children's Dream Mot Interesting { =351
Edecational Environmen Low sl Fragile Taoys (/=3)

Cansimg | Indesirable Behavior (f=3)
Mot Switalle for Developmental Level | f=2)
Izsmafficienst in Mumber (=2}
Science end Nature Teods amd Materials {(f=1)
Live Animals (=1}
Teacher Tooks and Materials =13
Blowahle Tays | =11

Children's dream educational environment is mostly composed of toys (f= 67), followed by activities
(f= 24) and physical environment (f= 18), as shown in Table 3. Children expressed that their dream
educational environment should be largely aesthetic, enjoyable, and appealing to them. To this end, their
preferences focused on the presence of seating/resting, activity, and reading areas in the educational
environment, as well as activity materials and toys. Their statements regarding these findings are as
follows:
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“Chair, world, book, book shelf. Truck, trailer, shovel, train, iron, construction, paper, cushion, small
chair, teddy bears. | want it to be beautiful; | want the children to like it.” (C6)

“Lego, car, Barbie for girls.” (C11)

“Play dough; | would take scissors and glue for class. | would take a pen. | would take books. Legos,
blocks, sticky Legos. Kitchen utensils for girls. So they can have fun during playtime. | would take
construction vehicles.” (C17)

When examining the elements they did not prefer for their dream educational environment, it is
noteworthy that they did not choose elements that are dangerous/harmful (f= 10), not relevant to their
interests (f= 3), physically fragile (f= 3), elements that cause unwanted behavior (f= 3), elements that are
not appropriate for their developmental level (f= 2), and elements that are not available in sufficient
quantities (f= 2). For example:

“l wouldn’t want wooden toys or tablet-like toys that are played with in turn. Children fight and shout
when playing with these toys.” (C1)

“l wouldn’t get a cushion. Because cushions are very heavy. They can’t carry them. They might fall and
break their heads.” (C13)

“I wouldn’t get a baby. Because | don't like them” (C17)

“Cars. They break when you hit them. Cars move. They always go under the cabinet." (C20)

Figure 5 shows their preferences for learning centers in their dream educational environment.

Figure 5
Preferences for Learning Centers in Their Dream Educational Environment

eBook Center (f= 21)
eArt Center (f= 20)

Centers eScience Center (f= 18)
eDramatic Play Center (f= 18)
eMusic Center (f= 15)

eFocused on children's interests and needs (f= 17)

e Art activities (f= 13)

eNice classroom (f= 12)

eResearch/experiment/discovery (f= 10)

eReading Books (f=9)

¢Children Having Fun (f= 8)

*Supporting Cognitive and Mental Development (f= 7)
-Supporting Learning/Development (f= 7)

*Playing games (f= 6)

eMusic activities (f=5)

eGender-appropriate activities (f= 5)

eReading readiness (f=4)

eMaking creative products (f= 4)

*Playing Dramatic Games (f= 2)

eEnsuring Classroom Management (f= 1)

eCreating a Quiet Learning Environment (f= 1)

*Music Center (f=5)
eDramatic Play Center (f= 2)
eBlock Center (f=2)
eScience Center (f= 1)
*Noisy Play Areas (f= 1)

Learning Centers/Play Areas

That Children Do Not Prefer

*Noisy (f= 7)
*Not Suited to Children's Interests, Needs, and
Developmental Levels (f= 6)

eCausing Undesirable Behavior (f= 1)
eClassroom Messiness (f= 1)
ePhysical Discomfort (f= 1)
eLength of Activity (f= 1)

1491



Alper — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 54(3), 2025, 1480-1526

As shown in Figure 5, most learning centers are preferred. The reasons for these preferences are that
they are tailored to children's interests and needs (f= 17), involve art activities (f= 13), have a pleasant
classroom environment (f= 12), involve research/experimentation/discovery (f= 10), involve reading
books (f= 9), children having fun (f= 8), supporting cognitive and mental development (f= 7), and
supporting learning/development (f= 7) were the most frequently stated reasons. For example:

“Playing house. Because children like it more. Drawing, art. Because children sometimes want to draw.
| would let them draw. A book area. To read books to my children. An experiment area. Because
children do experiments. Sometimes a block center.” (C3)

“A book/reading area, blocks, art, music, drama, housekeeping, an experiment area. So that it is
beautiful." (C6)

Among the non-preferred areas, the music center (f= 5) stands out as the most frequently mentioned.
The reasons for not preferring it were mostly that itis noisy (f= 7) and that itis not tailored to the children's
interests, needs, and developmental levels (f= 6). Some of the children's statements regarding these
findings are as follows:

"I would not want a music area. It’s too loud and gives me a headache. | wouldn’t want a playhouse. |
don’t like it” (C2)

“l wouldn’t want a music area. Because children don’t like music. Because the sessions are too long.
The songs are too long. Children don’t know how to play musical instruments at 6 or 5 years old. Since
they don’t know how, they make noise like in our classroom. For example, when I’'m photocopying for
an activity, they play with the musical instruments and make noise.” (C3)

“The block area. They make a lot of noise. And they fight over it.” (C4)

Figure 6 shows the children’s preferences for their dream preschool garden.
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Figure 6
Preferences for Their Dream Preschool Garden

eSwing (f= 18)

eSeesaw (f=12)

eMerry-go-round (f= 11)

oSlide (f=9)

eSports Area (f= 5)

eGames with playground markings (f= 4)

eSpring Toys (f= 4)

¢ All Park Playground Equipment (f= 4)

Children's Preferred Play *Aesthetic Garden Design (f= 3)
Equipment and Areas «Sandbox (f= 3)

*Toy House (f= 2)

eBench (f= 2)

eSafe Play Equipment (f= 1)

eJumping and Balance Play Equipment (f=

1)

eTraffic Park (f= 1)

*Open Air Painting Area (f= 1)

eWalking Trail (f= 1)

e Aesthetic (f= 3)

eCreating a Safe Area (f= 1)

eChildren's Entertainment (f= 1)
Reasons ePreventing Undesirable Behavior (f= 1)
eDramatic Play (f= 1)

eSocialization (f= 1)

eArt Activities (f= 1)

eSeesaw (f=3)
eMerry-go-round (f= 2)
eSports area (f= 2)
*Spring toys (f= 2)
eSlide (f=2)

Children's Unpreferred
Play Equipment and Areas

eDangerous/harmful (f= 8)
eMiniature/representative (f= 3)
eUnaesthetic (f= 3)

eInsufficient number (f= 1)
*Does not appeal to them (f= 1)
eReducing the Play Area (f=1)
eHigh Energy Consumption (f= 1)
*Noise Generation (f=1)

Reasons

Figure 6 shows that children mostly preferred swings (f= 18), seesaws (f= 12), merry-go-rounds (f= 11),
and slides (f= 9) in the preschool garden of their dreams. Among the reasons for their preferences,
aesthetics (f= 3) stood out as the most frequently cited reason. Examples of these findings are as follows:

“l would put nice toys. | would also make a low basketball hoop for the little ones. The little ones would
shoot at it. | would like to have hopscotch.” (C1)

“l would make it very neat. | would put a swing. | would put a closed slide. A seesaw.” (C2)

“l would cover it with smooth cotton. Because when children fall, they fall on the cotton. They don't
get hurt. A slide, a swing, a sandbox, hopscotch, a house made of non-falling Legos. They go inside.
They invite some friends." (C3)

Considering that children expressed equally negative opinions about the presence of almost all play
equipment and sports areas, it emerged that the main reasons they did not prefer them were that they
were dangerous/harmful (f= 8), miniature/representative (f= 3), and unaesthetic (f= 3). Examples of this
can be found in the following statements:
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“I didn't want an open slide. Because it’s ugly.” (C2)
“I wouldn’t want toys that spin too fast or seesaws. Because they hurt children.” (C3)

“Models, fake cardboard toys.” (C7)

Children’s Drawings of Their Dream Educational Environment

In this section, children’s drawings depicting their dream preschool environment and its garden, along
with their accompanying statements, are presented. Eight drawings representing the preschool
environment and ten representing the preschool garden—selected for their high representational value—
are included. Figure 7 presents the children’s drawings of their dream preschool environment

accompanied by their corresponding statements.

Figure 7

Children's Drawings of Their Dream Educational Environment

C17: “Musician's area at the top (top left). Play area for girls
inthe middle at the top. Drawing area (right). Block area with
a round path, wooden toy area. Science area at the bottom,
exiting through the doors in the middle (bottom left). They
play on the carpet. They also come to the carpet during class.”

C15: “Color game on the table. Pink toy cabinet. Walls made
of Lego blocks. Pink carpet. Green teacher’s computer desk.”
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C14: “Dining hall for girls (far right). Next to it is the

experiment area. Next to it are tables and chairs for studying.
Next to it is the art area. Above is the roof.”

/.

C12: “Kitchen set with stove, faucet, drawer for plates,
cupboard, hanging space, dining table, baby clothes cabinet
on top of the table, baby crib next to it, with pillow and
blanket inside.”
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C11: “There is a carpet. There are strange patterns on the
carpet. There is a toy cabinet. There are toys. There is a cat
mold, a car, dough, and a bear. | am playing with a ball. There
is a table and a chair.”

:: " “~ L | {;‘V o %Qc

Wi

C10: “Toy cabinet. Three teddy bears, one brown, one pink,
one blue. A picture of a cat and light decorations. A green rug.
Aboy and a girl.”

C8: “This is the teacher's desk (on the far left). There are some
books for children (yellow). These are babies. These are toy
houses (to the upper right of the babies). This is the kitchen
(on the right).”

S

s ey,
e
s

)

C1l: “I'm inside a heart-shaped school. I'm also inside the
windows. Here's where I'm sitting.”

When examining children's drawings of their dream educational environment, it is striking that they
included learning centers and that they both included areas corresponding to their gender perceptions
and emphasized this when explaining their drawings (C14, C17). In addition, their desire for an
aesthetically pleasing educational environment is reflected in their drawings and explanations (C1, C10).
Additionally, it was observed that children emphasized the orderliness of the educational environment in
their drawings (C7, C8, C12, C14, C15) and paid attention to the use of color in the educational

environment (C1, C8, C10, C11, C15).

Figure 8 presents children’s drawings of their dream preschool garden accompanied by their

statements.
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Figure 8
Children's Drawings of Their Dream Preschool Garden
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8 QOGN0 ¢ ;

C3: “One swing, one slide, and one playhouse. | added cotton | C8: “The children would swing. They would ride the seesaw.
so the children wouldn't fall.” A purple swing. A green seesaw. A brown sandbox. A spring-
loaded toy sheep.”
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C11: “The sun, grass, flowers, the handles of the merry-go-
grass, A spring-loaded toy horse.” round in the middle. A seesaw.”
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C12: “A pink swing with a purple heart, a purple and yellow | C14: “Corn. Children are growing corn (on the far left). Slide
belted seesaw, trees, stars coming from the sky. Water in the | shaped like a robot. Stairs. Small and large trees; apple tree.”
garden, fish swimming in the water. Daisies. Grass.”
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C15: The weather |s nice. Swing, splnnlng toy (left). Painting | C17: “Seesaw (on the right). Ladybug in the middle (top). A
area (right).” spinning swing in the middle (bottom). Hopscotch next to it.
Slide (on the left).”

When examining the children's drawings of their dream preschool garden, it is seen that they pay
attention to safety and emphasize this both in their drawings and in their statements about their drawings
(C3, C11, C12). Additionally, their drawings and statements regarding the aesthetic nature of the
preschool garden, similar to their dream educational environment, are noteworthy (C5, C8, C12, C14).
Another striking feature of the drawings of their dream preschool garden is the drawings and statements
that emphasize the effective use of the garden's natural features (C10, C11, C12, C14). The idea that art
activities can be carried out in the garden is also reflected in the drawings (C15).

Discussion

In line with the findings of this study, which aimed to examine the views of 5-6-year-old children on
their educational environment, it was determined that children enjoy being in the classroom, and the
preschool garden and have positive views on their educational environment. It was concluded that the
reasons for these views are being with their friends, having fun, playing, learning, and the tools and
equipment in the educational environment. When looking at studies in the literature, it has been
concluded that children have positive feelings towards kindergarten and the education and training
process, which supports the results of this study (Ersan, 2021; Norddahl & Einarsdéttir, 2014; Ozok Bulut
et al.,, 2025; Tzamali, 2014). It is understandable that children have positive feelings towards the
educational environment where they discover life, learn, socialize, have fun, and experience these things
through play during the preschool period.
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Regarding the presence of learning centers in educational environments, all children stated that there
was no music center in their classrooms. In addition, it was found that science centers were mostly not
available in classrooms, while block centers were generally available. However, in order for the
educational environment to be functional and serve its purposes, separate areas should be created for
each activity. Only in this way can a functional and purposeful educational environment be achieved (Li,
2023). Although there may be many reasons for this result of the study, the first valid reason that comes
to mind is that the physical facilities of each classroom are generally insufficient. However, as stated in
the PEP (MoNE, 2024)., even if the classroom is physically disadvantaged, the existing learning centers can
be designed for the purposes of more than one center during the education and training period (MoNE,
2024). In terms of establishing learning centers, preschool teachers are expected to have a high level of
awareness and to adopt a sensitive approach. Dilgeroglu and Ginindi (2022) also found in their study
that block centers were more prevalent than other centers in preschool education environments. The
common point of studies conducted on preschool education environments is that there is a lack of
necessary tools and equipment, and those that exist are insufficient in number and damaged; school yards
are inadequate or non-existent (Ayyildiz & Kahraman, 2019). The results of this study and other studies in
the field emphasize the need for physical support for educational environments. This is because it is very
important to create safe, interest- and need-oriented, i.e., child-centered learning environments in order
to support the well-being of children (inci & Akin, 2024).

Children expressed their views that the learning centers shown in the visuals were used in accordance
with their purposes. In a similar study, children evaluated learning centers in terms of their functionality
and described the activities carried out in them (Robson & Mastrangelo, 2017). However, the research
findings revealed that children did not know the names of the learning centers as designed and
implemented in the PEP (MoNE, 2024). Therefore, it can be concluded that learning centers were not
established in classrooms as designed in the PEP (MoNE, 2024) and were not introduced to children as
designed. In a study conducted by Aysu and Aral (2016), it was found that teachers did not provide
information about the names, functions, etc. of learning centers during the education process. Learning
centers constitute an important part of the basic structure of preschool education. Therefore, these
learning centers should be introduced visually with name/symbol cards and presented to children with
their names and functions during the start of the day/circle time and at relevant moments throughout the
education and training process (MoNE, 2024).

While it was found that children mostly preferred learning centers such as dramatic play, blocks, and
art, where they design and play their own games and engage in creative thinking processes, as well as
play areas (carpets) where they can move more freely; it has been concluded that children express
negative views not only about learning centers but also about all kinds of situations and conditions that
cause social, emotional, developmental, physical, and safety discomfort. Glrpinar's (2006) research also
found that housekeeping and block corners were preferred more, while Ersan's (2021) study concluded
that children enjoyed spending time in the dramatic play center and playroom more. In a study conducted
by Aktlrk Copur (2017) with children aged 9-10, it was found that children similarly preferred art, play,
and sports areas available for individual use, as well as an educational environment where they felt
socially and emotionally safe. In a study examining children's perceptions of the relationship between
humans and the environment, children described the environment as a peaceful and gentle place
(Cengizoglu et al. 2022). In this context, it was concluded that children prefer learning centers where they
can reveal their creative thinking, reflect their true selves in every sense, and find more comfortable
movement opportunities, and that they need an educational environment where they feel safe and
peaceful in general.

Children prefer toys that can be reshaped according to their own thoughts and actions, enabling them
to create original products, achieve emotional satisfaction, experience roles in life, create life in their
games, and gain life experience. They prefer toys that can be considered very basic, such as dramatic play
center toys, dolls, blocks, and cars. Similarly, in the study conducted by Yildiz and Kayili (2014), it was
found that children preferred dramatic toys, mobile toys such as cars, and open-ended toys such as blocks.
In line with the findings of the study, it was determined that these toys were among the toys they did not
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prefer. However, it was concluded that the reasons for not preferring these toys were the harmful and
uncomfortable use of the toy, its negative physical condition, and its failure to appeal to the child.
Supporting the finding of this study that toys may not appeal to children, Ozen-Uyar and Yiimaz (2021)
concluded that boys and girls do not prefer toys in colors that do not appeal to their gender preferences.
Similarly, studies by Can et al. (2016) and Gavrilova et al. (2023) have shown the influence of gender on
children's toy choices.

It has been determined that children prefer merry-go-rounds and swings the most among the
playground equipment in the preschool garden. Similarly, in the study conducted by Ozok Bulut et al.
(2025), swings are among the most favorite playground equipment for children. It was concluded that
children prefer this equipment because they allow them to swing, feel like they are flying, spin, and have
fun. Seesaws, spring toys, and swings were identified as the least preferred playground equipment in
preschool garden, with dangerous situations, frightening situations, broken/damaged equipment, and
physical discomfort emerging as the reasons for this preference. Veitch et al. (2021) similarly found in
their study that children were uncomfortable with the poor maintenance of parks. In the study by Glles
and Erisen (2013), parents, teachers, and administrators expressed their views that the educational
environment should be safe, secure, and well-maintained. In line with these findings, it was concluded
that children want play equipment in their educational environment where they can have fun and
experience different feelings, and that they do not want to experience emotional and physical discomfort
due to dangerous situations, negative feelings, or damage.

It was determined that children's preferences regarding their dream educational environment were
classified as physical environment, activities, and toys. Their dominant preferences shaping the physical
environment were identified as seating and relaxation areas, work and activity areas, and reading areas.
It was observed that these preferences are necessary areas for preschool education. The materials they
want to have in an educational environment for activities are art and creativity activities, music activities,
sensory games, and science and nature activity materials. Considering that the children expressed that
there is no music and science center in their current educational environment, their desire to have these
deficiencies addressed in their dream educational environment is consistent with their views. The toys
they prefer most in their dream educational environment are dramatic/vocational toys, vehicle toys, block
center toys, animal-themed toys, and tabletop toys. The main reasons for these preferences were found
to be the aesthetic appearance of the educational environment, the educational process being fun,
creating an educational environment suitable for children's interests, and supporting education and
teaching. The toys that children did not prefer in their dream educational environment were identified as
dangerous/harmful, fragile, block/Lego-type, vehicle/transportation, toys that cause unwanted behavior,
and toys that do not appeal to their interests. The fact that block/Lego and vehicle toys, which are
mentioned in this category, are among the toys they prefer in both the current classroom environment,
and their dream classroom environment may reflect an inconsistency. However, the reason these toys
are described as undesirable is that they are not preferred due to the dangerous situations that arise
when they are used for purposes other than their intended use. In their study, ince et al. (2022) reached
the conclusion that the results of this study are supported by the fact that children included activity areas,
sports areas, materials, furniture, and toys in their dream school.

Children preferred an educational environment that reflects their dreams, one that is aesthetic,
enjoyable, and tailored to their interests and needs, featuring art, science, play, books, and play centers,
and one that supports their development. Their drawings of the educational environment of their dreams
are also parallel to these views. Tumini (2021) reached a similar conclusion in their study, finding that
children are eager to play and imagine. In another study, children also depicted play and sports areas in
their drawings, reflecting their needs (Civek & Camlibel Cakmak, 2019). In general, children stated that
they came to school to learn and play (Ersan, 2021; Kogyigit, 2014). Therefore, the fact that children
designed their dream educational environment based on these needs shows that the research results
support each other. In addition, it was concluded that children did not prefer noisy learning centers that
they considered inappropriate for their interests/needs and development levels, and that they did not
prefer music centers in their dream educational environment at a high rate. Although their views on
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having a music center in their dream educational environment may seem contradictory, it can be seen
that they expressed negative views about music centers when they were used for purposes other than
their intended purpose and caused noise. Milkie and Warner's (2011) studies also support the findings of
this study, indicating that material deficiencies and problematic behaviors negatively impact learning.

The findings of the study revealed that the children agreed their dream preschool garden should be
highly aesthetic. Supporting the findings of this study, Benliay et. al. (2014) and Norddahl and Einarsdoéttir
(2014) also reported that children expressed views that the school garden of their dreams should be
aesthetic. In terms of play equipment, it was found that they mostly preferred swings, seesaws, merry-
go-rounds, and slides, while they did not prefer dangerous/harmful, representative, and unaesthetic toys.
It was concluded that the children's drawings of their dream educational environment also supported
these views. Similar findings were reported in the literature, indicating that slides and swings are
predominantly preferred by children (Benliay, et al., 2014; Ozok Bulut et al., 2025; Veitch et al., 2021). As
emphasized by the children in this study, the need for a safe space for children has also been identified in
the studies by Norddahl and Einarsdéttir (2014) and Ozok Bulut et al., (2025). In addition, no verbal
references to animals and plants or to growing them were found in the children's descriptions of their
dream preschool garden. Similarly, in a study examining the perceptions of preschool children toward
school, children gave less space to nature elements in their drawings (Civek & Camlibel Cakmak, 2019).
Erbil Kaya et al. (2020) also emphasized the lack of these elements in the preschool education
environment in Turkey. Norddahl and Einarsdéttir (2014) also stated in their studies that many school
gardens are lacking in terms of enabling children to learn about and explore nature. In the study by Giiles
and Erisen (2013), parents, teachers, and administrators stated that there should be areas for raising
animals and plants in the educational environment. Therefore, since children do not have experiences of
raising animals and plants in their educational environments, their lack of views on this issue can be
explained by this fact. When looking at children's drawings of the preschool garden, it was found that they
rarely included animals, plants, and plant cultivation in their drawings and descriptions, but mostly
focused on play equipment. Additionally, no findings were observed regarding the use of the preschool
garden as an art activity area except for one child. This suggests that outdoor activities are not conducted
in the preschool garden. In a study comparing the use of schoolyards for learning purposes in the UK and
Turkey, it was concluded that the use of schoolyards as activity areas was disrupted and inadequate in
Turkey due to parents' concerns. However, teachers in both countries emphasized the importance of
using schoolyards as learning environments (Oztiirk Samur & Luff, 2023). Kiipeli and Bayindir (2025) also
concluded in their studies that teachers did not use the educational environment of the schoolyard to a
sufficient extent. However, in a study where children were asked to take photos of their favorite areas in
the school environment, they mostly took photos of open areas (Sahimi, 2017). In a study where children
drew their ideal playgrounds, it was observed that they preferred being outdoors and included natural
elements in their drawings (Ward, 2018). Therefore, considering the results of this study and the existing
literature, it can be concluded that children like the preschool garden, and are eager to design the garden,
but the preschool garden is not included in the education and training process in a multifaceted way.

Results

This study found that 5-6-year-old children have a positive view of educational environments where
they engage with life, experience it in many dimensions, and do so through play, enjoyment, and learning.
It was concluded that while music centers are completely absent in current preschool educational
environments, science centers are also notably lacking, meaning that learning centers are not provided to
the expected extent in preschool settings. It was found that children preferred learning centers and toys
that allowed them to experience and express their creativity. In the preschool garden, it was concluded
that they had a positive view of the play equipment that they enjoyed and experienced different feelings
with. It was determined that they wanted all learning centers and play tools to be present in their dream
educational environment and playground. It was also concluded that they held the view that the
environment should be safe, peaceful, to be aesthetic, well-maintained, enjoyable, and child friendly.
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Recommendations

In line with the results of the research, the following suggestions can be considered: Processes can be
established in which children’s opinions are taken into account when creating educational environments.
Throughout the teaching and learning process, all learning centers can be included in the educational
environment, either on a shared or rotational basis. It can be ensured that educational settings are created
where children feel safe and comfortable in terms of their physical, mental, social, emotional, and
psychological well-being. The preschool garden’s potential to enrich the educational process can also be
integrated into the teaching and learning experience.

In terms of future research, children’s views on educational environments within alternative education
approaches can be examined. In addition, a study can be planned in which children are encouraged to
design models of their dream educational environments.
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Turkge Surimii

Giris

Okul 6ncesi dénem bireyin zihinsel, duygusal, sosyal, fiziksel, biligsel, dil ve ahlaki gelisim alanlarinda
onemli degisimlerin gergeklestigi kritik bir donemdir. Cinki bu degisimler gelecekteki kazanimlarin
temelini olusturur (Bendini vd., 2022; Denboba vd., 2016; Kohlberg, 1968). Bireyin gelisiminin bu
dénemde desteklenmesinde ise sunulan egitim ortaminin payi biyiktir (Erbil Kaya vd., 2020). Oyle ki
egitim-0gretimi etkileyen, donlstiiren, yonlendiren unsurun gevre oldugu ve bir bireyin sekillenmesinde
cok buylk payi oldugu kabul edilmistir (Reutzel & Jones, 2013). Okul 6ncesi egitim ortamlari ise literatiirde
yer alan teorik bilgiler dogrultusunda kabul edilen, g¢ocuklarin yag ve gelisim duzeyi, ilgi ve ihtiyaglari
temelinde genellikle egitimciler tarafindan olusturulur (Rao vd., 2022). Ancak ¢ocuklarin fikirlerinin alindigi
suregler nadir yasanmaktadir. Boylelikle okul 6ncesi egitimde genellikle hem ¢ocuk merkezli hem de
¢ocugun c¢ogunlukla dahil edilmedigi bir sire¢ sekillenmektedir. Bu ise “cocuk merkezli” yaklasimin
benimsendigi ancak bir o kadar da bu yaklasimdan uzak olunan bir durumu resmetmektedir. Dolayisiyla
egitim ortaminin olusturulmasinda, egitim felsefesine dayal bir yaklasim sergilenmelidir (Li, 2023; Milli
Egitim Bakanhg [MEB], Muhammad, 2023; Birlesmis Milletler Cocuklara Yardim Fonu [UNICEF] Turkiye &
insan Kaynaklarinin Gelistirilmesi Program Otoritesi [I[KG PRO], 2023).

Okul 6ncesi egitim ortamlari cocuklar igindir. Bu nedenle ¢ocuga sunulan ortam tam anlamiyla ¢ocuk
merkezli egitim felsefesini tasimalidir. Oyle ki okul 8ncesi egitim ortaminin “cocuk merkezli” olmasi nitelikli
egitim ortaminin bir gostergesi olarak da ifade edilmistir (Adlerstein & Cortazar, 2022). Okul Oncesi
egitimin ¢cocuklara sunuldugu dusinilirse, cocuklarin 6zgiirce diisiindiikleri, arastirdiklari, merak ettikleri,
eyleme gectikleri, hayati deneyimledikleri ve gilivende olduklari egitim ortamina sahip olmalari
beklenmektedir (Erbil Kaya vd., 2020). Her ne kadar egitim ortami olusturulurken ¢ocuklarin gelisimlerine
yonelik teorik bilgiler, cocuklari gozlemlemek, egitim ortaminin fiziksel kosullarinin ¢ocuga gore olmasi ve
cocugun yetiskin yardimi olmadan egitim ortamina erisiyor olmasi temel alinsa da gocuk merkezli
yaklasimin eksik kalmasi muhtemeldir. Bunu destekleyecek unsur ise ¢ocugun fikirleridir. Cocugun
fikirlerinin stirece dahil edilmesi ise ¢cocuklarla galisarak, onlarla iletisim kurarak ve onlarin i¢ diinyasina
girip onlarin bakis acilariyla dinyalarini anlamlandirarak gerceklestirilir. Yani tim yonleriyle cocuklarin
kesfedilmesini gerektirir. Dolayisiyla ¢ocuk merkezli egitim cocuklarin siirece tam anlamiyla dabhil
edilmeleriyle mimkindir (Robson & Mastrangelo, 2017; Tumini, 2021). Ancak egitim ortamina yonelik
cocuklarin gorislerinin alindigl bir ¢alismaya katilan tim cocuklar, 6gretmenlerinin egitim ortaminin
olusturulmasi ile ilgili fikirlerini almadigini belirtmislerdir (Ersan, 2021). Birlesmis Milletler Cocuk Haklarina
Dair Sozlesme’nin 12. Maddesine gore ise “cocugun kendini ilgilendiren her konuda goruslerini serbestce
ifade etme hakki” vardir (United Nations, 1989). Dolayisiyla egitim ortami olusturmada 6gretmen
cocuklarla birlikte siireci yuriitmelidir. Magnusson ve Elm (2024) de calismalarinda imkan tanindiginda
cocuklarin ihtiyaglari dogrultusunda egitim ortamini degistirip donlstirebildiklerini; dolayisiyla ¢cocuklar
ve 0gretmenlerin egitim ortamlarini birlikte olusturmalari gerektigini ve aslinda bunun her agidan okul
Oncesi egitimin bir parcasi oldugunu; bu sebeple 6gretmenlerin egitim ortami olusturmada ¢ocuklarin
ihtiyaclari agisindan en dogru ortami olusturmada onlara firsat sunulmasi gerektigini ifade etmislerdir.

Mevcut literatiir incelendiginde egitim ortamlarina yonelik ¢alismalarin buyik bir cogunlugunun
egitimcilerin, akademisyenlerin, yoneticilerin, velilerin vb. degerlendirmeleri ve gérislerine (Aysu & Aral,
2016; Ayyildiz & Karaman, 2019; Dulgeroglu & Ginindi, 2022; Erbil Kaya vd., 2020; Gramaxo vd., 2023b;
Giiles & Erisen, 2013; Giirpinar, 2006; inci & Akin, 2024; Kildan, 2007; Li, 2023); biiyik bir kisminin ise
ilkokul 6grencilerine (Aktirk Copur, 2017; Almers vd., 2023; Bland, 2012; Louréiro vd., 2020; Gramaxo vd.,
2023a; Kostenius, 2011; Veitch vd., 2021; Villanen & Alerby, 2013) yénelik oldugu gorilmektedir

Okul 6ncesi donem cocuklarin egitim ortamina yonelik géruslerinin incelendigi calismalara bakildiginda
farkh yontemlerin kullanildigi dikkat cekmektedir. Mevcut egitim ortami (Ersan, 2021; Tzamali, 2014) ve
okul bahgesine yonelik gortsler (Norddahl & Einarsdéttir, 2014) gériisme yontemiyle incelenmistir. Sinif
ortamina yonelik algi, fotograf cekme ve fotograf lizerine gorlisme yontemiyle irdelenmistir (Robson &

1502



Alper — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 54(3), 2025, 1480-1526

Mastrangelo, 2017; Sahimi, 2017; Tumini, 2021). Resim gizme ve resim Uzerine goériisme yoluyla ise okul
bahcesi (Glivenal vd., 2025), oyun parki (Ozok Bulut vd., 2025), okul 6ncesi egitim ve 6gretmeni (Kogyigit,
2014) ve okul algisi (Civek & Camlibel Cakmak, 2019; Glines vd., 2016) degerlendirilmistir.

Alan yazinindaki ¢alismalar degerlendirildiginde okul 6éncesi donem g¢ocuklarinin hem mevcut egitim
ortamina hem de hayallerindeki egitim ortamina ydnelik goriisme, resim gizme ve resim Uzerine gorisme
yoluyla tasarlanan bir calismaya rastlanilmamistir. Oysa ¢ocuk merkezli egitim ortami igin gocuklarin
fikirlerine ulasiimaldir. Egitim ortamina yonelik diisiincelerinin, isteklerinin, tercihlerinin, deneyimlerinin,
tercih etmediklerinin tespit edilmesi egitim ortamlarinin “cocuk merkezli” olmasi yolunda atilacak en
onemli ve 6ncelikli adimlardan bir tanesidir. Bu anlamda bu g¢alismanin literatiirdeki sinirl galismalara
katki saglayacagl distntlmektedir. Bu bilgiler 1s1ginda bu ¢alismanin amaci, 5-6 yas ¢ocuklarinin okul
Oncesi egitim ortamina yonelik gorislerinin incelenmesidir. Bu amag ¢ergevesinde “5-6 yas ¢ocuklarinin
okul 6ncesi egitim ortamina yonelik goriisleri nelerdir?” sorusu arastirmanin ana problem ciimlesidir.
Arastirmanin bu ana problemi kapsaminda alt problemleri su sekildedir:

e 5-6 yas cocuklarinin mevcut okul éncesi egitim ortamina yonelik gorusleri nelerdir?

e 5-6 yas cocuklarinin mevcut okul 6ncesi egitim ortami bahgesine yonelik gérusleri nelerdir?

e 5-6 yas cocuklarinin hayallerindeki okul 6ncesi egitim ortami nasildir?

e 5-6 yas cocuklarinin hayallerindeki okul dncesi egitim ortami bahgesi nasildir?

Yontem
Arastirma Modeli

Bu arastirma durum ve olaylarin bireylerde var oldugu sekliyle ortaya cikarilmasi icin derinlemesine
incelendigi ve analizinin yapildigi nitel ydontemde bir ¢calismadir. Calismada nitel arastirma desenlerinden
olgubilim/fenomenoloji (phenomenology) deseni kullaniimistir. Bu desende amag, ele alinan konu ile
yakindan alakasi olan kisilerle gériismeler yapilarak; bu kisilerin konuyla ilgili birikimleri cercevesinde ele
alinan konuyu derinlemesine incelemektedir (Blyukoztirk vd., 2023; Creswell, 2017). Goériusme
arastirmada problem durumu ve arastirmanin amaci dogrultusunda ilgili kisilerden dogrudan veri
toplamayi ve derinlemesine bilgi edinmeyi saglar (Buyukoéztirk vd., 2023). Ayrica arastirmada 5-6 yas
cocuklarin ele alinan konuyla ilgili ilgi, ihtiyac ve beklentilerini belirlemek ve ortaya koymak igin veri
toplama yontemi olarak “Mosaic Approach” (Cok metodlu yontem) kullanilmistir. Bu yontemde gocuklarin
kendilerini ifade edebilmelerinin temelinde cocuklara 6zgiiligl kabul eden bir yaklasim yer almaktadir. Bu
sebeple gorlismenin yani sira ¢ocuklarin kendilerini daha iyi ifade etmeleri noktasinda resim yapmalari,
yaptiklari resmi anlatmalar gibi teknikler kullanilmaktadir (Clark, 2017). Dolayisiyla ¢ocuklarin egitim
ortamina iliskin deneyimlerini, isteklerini ¢ok yonli incelemek amaciyla gorisme, resim yapma ve
resimleri anlatma yontemleri kullanilarak ¢calismada verilere ulasiimistir.

Arastirma Grubu

Bu arastirmanin evrenini Adiyaman il Milli Egitim Madarligine bagh merkez anaokullarinda egitim
géren 5-6 yas araligindaki cocuklar olusturmustur. Ornekleme ulasma siirecinde zaman, para, isgiici
kaybini 6nlemek icin uygun 6rnekleme; arastirmanin amacina hizmet etmesi bakimindan okul 6ncesi
egitime devam eden 5-6 yas grubundaki ¢ocuklar arastirmaya dahil edilerek 6l¢lt 6rnekleme yontemleri
kullanilmistir. Bu yas grubunun bilissel ve dil gelisimi acisindan kendilerini daha net ifade edebilmeleri,
sorulara anlamli ve anlasilir yanit verebilmeleri ve resimlerinde duygu ve distncelerini yansitabilmeleri
sebebiyle arastirmanin 6rneklem seciminde 6lclt olarak belirlenmistir (Blyukoztirk vd., 2023). Nitel
yontem kullanilan bu arastirmada ele alinan konunun derinlemesine incelenebilmesi i¢in sayica cok
orneklem yerine konunun kapsamli incelenmesine olanak saglayacak érnekleme ulasilmasi amaclanmistir
(Maxwell, 2018). Baslangicta 22 cocuga ulasilmistir. Ancak bu cocuklardan biriyle yapilan gérisme
sirasinda, goriisme formundaki ikinci sorudan sonra yanit alinamamis ve c¢ocukla yapilan goriisme
sonlandirnimak durumunda kalinmistir. Yapilan gérismeden anlamli veri elde edilemedigi icin ilgili cocuk
cahismaya dahil edilmemistir.

Bu dogrultuda Adiyaman il MillT Egitim MdurlGgine bagh merkez anaokullarinda egitim goéren 5-6 yas
araligindaki cocuklar arasindan, arastirmacinin ulasabildigi ve veli onami alinan 21 6grenci ¢alismanin
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orneklemini olusturmustur. Veli onami alinan ¢ocuklardan ayrica sozlii onaylari da alinarak, génillik
esasina gore calismaya katilimlari saglanmistir. Arastirma grubunun demografik bilgileri Tablo 1'de
sunulmustur.

Tablo 1
Arastirma Grubunun Demografik Bilgileri
Kategori Degisken n %
5yas 6 28.6
Yas 6 yas 15 71.4
Cinsiyet Kiz 11 52.4
Erkek 10 47.6
1yl 10 47.6
- R 2 il 5 23.8
Okul Oncesi Egitim Siiresi 3yl 4 19.0
Bilgi yok 2 9.5
ilkokul 2 9.5
Ortaokul 1 4.8
o . Lise 6 28.6
Anne Egitim Diizeyi O lisans ) 95
Lisans 9 42.9
Bilgi yok 1 4.8
Ortaokul 2 9.5
Lise 5 23.8
Baba Egitim Diizeyi Lisans 12 57.1
Doktora 1 4.8
Bilgi yok 1 4.8

Veri Toplama Araci

Arastirmada veriler, arastirmaci tarafindan gelistirilen “Kisisel Bilgi Formu” ve yari yapilandiriimis “5-6
Yas Cocuklarinin Okul Oncesi Egitim Ortamina Yénelik Gorislerini Belirleme Formu” araciligiyla elde
edilmistir. Yari yapilandiriimis formlar araciligiyla ele alinan konu ile ilgili hem sabit secenekli cevaplara
hem de derinlemesine goruslere ulasilabilmektedir (Buyukoztiirk vd., 2023).

“Kisisel Bilgi Formu” aracihigiyla ¢ocuklarin yas, cinsiyet, ebeveyn 6grenim durumu ve ¢ocugun okul
oncesi egitime devam etme siresi gibi demografik bilgilerine ulasilmistir.

“5-6 Yas Cocuklarinin Okul Oncesi Egitim Ortamina Yénelik Goérislerini Belirleme Formu” ilgili alan
yaziniincelenerek olusturulmustur. Form ilk seklini aldiktan sonra ise okul 6ncesi egitim alaninda Gig uzman
goriistine sunularak uzmanlardan gelen donitler cercevesinde formda gerekli degisiklikler yapilmistir. Bu
dizenlemelerden sonra 5-6 yas grubundan li¢ ¢cocukla pilot gériisme yapilmis ve formun arastirmanin
amacina yonelik islevselligi degerlendirilerek form son halini almistir. Basta “5-6 Yas Cocuklarinin Okul
Oncesi Egitim Ortamina Yonelik Gorisleri” ve “Hayalindeki Okul Oncesi Egitim Ortamina Yénelik Resim
Yapma Yonergesi” seklinde iki ayri form olarak tasarlanan formlar, uzman gérusleri, pilot uygulama ve son
degerlendirmeler 1s1g8inda arastirmanin batinselligini korumasi amaciyla icerigi birlestirilerek “5-6 Yas
Cocuklarinin Okul Oncesi Egitim Ortamina Yonelik Gérislerini Belirleme Formu” olarak tek form haline
getirilmis ve “A. Egitim ortamina yonelik gorisler, B. Hayalindeki Egitim ortamina yonelik resimler” olmak
Uzere iki asamadan olusturulmustur. Ayrica 6grenme merkezlerine yonelik sorularin somutlastiriimasi
amaciyla sorular 6grenme merkezlerine ait gérsellerle desteklenerek ¢cocuklara sunulmustur.

Formun “A. Egitim Ortamina Yonelik Gorisler” asamasinda ¢cocuklarin hem mevcut egitim ortami hem
de hayalindeki egitim ortamina yonelik sorular; “B. Hayalindeki Egitim Ortamina Yonelik Resimler”
bolimiinde hayalindeki egitim ortamina yonelik resim ¢izme ydnergeleri yer almaktadir.
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Veri Toplama Siireci

Veri toplama sirecinden 6nce gerekli etik kurul ve kurum izinleri alinarak anaokullarinda goérevli
O0gretmenler araciligiyla velilere ulasilmistir. Veli onam formu ailelere gonderildiginde, beraberinde
“Kisisel Bilgi Formu” da gonderilmistir. Velilerden yazili onamlar alindiktan sonra arastirmaci ¢ocuklarla
siniflarinda tanismistir. Velisinden onay alinan ¢ocuklardan ayrica ¢alismaya katilmak isteyip istemedikleri
de sozlii olarak sorulmustur. Gérismeler, sinif 6gretmeninin belirledigi uygun zaman ve mekanda, bireysel
olarak gergeklestirilmistir. Goriisme sirasinda ¢ocuklarin yanitlari yazili olarak kayit altina alinmistir.

Verilerin Analizi

Arastirma kapsaminda yapilan gérismeler sonucunda elde edilen veriler igerik analizi tekniklerinden
acik icerik teknigiyle analiz edilmistir. Analiz yapilirken gocuklarin ifadelerinde agikca yer alan kelimeler,
ciimleler oldugu haliyle dikkate alinmis ve degerlendirilmistir icerik analizi teknigi ile cocuklarla yapilan
gorliisme metinleri, gocuklarin yaptigi resimler ve resimlerine iliskin ifadeler incelenerek temalar ve kodlar
belirlenmis; boylelikle goriismenin igerigini yansitacak sekilde kategorize edilerek 6zetlenmistir
(Buyukoztirk vd., 2023; Creswell, 2017). Galismaya katillan ¢ocuklara katihmci kodlari (C1, C2... vb.)
verilmis olup; bulgularda cocuklarin ifadelerine bu katihmci kodlariyla yer verilmistir. Gegerlik ve
glvenirligi artirmak amaciyla ifadeler Uzerine higbir degisiklige gidilmeden oldugu haliyle alintilanarak
kullanilmistir. Ayrica temalar ve kodlamalar belirli araliklarla arastirmaci tarafindan yeniden goézden
gecirilerek kodlamalarin tutarhligi saglanmis ve bulgular bolimi birden fazla inceleme sonrasi son halini
almistir.

Arastirma kapsaminda ¢ocuklarin yaptigi resimler ve resimlere iliskin ifadeler incelenerek resimlerle
ifadelerin o6rtisme durumu ve resimlerin anlasilabilirliginin ylksek olmasi 6lgit olarak dikkate alinmistir.
Bu dogrultuda segilen 6rnekler bulgular bélimiinde sunulmustur.

Arastirma sonucunda ulasilan veriler icerik analizi yapilarak, “1. Cocuklarin Mevcut Egitim Ortamina
Yonelik Gorisleri, 2. Cocuklarin Hayallerindeki Egitim Ortamina Yonelik Gorisleri ve 3. Cocuklarin
Hayallerindeki Egitim Ortamina Yonelik Cizimleri” seklinde (¢ ana tema altinda sunulmustur.

Arastirmanin Sinirliliklan

Bu arastirma Adiyaman il Milli Egitim Mudurligiine bagli merkez anaokullarinda okul 6ncesi egitime
devam eden arastirmaci tarafindan ulasilabilen gocuklar icerisinden velileri ve cocugun kendisi tarafindan
gondlliluk esasiyla calismaya dahil olan 5-6 yas grubu cocuklar ve arastirmaci tarafindan gelistirilen yari
yapilandiriimis “5-6 Yas Cocuklarinin Okul Oncesi Egitim Ortamina Yénelik Gorislerini Belirleme Formu”
ile elde edilen veriler ile sinirhidir. Goriisme formu okul dncesi egitim ortami Gizerine ¢ocuklarin gorislerini
belirlemeyle sinirlidir. Ayrica arastirma tek bir sehirde yapilmis olup 21 katiimcidan elde edilen verilerle
sinirhdir.

Etik Kurul Onayi

Bu calisma Adiyaman Universitesi Sosyal ve Beseri Bilimler Etik Kurulu tarafindan incelenmis ve etik
acidan uygunlugu onaylanmistir (Karar Tarih-No: 24/05/2024-66). ilgili etik kurul karari sonrasi gerekli
kurum izinleri Adiyaman il milli egitim mudirlGginden alinarak okul yénetimi, sinif 6gretmenleri
aracihgiyla calismaya katilacak ¢ocuklarin ailelerinden veli onamlari alinmis; ¢alisma 6ncesi cocuklardan
so6zIU onaylari alinarak calisma yuratilmastdr.

Bulgular

Bu bolimde calismanin bulgulari “Cocuklarin mevcut egitim ortamina yonelik gorisleri, Cocuklarin
hayallerindeki egitim ortamina yonelik gorisleri ve Cocuklarin hayallerindeki egitim ortamina yonelik
cizimleri” olarak Ui¢ baslik altinda sunulmustur.

Cocuklarin Mevcut Egitim Ortamina Yonelik Gorusleri

Cocuklarin mevcut egitim ortamina yonelik hisleri ve nedenleri Sekil 1’de sunulmustur.
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Sekil 1
Egitim Ortamina Yénelik Hisler ve Nedenleri

*Guizel (f= 11)
*lyi (f=7)
eMutlu (f= 4)
Hisler eHeyecanli (f= 1)
*Evde gibi (f= 1)
*Garip (f= 1)
*Kotd (f= 1)

Egitim Ortamina Yonelik

eEglenmek (f=3)
e Arkadagslarla Birlikte Olmak (f= 3)

eOynamak (f=2)
e Arag-Geregler (f=2)
eYemekhane (f= 1)

eFarkli Etkinlikler (f= 1)

*Guzel (f= 11)
Egitim Ortami Bahgesine elyi (f=5)

Yonelik Hisler eMutlu (f= 1)
eMikemmel (f=1)

ePark Olmasi (f= 11)
*Oyun Oynamak (f=9)
eEglenmek (f=5)
eBahgede Olmak (f= 4)

*Glneslenmek (f= 2)
Nedenleri eCimlerde/Kamelyalarda Uzanmak (f=
2)

eKelebek Kovalamak/Yakalamak (f= 1)
*Evde Gibi Hissetmek (f= 1)

eEnerji Vermesi (f= 1)

eTemiz Hava Almak (f= 1)

Cocuklarin egitim ortamina (f= 24) ve bahgesine (f= 18) yonelik hisleri incelendiginde genellikle olumlu
hislere sahip olduklari gorilmektedir. Olumlu hislerin ortak nedeninin oynamak (f= 11) ve eglenmek (f= 8)
oldugu tespit edilmistir. Ornegin:

“lyi hissediyorum. Clinkii egleniyorum.” (C2)

“Glzel hissettiriyor. Clinkli orada oyun oynuyoruz. Egleniyoruz. Park gibi. Kaydiraktan kayiyoruz.
Salincakta sallaniyoruz” (C3)

“Guzel. Arkadaslarimla Oyun oynadigimdan gtizel hissediyorum.” (C4) seklinde dustncelerini ifade
etmislerdir.

Cocuklarin 6grenme merkezlerine yonelik gérisleri Tablo 2’de sunulmustur.

1506



Alper — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 54(3), 2025, 1480-1526

Tablo 2
Ogrenme Merkezlerine Yénelik Gériisler
Blok Merkez ve Drarnatik Tun S Merker ve Kiinp Merken ve Fen Merken we Iditzk Merken
Kullzmmina Melerioei ve Kullzmmuna Eullaromrema ¥hnelik Kullameresa e Knllanimina
Yonelik Ghrilgler  Boallaramma Yinelik  Yonell Goriigler {rinlgler Yionelik (indgler  Yomelik Glinlgler
Crinigler
Siraftn Var | f=14) Var ([=10) Wari{f=4) VT (= Var{ =1 Var{f=i¥)
{Hma Yok (=) Yol i =113 Yok {f~13) Yok | f=15) Yok | f=1% Yok {f=21)
Trunmu
Verlen Cryurecak [ Tehinf MGk (=T Flesim Flliiphaane | 7= Dere: WAk
Isimler Odasy'AdanyYen Uj"n.nﬂld‘.ll;l =% OdasvAdanyYen bln:pllkif'll—j'l Ud.ﬂ'.l'l.]m:::-":'cri.' Cldasy Uil
=1 Ev {f=9) (=1 Kitep Melerioed (=11 Al Kulibesi
thun Eweilik Alam | f=4) Bo{m'ru Moo ™ e Odas Bilim Ol culu Salonu (=11}
Al %al orea Chancak Cldas (f=3) AlaMerken =%} (=%} Sarkn
(=T Carmagir Cdast {f=2) =) Ko Oluma Uz Gezegen Olloaba sy
CHenl {f=2) Anzecilik Ode Samf0ul { =) Alany e {f=2) Wi (=2} Sdylenne Alam
Cocuk Odasi =0 Feesim Asbilvesi Sandabye/Urimmma Arasirma O (=}
(=1 ECryafieyUva Cudas) =1 (s [ =2} (=2 Miilzik Abetleri
Bulmaca Alam =0 Cryuncak Odas Cheul [ =1 Miikrnskop Alam Chdas |f=3)
(=1} (ocuk Odast 1/=2) (=1} (f=1) Eglenme
Ahgapeu(f=1) Dekiorculuk Odas Edonlik Alam S {f=1) AlanyOdas
=1 (=1} Bulmaca Alare (=2}
=1 Sahme Ala
Mz (=11 (=1}
¥ apilon Yaranc Lrim Evrilik { f=12} Beam Yapilir Kitap oo i =21} Deney Yapilr Pk Abetleri
Ekinlkler {Kule, Ev, Wafakrshk [ f=4) (=15 T T T (=15} Coaduar { =211
Richot Crun (ymanr (=6} Boyama Yamilir =% (alnes Sistemi Sarkaler Stvlenir
vh) Tosarlimak Behelderle Cymamr =13 Kamaplarm Besimleri Incelemir {f=15) (=11}
[f=x =% Sangt Fikinliklen It mir { =3 Amegtema Yapilir Sarka Calme
[ Annecabik i f=%) Yamhr { f=9 un =1 =} =K}
lPrTr__?jl'!:lﬂM' Dnlmrcl.dukl;r(_r-i] Fulﬂpﬂ'h&ilir Lﬁﬂusm?ﬂﬂ;fur{u Say ﬁgmn Lglemi hhgik.'.‘iuh
Yaphox yoplr Cliideddi (=2 (=1} Yopal (=3 g | /=3) Yopilir | =)
(=) Eryafies Degigtirme Resimler Televizyon/Alnlh insan Vo =nilir i f=4)
Zeleti Oryomdom (=11 Incelenir (j=1)  Tahtaden Hikoyeler [macelemir { f=1) ikSarka
Cymanr i =2} Misafirvilik ( =1} Izl enir/Toinl emdr | f=2) Dinlemir {f=1)
Ebeenlir [ /=1) PFiknikeilik (=1} Eglenilir { f=1) Prova Yepale
Eimaplan Arkndaglar (=1}
Birbirine Anlate
(=1
Resamiere Bakamk
Hikdye (gl
=i

Tablo 2 incelendiginde egitim ortamlarinda miizik merkezinin hig yer almadigi (f= 21); fen merkezinin
cok nadir yer aldigi (f= 2); blok merkezine ise ¢ogunlukla yer verildigi (f= 14) gériilmektedir. Ogrenme
merkezlerinin kullanimina yonelik gorisler incelendiginde, 6grenme merkezlerinin amaciyla ortiisen
etkinliklerin ifade edildigi tespit edilmistir. Ogrenme merkezlerine verilen isimler degerlendirildiginde ise
Okul Oncesi Egitim Programinda [OOEP] (Milli Egitim Bakanligi [MEB], 2024) yer aldigi sekliyle
adlandiriimadiklari belirlenmistir. Cocuklarin ifadelerinden bazilari ise sunlardir:

“Oyun alani denir. Oyuncak alani. Bloklardan bir seyler yapabiliriz. Kule yapabiliriz. Yapbozu
yapabilirsin.” (C2)
“Ev adi verilir. Evcilik oynanir. Sinifta var. Minderlerden bu alani yapiyoruz.” (C6)
“Resim yeri. Sinifimizda yok. Resim yapabilirler. Kagittan oyuncak yapabilirler.” (C11)
“Kitaphk denir. Sinifta yok. Kitap okuyabilir.” (C19)
“Sinifta yok. Deney yapilir. Deney alani adi verilir.” (C5)

“Sarki ¢cahisabiliriz. Miizik yapabiliriz. Burasi mizik odasi. Bizim sinifta yok. Mizik aletleri de yok. Sarkilar
soyleriz.” (C1)

Sekil 2'de ¢ocuklarin mevcut egitim ortamlarina yénelik tercihleri sunulmustur.
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Sekil 2
Egitim Ortamina Yénelik Tercihler

e Dramatik Oyun Merkezi (f= 6)
e Hali (f= 6)

*Blok Merkezi (f= 4)

e Sanat Merkezi (f= 4)

e Minderler (f= 3)

*Yemekhane (f= 1)

* Okul Bahgesi (f= 1)

Egitim Ortaminda Tercih Edilen
Alanlar

e Sosyal Dislanmanin Yasandigi Oyun Alanlari (f=5)
«ilgi, intiyac ve Gelisim Ozelliklerine Uygun Olmayan Alanlar (f=

4)
Egitim Ortaminda Tercih e Cinsiyet Algisiyla Sinirlanan Oyun Alanlari (f= 3)
Edilmeyen Alanlar e Gurultula Alanlar (f= 2)

e Guvenli Olmayan Alanlar (f= 2)
e Yuksek Sicakligin Rahatsizlik Olusturdugu Alanlar(f= 1)
e Fiziksel Olarak Hasarli Oyuncaklarin Bulundugu Alanlar (f= 1)

Sekil 2’de yer verildigi Gzere ¢ocuklar egitim ortaminda genellikle dramatik oyun merkezini (f= 6) ve
haliyi (f= 6) tercih ettiklerini ifade etmislerdir. Bununla ilgili ifadelerden bazilari ise sunlardir:

“Halida. Clinkii orasi daha kalabalik oluyor. Ben de kalabalik yerleri seviyorum. Legolarla, arabalarla,
bloklarla oynuyorum.” (C16)

“Halida. Oyuncaklarla, Legolarla oynamayi seviyorum. Hali daha giizel. Rahat rahat oynayabiliyorum.
Bir slirl oyuncak tastyabiliyorum oraya.” (C18)

“Yemekgilik, evcilik oyun alani. Clinki orda daha giizel oyunlar var.” (C21)

Cocuklarin genellikle kisisel (f= 7), fiziksel (f= 6) ve sosyal (f= 5) olarak rahatsizlik yasadiklari alanlari da
tercih etmedikleri Sekil 2'de goriilmektedir. Bu bulgulara yonelik ¢cocuklarin goérisleri su sekildedir:

“Sinifta sevmedigim bir yer yok. Sadece sinifta arkadaslarim bagirinca rahatsiz oluyorum.
Bagiriimasindan hoslanmiyorum. Sinifta bagirilinca sinifta olmak istemiyorum.” (C1)

“Hosuma gitmeyen evcilik. Clinkii sagma sapan bir seyler konusuyorlar.” (C2)

“Eger hava sicaksa disariyl sevmiyorum. icerisi de sicak hava oldugunda sevmiyorum. Okulun igi
bagiriyorlar.” (C4)

“Kitap okuma merkezinden azicik hoslanmiyorum. Okuyamiyoruz. Ben de o ylizden hoslanmiyorum.”

(C14)

Cocuklarin mevcut egitim ortaminda yer alan oyuncaklara yonelik tercihleri ve nedenleri Sekil 3'te
sunulmustur.
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Sekil 3
Oyuncaklara Yénelik Tercihler

eDramatik Oyun Merkezi Oyuncaklari (f= 4)
eBebekler (f= 4)

eBloklar (f= 3)

eArabalar (f= 3)

eMasa Ustii Oyuncaklar (f= 2)

eToplar (f= 1)

eMinderler (f=1)

*Oyun Hamuru (f= 1)

*Dis Maketi (f= 1)

Egitim Ortaminda Tercih

Edilen Oyuncaklar

eYaratici Uriin Olusturulabilmesi (f= 3)

eYasama Yonelik Deneyim Kazandirmasi (f= 3)

eDuygusal Tatmin Saglamasi (f= 3)

#Sesli ve Sarkili Olmasi (f= 2)

eRekabet icermesi (f= 2)

eHareketli Olmasi (f= 1)

«Sporla iliskilendirilmesi (f= 1)

. Cinsiyetle Ozdeslestirilmesi (f= 1)

eTeknolojik Araglara Benzemesi (f= 1)

eZeka unsuru icermesi / sasirtici olmasi (f= 1)

e Aile Fertlerine Benzer Olmasi (f= 1)

eEglenceli Olmasi (f= 1)

eRenklerinin Begenilmesi (f= 1)

*Grup Oyunu Oynanabilmesi (f= 1)

eHeyecan Yaratmasi (f= 1)

eDuyusal Etkisi (f=1)

eBloklar/Legolar (f= 6)

eEksik/Kirik/Zarar Gérmiis Oyuncaklar (f= 3)
*Araba ve Tamir Aletleri (f= 2)

eMikroskop (f= 1)

eDramatik Oyun Merkezi Oyuncaklari (f= 1)
eMasa Ustii Oyuncak (f= 1)

eHayvanlar (f= 1)

Egitim Ortaminda Tercih

Edilmeyen Oyuncaklar

¢Cinsiyet Algisina Uymamasi (f= 4)
#Sikici Olmasi/Pasif Oynaniyor Olmasi (f= 4)
oFiziksel Olarak Eksik/Kirik Olmasi (f= 3)

eZarar Verici/Tehlikeli Olmasi (f= 2)
eZor Oynanmasi (f= 2)
oGUrultulu Olmasi (f= 1)

*Evde Sahip Oldugu Oyuncaklardan Olmasi (f= 1)
*Negatif Duygusal Deneyim Yasatmasi (f= 1)

Sekil 3 incelendiginde ¢ocuklarin genellikle dramatik oyun merkezi oyuncaklarini ve bebekleri (her biri
f= 4) tercih ettikleri gorilmektedir. Ayrica bloklar ve arabalarin da (her biri f= 3) tercih edilen oyuncaklar
arasinda oldugu tespit edilmistir. Bu oyuncaklari ise yaraticiliklarini gelistirmesi, yasama yonelik deneyim
kazandirmasi ve duygusal tatmin saglamasi (her biri f= 3) gerekgesiyle tercih ettikleri belirlenmistir. Bu
bulgulara iliskin cocuk ifadelerinden bazilari séyledir:

“Masa oyuncagl, masa Ustl oyuncaklar. Ciinkl onlarda farkli bir sey ¢iktiginda seviyorum.” (C6)

“Kare kupleri daha ¢ok seviyorum. Onlarla adam, kiigiik adam, tanklar, helikopterler, ucaklar, arabalar
yani aklindaki her seyi yapabiliyorsun.” (C14)

“Arabalar. Cinki buyadugimde araba stirmeyi 6grenecegim” (C15)

Bloklar/Legolar (f= 6), hasarli oyuncaklar (f= 3), arabalar ve tamir aletlerini (f= 2) ise cinsiyet algisina
uymamasi (f= 4), sikicl (f= 4), hasarl (f= 3) ve tehlikeli olmasi (f= 2) ve zor oynanmasi (f= 2) dolayisiyla
tercih etmedikleri tespit edilmistir. Bu bulgularla ilgili ifadelerden bazilari ise sunlardir:
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“Bir tane boyle kulaklari gitmis oyuncak. Birinin de yiizi silinmis. Onu sevmiyorum.” (C10)

“Tamir aletleri. Clinkl onlarda hig bizim yapamayacagimiz bir seyler var.” (¢12)

“Bir tane oyuncak var. iki dakikada canimi sikiyor. Bir tane masa oyuncagi. Béyle kartlari diziyorsun.
Elinde bir tane kart var. Sadece soyliiyorsun. Ve bir kiside varsa zile basiyor. Ben ¢ok sikiliyorum onda.”

(C17)
Sekil 4’te cocuklarin bahge oyun araglarina yonelik tercihlerine yer verilmistir.

Sekil 4
Bahge Oyun Araglarina Yénelik Tercihler

eDonme Dolap (f= 12)
eSalincak (f= 10)
Egitim Ortami Bahgesinde eTahterevalli (f= 3)
Tercih Edilen Oyun Araglari «Cizgi Oyunlari (f= 2)
eYayl Oyuncaklar (f= 1)
eKaydirak (f= 1)

eSallandirmasi (f= 6)

eUguyor Gibi Hissettirmesi (f= 4)
eDondurmesi (f= 4)

eEglendirmesi (f= 4)

eZiplatmasi (f= 3)

*Birlikte oyun imkani (f= 3)
eYormamasi (f= 1)

eHareketli ve Dinamik Olmasi (f= 1)

Nedenleri

eTahterevalli (f= 7)

e . eYayl Oyuncaklar (f= 4)
Egitim Ortami Bahgesinde eSalincak (f= 3)

Tercih Edilmeyen Oyun eBahce (f= 1)

Araglari
eDonme Dolap (f= 1)
eKaydirak (f= 1)

eTehlikeli Durumlar (f= 8)
eKorku Yasatan Durumlar (f=7)
eKirik/Hasarli Olmasi (f= 4)

eFiziksel Rahatsizlik Hissi (f= 3)
eRahatsiz Edici Isi Durumu (f= 1)
eRahatsiz Edici Akran Davraniglari (f= 1)
eDogal Unsurlara Yonelik Tedirginlik (f= 1)

Sekil 4’te yer alan bulgular ¢ocuklarin egitim ortami bahgesinde daha ¢ok dénme dolap (f= 12) ve
salincak (f= 10) tercih ettiklerini gostermektedir. Bu oyun araglarinin ise sallandirmasi, ucuyor gibi
hissettirmesi, dondiirmesi, eglendirmesi ve arkadaslariyla birlikte oyun imkani sunmasi ¢cocuklarin tercih
nedenleri olarak tespit edilmistir. Ornegin:

“Dénme dolap. Bizi donduriyor diye.” (C5)

“Sek Sek oyununu seviyorum. Clinkii cok glizel boyle zipliyoruz. Sayilari da 6grendigimizde de
kosuyoruz. Yuvarlak bir daire hem doneriz hem sayilari sdyleyerek gideriz.” (C13)

“Salincak ¢linki sallaninca gok giizel bir his oluyor. Sanki cok yumusak bir oyun hamurunu sikar gibi.”

(C15)

Bunun yani sira tehlikeli olmasi, korku ve fiziksel rahatsizlik yasatan durumlar sebebiyle; cogunlukla
tahterevalli (f= 7) ve yayh oyuncaklari (f= 4) tercih etmedikleri saptanmistir. Bu bulgularla alakali ¢ocuk
ifadelerinden bazilari sunlardir:

“Arka taraflar. Bocekler var diye korkuyorum.” (C7)
“Yayli hayvani sevmiyorum. Midemi bulandiriyor.” (C16)
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“Kaydiraktan hoslanmiyorum. Kaydirak sicak olunca biraz ellerimiz yaniyor. Ama soguyunca
seviyorum.” (C19)
“Tahterevalliden hoslanmiyorum. Kirik o ylizden sevmiyorum. Yayl fil bir de. Onun da kulagi kirik”

(C21)
Cocuklarin hayallerindeki egitim ortamina yonelik gériisleri

Tablo 3’te ¢ocuklarin hayallerindeki egitim ortamina yonelik gorisleri yer almaktadir.

Tablo 3
Cocuklarin Hayallerindeki Egitim Ortamina Yénelik Gériisleri
ookl Fiziksel Orizma Tonelk Umuma ve Danlenme Alan i f= T}
tercihlenyle Tercihler Caligma ve Edkinlik Alan ( f=4)
bigamlenen Keitap {Hosma Alam ( f=4)
egitim orizm Sellama ve Dédwenleme Alanlan (f=2)
T eknadojik Donamam (/=1)
Etkinliklere " éoelik Tercikler Zanat ve Yaraba Ednlik Materyaller | f=110)

Milzik Etkimligi Materyalleri (=6)
Duyusal Oyun Matenyallern {f=4)
Fen ve Doga Bikinlik Maieryallen [f=3)
Matematik Etkmlik Matenyallen {f=1)
Oyuncaklara vonelk Terciiler Dramaik'Meslek Temal Oyuncaklar {f=21)
Tagu/Arag Oyemcallan (f=15)

Blok Merker Oyuncaklan {f=12)
Hayvan Temaly Covemcalklar (=)
Masa Usiil Oyuncaklar {f=5p
Fimczel Oyun Arag/Geregleri (/=4)
Elektranik/Teknolojik {yunceidar [ /=)
Minymiir O aklar (f=1)
Fixiksel {¥larak Hosarsiz Oyuncaklar { =13
Cimsiyetle Bagdagtrilan {hyuncaiclar | f=1)

Tarcil Estetik { f=7)
Hedemleri Eglenmek | =)
Cinsiyet Tercihlenne Uygunluk § f=&)
Uvmamak | f=4)

Odemak Trers/Eikinkik | f=4)
Cryuncaldlann Cekiciligi | /=3)
Aragtrmiak | f=2)
Yarmticahk (=2}

Sinfa Yibmelik Olumlw Gl (/=11
Greliggmi Desteldensek (/1)
Koruma Saflama (=1}
Humlu Duygular {f=1)
Mirelicli Olmas ( f=1)

Sabit Olmas (=1)

Looddlann TeEMkeliZarar Veren [ f=14)
Hayallerimdeki llgising ¥ omeli (Heneyan (=3
Eitina NiteliksizDevamksz Oyuncaklar { f=3)
Cetamunda lstenmedik Davramaslana Sebep Clan ( f=3)
Tercik Geligim Dirreying Uvipes (dmeyan (=2
Ermediklen ¥eterli Sayida Odmayan (f=2)
Lleemarliar Fen ve Doga Amag-Geregleri (f=1)

Canl Hayvankar {f=13
Oiretmen Arag-Geregleni (f=1)
Hareketli Oyuncaldar | #=1)

Cocuklarin hayallerindeki egitim ortamini cogunlukla oyuncak (f= 67); kayda deger olgiide de etkinlik
(f= 24) ve fiziksel ortam (f= 18) yoniinden olusturduklari Tablo 3’te gorilmektedir. Cocuklar hayallerindeki
egitim ortaminin bliylk 6l¢lide estetik olmasi, eglenceli bulunmasi ve kendilerine hitap etmesi yoniinde
gorus bildirmislerdir. Bu amacla egitim ortaminda oturma/dinlenme, etkinlik, kitap okuma alanlarinin;
etkinlik materyallerinin ve oyuncaklarin olmasi yoniinde tercihleri yogunlasmistir. Bu bulgulara iliskin
ifadeleri ise su sekildedir:

“Sandalye, diinya, kitap, kitap koyma yeri. Kamyon, tir, kepge, tren, demir, insaat, kagit, minder, kiiciik
bir koltuk, ayiciklar. Glzel olsun; ¢cocuklar sevsin diye.” (C6)
“Lego, araba, kiz 6grenciler icin Barbie.” (C11)
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“Oyun hamurlarini; ders i¢in makas, yapistirici alirdim. Kalem alirdim. Kitaplari alirdim. Legolar, bloklar,
yapiskanli Legolar. Kizlar icin mutfak malzemesi. Oyun saatinde eglensinler diye. is makineleri alirdim.”

(€17)

Hayallerindeki egitim ortamina yonelik tercih etmedikleri unsurlar incelendiginde tehlikeli/zarar veren
(f= 10), ilgisine yonelik olmayan (f= 3), fiziksel olarak dayaniksiz (f= 3), istenmedik davranislara sebep olan
(f= 3), gelisim dizeyine uygun olmayan (f= 2) ve yeterli sayida olmayan (f= 2) unsurlari tercih etmedikleri
dikkat cekmektedir. Ornegin:

“Tahta oyuncak, bir de kareli olan tablet gibi sirayla oynanan oyuncagi istemezdim. Cocuklar bu
oyuncakla oynamak i¢in kavga edip bagirdiklari igin.” (C1)

“Minder almazdim. Glinkii minder ¢ok agir. Tasiyamazlar. Diser falan kafalari kirilir diye.” (G13)
“Bebek almazdim. Sevmedigim igin” (C17)

“Arabalari. Onlar kirihyor vurunca. Arabalar hareket ediyor. Hep dolabin altina giriyor.” (C20)

Sekil 5’te hayallerindeki egitim ortaminin 6grenme merkezlerine yonelik tercihleri sunulmustur.

Sekil 5
Hayallerindeki Egitim Ortaminin O§renme Merkezlerine Yénelik Tercihler

eKitap Merkezi (f= 21)
eSanat Merkezi (f= 20)
(;oguklarm Tercih Ettikleri *Blok Merkezi (f= 19)

Ogrenme Merkezleri eFen Merkezi (f= 18)
eDramatik Oyun Merkezi (f= 18)
eMiizik Merkezi (f= 15)

eCocuklarin ilgi ve ihtiyaglarina Yénelik Olmasi (f= 17)
eSanat Etkinligi Yapilmasi (f= 13)

eSinifin Guizel Olmasi (f= 12)

e Aragtirma/Deney/Kesif Yapilmasi (f= 10)

eKitap Okunmasi (f= 9)

eCocuklarin Eglenmesi (f= 8)

eBiligsel ve Zihinsel Gelisimin Desteklenmesi (f= 7)
eOgrenmenin/Gelisimlerinin Desteklenmesi (f= 7)
eOyun Oynanmasi (f= 6)

eMuizik Etkinligi Yapiimasi (f= 5)

eCinsiyet Tercihlerine Yonelik Olmasi (f= 5)
eOkumaya Hazirlik (f= 4)

eYaratici Uriinler Yapilmasi (f= 4)

eDramatik Oyunlar Oynanmasi (f= 2)

eSinif Yonetiminin Saglanmasi (f= 1)

*Sessiz Bir Ogrenme Ortaminin Olusturulmasi (f= 1)

Nedenleri

eMizik Merkezi (f= 5)
Cocuklarin Tercih Etmedikleri Dramatik Oyun Merkezi (f= 2)
Ogrenme Merkezleri/Oyun *Blok Merkezi (f= 2)
Alanlari eFen Merkezi (f= 1)
oGUrultili Oyun Alanlari (f= 1)

eGurultult Olmasi (f= 7)
eCocuklarin ilgi, ihtiyag ve Gelisim Diizeylerine Yonelik

Olmamasi (f= 6)
eistenmedik Davranislara Sebep Olmasi (f= 1)

eSinifin Kirlenmesi (f= 1)
eFiziksel Olarak Rahatsizlik Vermesi (f= 1)
eEtkinlik Stresinin Uzunlugu (f= 1)

Sekil 5'te gorildugl Uzere ¢ogunlukla tim 6grenme merkezleri tercih edilmektedir. Bu tercihleri ile
ilgili cocuklarin ilgi ve ihtiyaglarina yonelik olmasi (f= 17), sanat etkinligi yapiimasi (f= 13), sinifin giizel
olmasi (f= 12), arastirma/deney/kesif yapilmasi (f= 10), kitap okunmasi (f= 9), cocuklarin eglenmesi (f= 8),
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bilissel ve zihinsel gelisimin desteklenmesi (f= 7) ve 6grenmenin/gelisimlerinin desteklenmesi (f= 7) yliksek
oranda ifade edilen nedenlerden olmustur. Ornegin:

“Evcilik. Clinkli gocuklar daha gok sever. Resim, sanat. Clinkii cocuklar bazen de resim yapmak isterler.
Ben de onlara resim yaptirirdim. Kitap alani. Cocuklarima kitap okumak igin. Deney alani. Glnku
¢ocuklar deney yaparlar. Bazen blok merkezi.” (C3)

“Kitap/Okuma alani, blok, sanat, miizik, drama, evcilik, deney alani. Guzel olsun diye.” (C6)

Tercih edilmeyenlerden mizik merkezi (f= 5) en ¢ok ifade edilen merkez olarak dikkat cekmektedir.
Tercih etmeme sebepleri olarak ise cogunlukla girtltlla olmasi (f= 7) ve cocuklarin ilgi, ihtiyag ve gelisim
diizeylerine yonelik olmamasi (f= 6) 6ne siiriilmistlr. Bu bulgulara yonelik ¢ocuklarin ifadelerden bazilari
sunlardir:

“Muzik alanini istemezdim. Cok ses gikariyor ve insanin basin agritiyor diye istemezdim. Evcilik
merkezini istemezdim. Sevmiyorum diye” (C2)

“Miuzik alaniniistemezdim. Clinkii gocuklar miizik yapmayi sevmez. Clinkd stireleri geger. Sarkilar uzun
suriyor. Cocuklar zaten 6 ya da 5 yasindayken mizik aletlerini calmayi bilmezler. Bilmedikleri igin bizim
siniftaki gibi glriltl yaparlar. Mesela ben ¢ocuklara etkinlik icin fotokopi cekerken onlar muzik aletiyle
oynayip guriltt yaparlar.” (C3)

“Blok alani. Hem ¢ok ses cikartiyorlar. Hem de ondan kavga ediyorlar.” (C4)

Sekil 6’da ise hayallerindeki egitim ortami bahgesine yonelik tercihler yer almaktadir.
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Sekil 6

Hayallerindeki Egitim Ortami Bahgesine Yénelik Tercihler

Cocuklarin Tercih Ettikleri
Oyun Araglari ve Alanlar

Cocuklarin Tercih Etmedikleri
Oyun Araglari ve Alanlar

Sekil 6 incelendiginde ¢cocuklarin hayallerindeki egitim ortami bahgesinde cogunlukla salincak (f= 18),
tahterevalli (f= 12), dénme dolap (f= 11) ve kaydirak (f= 9) olmasini istedikleri tespit edilmistir. isteme
nedenleri arasindan ise estetik olmasi (f= 3) en ¢ok ifade edilen neden olarak dikkat cekmistir. Bu bulgulara

ornek ifadeler sunlardir:

“Guzel oyuncaklara yer verirdim. Bir de basketbol potasini kiigtkler icin algak yapardim. Kigukler ona
atardi. Sek sek olmasini isterdim.” (C1)

“Cok dizenli yapardim. Salincagi koyardim. Kapali kaydiragi koyardim. Tahterevalli.” (C2)

“Dlzgun pamuklarla kaplardim. Clink cocuklar diisiince pamugun Ustliine diser. Yaralanmaz.
Kaydirak, salincak, kum havuzu, sek sek, diismeyen Legolardan yapilan ev. icine giriyorlar. Bazi

arkadaslarini davet ediyorlar.” (C3)

Cocuklarin neredeyse tiim oyun araglari ve spor alaninin olmasina yénelik ayni oranda olumsuz goris
bildirdikleri dikkate alindiginda aslinda tehlikeli/zarar verici olmasi (f= 8), minyatir/temsili olmasi (f= 3) ve
estetik olmamasinin (f= 3) tercih etmedikleri asil nedenler oldugu ortaya ¢ikmistir. Bunlara 6rnek olarak

su ifadelerde rastlanmistir:

eSalincak (f= 18)

eTahterevalli (f= 12)

eDonme Dolap (f= 11)
eKaydirak (f=9)

*Spor Alani (f= 5)

¢ Cizgi Oyunlari (f= 4)

eYayli Oyuncaklar (f= 4)

oTUm Park Oyun Araglari (f= 4)
eEstetik Bahge Tasarimi(f= 3)
eKum Havuzu (f= 3)

eOyuncak Ev (f= 2)

eBank (f= 2)

eGlvenli Oyun Araglar (f= 1)
#Ziplama ve Denge Oyun Araglari (f= 1)
eTrafik Parkuru (f= 1)

eAcik Hava Resim Alani (f= 1)
eYuruyus Parkuru (f= 1)

eEstetik Olmasi (f= 3)

eGlvenli Alan Olugturmak (f= 1)
eCocuklarin Eglenmesi (f= 1)
eistenmedik Davranisi Onlemek (f= 1)
eDramatik Oyun Oynamalari (f= 1)
*Sosyallesmeleri (f= 1)

eSanat Etkinligi Yapmalari (f= 1)

eTahterevalli (f= 3)
eDonme Dolap (f= 2)
eSpor Alani (f= 2)
eYayli Oyuncaklar (f= 2)
eKaydirak (f= 2)

eTehlikeli/Zarar Verici Olmasi (f= 8)
eMinyatiir/Temsili Olmasi (f=3)
eEstetik Olmamasi (f= 3)

eYetersiz Sayida Olmasi (f= 1)
eilgiye Hitap Etmemesi (f= 1)
*Oyun Alanini Daraltmasi (f= 1)
eYuksek Enerji Sarf ettirmesi (f= 1)
oGUrultt Olusturmasi (f= 1)
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“Acik kaydirak istemezdim. Cirkin oldugu igin.” (C2)
“Cok hizli dénen oyuncaklar, tahterevalli hig istemezdim. Ciinki onlar ¢ocuklara zarar veriyor.” (C3)

“Maketler, sahte karton oyuncaklar.” (C7)

Cocuklarin Hayallerindeki Egitim Ortamina Yonelik Cizimleri

Bu béliimde ¢ocuklarin hayal ettikleri egitim ortami ve bahgesine yonelik gizimleri ve gizimlerine iliskin
ifadelerine yer verilmistir. Cizimler arasindan temsil giicii yiiksek olan egitim ortamina yonelik 8, egitim
ortami bahgesine yonelik 10 6érnek sunulmustur. Resim 1’de ¢ocuklarin hayallerindeki egitim ortamina
yonelik gizimlerine ve ¢ocuklarin ¢izimlerine iligskin ifadeleri yer almaktadir.

Resim 1

Cocuklarin Hayallerindeki Egitim Ortamina Yénelik Cizimleri

| |
| Lgeg
C17: “Ustte miizisyen yeri (sol Ustte). Ustte ortada kizlar igin

oyun yeri. Resim yeri (sagda). Yuvarlak yol yapiimis blok yeri
tahta oyuncak yeri. Altta bilim vyeri, ortasi kapilarindan

¢ikiyorlar (sol altta).
geliyorlar.”

Halida oynuyorlar. Derste de haliya

1
C15: “Masada renk oyunu. Pembe oyuncak dolabi. Yuvarlaklar
Lego’dan yapilmis duvar. Pembe hali. Yesil 6gretmen
bilgisayari masasi.”

kw:} l -, [0) LR

-, N = D0 gLt

@f‘ e | ‘ ﬁ [l e

G14: “Kizlar igin yemekhane (en sagda). Yaninda deney alani.

Yaninda ders g¢alismak igin masa sandalyeler. Yaninda resim
alani. Yukarida gat1”

G12. “Mutfak seti ocak, musluk, tabak koymali gekmece,
dolap, asma yerleri, yemek masasi, masanin Ustiinde bebek
elbise dolabi, onun yanindaki bebek besigi, igindeki de yastik
ve yorgan”

1515



Alper — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 54(3), 2025, 1480-1526

C11. “Hal var. Halda garip garip desenler var. Oyuncak
dolabi var. Oyuncaklar var. Kedi kalibi, araba, hamur, ayi var.
Ben top oynuyorum. Masa ve sandalye var.”

ngi, birisi
pembe, birisi mavi. Kedili bir tablo ve i1sikli sislemeler. Yesil bir
hali. Bir erkek ¢ocuk bir kiz gocuk.”

(8. “Burasi 6gretmen masasi (en solda). Cocuklar igin bazi
kitaplar var (sari renkli). Bunlar bebekler. Bunlar oyuncak
evler (Bebeklerin sag Ust yaninda). Burasi da mutfak (sagda).”

C1. “Kalpli bir tane okulunun igindeyim. Bir de pencerelerin
icindeyim. iste burada oturuyorum.”

Cocuklarin hayallerindeki egitim ortamina iliskin cizimleri incelendiginde c¢ocuklarin 6grenme
merkezlerine yer verdikleri; bunlarin yani sira cinsiyet algilarina yonelik secimlerine uygun alanlara hem
yer verdikleri hem de bunu gizimlerini anlatirken vurguladiklari dikkat gekmektedir (C14, C17). Bunun yani
sira olusturduklari egitim ortaminin estetik olmasi yoniinde isteklerinin ¢izimlerine ve ayrica gizimlerini
actklamalarina yansidigi gorilmektedir (C1, C10). Ayrica ¢ocuklarin gizimlerinde egitim ortaminin diizenine
onem verdikleri (C7, C8, C12, C14, C15) ve egitim ortaminda renk kullanimina dikkat ettikleri (C1, C8, C10,

C11, C15) tespit edilmistir.

Resim 2’de cocuklarin hayallerindeki egitim ortami bahgesine yonelik cizimlerine ve cocuklarin

cizimlerine iliskin ifadelerine yer verilmistir.
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Resim 2
Cocuklarin Hayallerindeki Egitim Ortami Bahgesine Yénelik Cizimleri

= = e »

C6'Ta§|ar|a bahgeyi d§edi

P

G5: ”Bébis, kalp, top, kalp ev” m. Saa yaptim.”

3 M

© QOG0 ¢

C3_: “Bir tane salincak kaydirak ve oyun evi. Cocuklar digmesin | ¢8: “Cocuklar sallanirdi. Tahterevalliye binerlerdi. Mor renk
diye pamuk ekledim.” salincak. Yesil renkle tahterevalli. Kahverengi kum havuzu.

Koyun yayh oyuncak”

\ |

C11: “Gunes, g¢imenler, cigekler, ortadaki dénme dolap
yuzlu bir glines. Tahterevalli, gimenler, yayl bir at” tutamaglari. Tahterevalli”

G10: “iki tane salincak. Dért tane de mavi bir bulut. Giilen
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ek G ) ! SR
k, mor sari renkli kemerli | G14: “Misir cocuklar misir yetistiriyor (en soldaki). Kaydirak
tahterevalli, agaglar, gokyiiziinden yildizlar geliyor. Bahcede | robot seklinde. Merdiven. Kiigiik biiyiik agaglar elma agaci”

su, suicinde balik ylzliyor. Papatyalar. Cimenler”

2 i e

(;12:7 “Mor kaIBIl F;embé salinca

M~ J"

G15: “Hava guzel. Salincak, donen oyuncak (solda). Resim | C17:“Tahterevalli(sagda). Ortada (Ustte) ugurbocegi. Ortada
yapma yeri (sagda).” (altta) donen salincak-dénence. Yaninda sek sek. Kaydirak
(solda).”

Cocuklarin hayallerindeki egitim ortami bahgesine yonelik ¢izimleri incelendiginde ¢ocuklarin
glvenligine dikkat ettiklerini ve bunu hem c¢izimlerinde hem de c¢izimlerine iliskin ifadelerinde
vurguladiklar gérilmektedir (€3, ¢11, 012). Ayrica hayallerindeki egitim ortami gibi egitim ortami
bahgesinin de estetik olmasi yoninde ¢izimleri ve ifadeleri dikkat ¢ekmektedir (C5, C8, C12, C14).
Hayallerindeki egitim ortami bahgesi cizimlerinde dikkat ¢eken bir unsur da bahgenin doga yonuyle etkin
kullanimina yoénelik gizimler ve ifadelerdir (C10, C11, C12, C14). Ayrica sanat etkinliklerinin bahcede
yapilabilecegi yoninde fikrin ¢izime yansidigi da gortlmektedir (C15).

Tartisma

5-6 yas cocuklarinin egitim ortamina yonelik gérislerinin incelenmesinin amaglandigi bu calismanin
bulgular dogrultusunda ¢ocuklarin sinifta ve egitim ortami bahgesinde olmaktan keyif aldiklari ve egitim
ortamina yonelik olumlu goérise sahip olduklari tespit edilmistir. Bu goruslerinin sebeplerinin ise
arkadaslariyla birlikte olmalari, eglenmeleri, oynamalari, 6grenmeleri ve egitim ortamindaki arag-gerecler
oldugu sonucuna ulasiimistir. Alan yazininda yer alan g¢alismalara bakildiginda arastirmanin sonugclarini
destekler nitelikte cocuklarin anaokuluna ve egitim-6gretim sirecine yonelik olumlu duygulara sahip
olduklari sonucuna erisilmistir (Ersan, 2021; Ozok Bulut vd., 2025; Tzamali, 2014; Norddahl & Einarsdéttir,
2014). Cocuklarin okul 6ncesi donemde hayati kesfettikleri, 6grendikleri ve sosyalleserek, eglenerek,
oynayarak bunlari deneyimledikleri egitim ortamina yonelik olumlu duygular anlasilir bir durum olarak
degerlendirilebilir.
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Ogrenme merkezlerinin egitim ortamlarinda yer alma durumu ile ilgili, cocuklarin tamami siniflarinda
mizik merkezinin bulunmadigini belirtmistir. Ayrica fen merkezinin siniflarinda ¢ogunlukla yer almadigy;
blok merkezinin ise siniflarinda genellikle bulundugu yoniinde gorislere ulasiimistir. Ancak egitim
ortaminin fonksiyonel ve amaglara hizmet etmesi icin her bir etkinlik i¢in ayri alanlar olusturulmalidir.
Ancak bu sekilde islevsel ve amaca hizmet edecek egitim ortamina kavusulabilir (Li, 2023). Calismanin bu
sonucunun birgok sebebi olabilecegi gibi genel olarak her sinifin fiziksel olarak imkanlarinin yeterli olmayisi
akla gelen ilk gecerli neden olarak séylenebilir. Ancak OOEP’nda da belirtildigi Gizere sinif her ne kadar
fiziksel olarak dezavantajli olsa bile egitim 6gretim siiresi igerisinde var olan 6grenme merkezleri birden
fazla merkezin amacina yonelik tasarlanabilir (MEB, 2024). Ogrenme merkezlerinin olusturulmasi
noktasinda okul 6ncesi 6gretmeninin farkindalik diizeyinin yiiksek olmasi ve hassas tutum sergilemesi
beklenmektedir. Dilgeroglu ve Giinindi (2022) de ¢alismalarinda okul 6ncesi egitim ortamlarinda blok
merkezinin diger merkezlere oranla daha fazla yer aldigini tespit etmislerdir. Okul 6ncesi egitim
ortamlarina yonelik yapilan ¢alismalarin ortak noktasi olarak ise gerekli arag-gere¢ eksikligi, var olanlarin
ise yeterli sayida olmadigi ve hasarli oldugu; okul bahgesinin yetersiz veya hi¢ olmadigi tespit edilmistir
(Ayyildiz & Kahraman, 2019). Bu calisma ve alan yazinindaki ¢alismalarin sonuglari egitim ortamlarinin
fiziksel olarak desteklenmesi gerektigini vurgulamaktadir. Clinkii cocuklarin iyi oluslarinin desteklenmesi
icin glvenli, ilgi ve ihtiyaca yonelik yani ¢ocuk odakh 6grenme ortamlarinin olusturulmasinin énemi
blyiktir (inci & Akin, 2024).

Cocuklar gorseli gosterilen 6grenme merkezlerinin amaglarina uygun kullanildigina yonelik goris
bildirmislerdir. Yapilan bir ¢alismada benzer sekilde gocuklar 6grenme merkezlerini islevsellikleri yoniinde
degerlendirerek; 6grenme merkezlerinde hangi etkinlikler yapildigini ifade etmislerdir (Robson &
Mastrangelo, 2017). Ancak arastirma bulgularn gergevesinde ¢ocuklarin 6grenme merkezlerinin adlarini
OOEP’nda (MEB, 2024) tasarlandigi ve yer aldigi sekliyle bilmedikleri sonucuna ulasilmistir. Dolayisiyla
dgrenme merkezlerinin siniflarinda OOEP’nda (MEB, 2024) tasarlandigi sekliyle olusturulmadiginin yani
sira ¢ocuklara da tasarlandigi haliyle tanitilmadigi sonucu ¢ikarilabilir. Aysu ve Aral'in (2016) yapmis
olduklari arastirmada ise 6gretmenlerin egitim siireci icerisinde 6grenme merkezlerinin adi, islevi vb. ile
ilgili bilgi vermediklerini tespit etmislerdir. Okul 6ncesi egitimi olusturan temel yapinin énemli bir
boliminld 6grenme merkezleri olusturmaktadir. Dolayisiyla olusturulan bu 6grenme merkezleri
isim/sembol kartlaryla gorsel olarak tanitilmal ve egitim 6gretim siireci boyunca gline baslama/cember
zamani ve ilgili olunan anlarda, adlari ve islevleriyle cocuklara tanitiimaldir (MEB, 2024).

Cocuklarin ¢ogunlukla kendi oyunlarini tasarlayip oynadiklari, yaratici diisiince sirecine girdikleri
dramatik oyun, blok ve sanat gibi 6grenme merkezlerini ve daha rahat hareket ettikleri oyun alanlarini
(hah) tercih ettikleri sonuglarina ulasilirken; sosyal, duygusal, gelisimsel, fiziksel, gtvenlik agisindan
rahatsizlik olusturan, sadece 6grenme merkezleri degil her tirli durum ve kosulla ilgili olumsuz yonde
gorus bildirdikleri sonuglarina ulasiimistir. Glirpinar’in (2006) arastirmasinda da evcilik ve blok koselerinin
daha fazla tercih edildigi tespit edilirken; Ersan’in (2021) ¢alismasinda da cocuklarin dramatik oyun
merkezi ve oyun odasinda vakit gecirmekten daha c¢ok hoslandiklari sonucuna ulasilmistir. Aktirk
Copur’un (2017) 9-10 yas grubu cocuklariyla yapilan galismasinda cocuklarin benzer sekilde bireysel
kullanimlarina sunulan sanat, oyun ve spor alanlarini; sosyal ve duygusal agidan glivende olduklari bir
egitim ortamini tercih ettikleri bulunmustur. Cocuklarin insan ve cevre iliskisi hakkindaki algilarinin
incelendigi bir calismada da ¢ocuklar ¢evreyi huzurlu ve nazik bir yer olarak tanimlamislardir (Cengizoglu
vd., 2022). Bu baglamda cocuklarin iclerindeki yaratici diisiinceyi ortaya gikardiklari, her anlamda 6zlerini
yansitabildikleri 6grenme merkezleri ve daha rahat hareket imkani bulduklari alanlari tercih ederken;
genel anlamda glivenli ve huzurlu olduklari bir egitim ortami ihtiyacinda olduklari sonucuna varilmistir.

Cocuklar daha ¢ok kendi dislinceleri ve eylemleriyle yeniden sekil alacak 6zglin Griinlere doniserek
yaratici Urin olusturabilecekleri, duygusal tatmin saglayabilecekleri, hayata dair roller deneyimleyerek
hayati oyunlarinda olusturacagl ve yasama yonelik deneyim kazanacaklari, dramatik oyun merkezi
oyuncaklari, bebekler, bloklar ve arabalar gibi cok temel sayilabilecek oyuncaklar tercih ettikleri sonucuna
ulastimistir. Yildiz ve Kayili'nin (2014) yapmis olduklari calismada da benzer sekilde cocuklarin dramatik
oyuncaklar, araba gibi hareketli oyuncaklar ve blok gibi acik uclu oyuncaklari daha cok tercih ettikleri
bulunmustur. Arastirmanin bulgulari dogrultusunda tercih etmedikleri oyuncaklar arasinda da bu
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oyuncaklarin oldugu tespit edilmistir. Ancak bu oyuncaklari tercih etmeme sebebi olarak oyuncagin zarar
ve rahatsizlik verici kullanim sekli, olumsuz fiziksel durumu ve ¢ocuga hitap etmemesi yoniinde nedenler
oldugu sonucuna ulasiimistir. Bu ¢alismada ulasilan oyuncagin ¢ocuga hitap etmeme durumunu destekler
sekilde Ozen-Uyar ve Yilmaz’in (2021) yapmis olduklari calismada erkek ve kiz cocuklarin cinsiyet
tercihlerine hitap etmeyen renklerdeki oyuncaklari tercih etmedikleri sonucuna ulasiimistir. Can ve
digerleri (2016), Gavrilova ve digerleri (2023) calismalarinda benzer sekilde g¢ocuklarin oyuncak
secimlerinde cinsiyetin etkisi gorilmustar.

Cocuklarin egitim ortami bahgesinde bulunan oyun araglari igerisinden en fazla donme dolap ve
salincag tercih ettikleri belirlenmistir. Ozok Bulut ve digerleri, (2025) yaptiklari calismada da benzer olarak
salincak c¢ocuklarin en sevdigi oyun parki araglari arasinda yer almaktadir. Cocuklarin kendilerini
sallandirmasi, uguyor gibi hissettirmesi, dondirmesi ve eglendirmesi sebebiyle bu araglar tercih ettikleri
sonucuna ulasilmistir. Egitim ortami bahgesinde bulunan oyun araglari igerisinden tahterevalli, yayli
oyuncaklar ve salincak ise tercih etmedikleri oyun araglari olarak tespit edilirken; tehlikeli durumlar, korku
yasatan durumlar, kirik/hasarli olmasi ve fiziksel rahatsizlik hissi tercih etmeme nedenleri olarak ortaya
ctkmistir. Veitch ve digerleri de (2021) calismalarinda benzer sekilde gocuklarin parklardaki bakimsizlik
durumundan rahatsiz olduklarini tespit etmistir. Gliles ve Erisen’in (2013) ¢alismasinda da veli, 6gretmen
ve yoOneticiler egitim ortamina yonelik glivenli, saglam ve bakimli olmasi yoniinde goéris bildirmislerdir. Bu
bulgular dogrultusunda ¢ocuklarin egitim ortami bahgesinde eglendikleri ve farkli hisler deneyimledikleri
oyun araglarini isterken; tehlikeli durumlarin, olumsuz duygularin, hasarli olmasi sebebiyle duygusal ve
fiziksel olarak rahatsizlik deneyimlerinin yasanmamasi yoniinde goériise sahip olduklari sonucuna
ulasiimistir.

Cocuklarin hayallerindeki egitim ortami ile ilgili tercihlerinin fiziksel ortam, etkinlikler ve oyuncaklar
olarak siniflandigi tespit edilmistir. Fiziksel ortami sekillendiren baskin tercihleri oturma ve dinlenme alani,
calisma ve etkinlik alani ve kitap okuma alani olarak tespit edilmistir. Cocuklarin bu tercihlerinin okul
oncesi egitimin temeli icin gerekli olan alanlar oldugu gorilmektedir. Etkinliklere yonelik egitim ortaminda
olmasini istedikleri materyaller ise sanat ve yaraticilik etkinligi, mizik etkinligi, duyusal oyun ve fen-doga
etkinligi materyalleridir. Cocuklarin mevcut egitim ortamlarinda mizik ve fen merkezinin olmadigi
yoniinde goris bildirdikleri distintlirse hayallerindeki egitim ortaminda bu eksikligin giderilmesine
yonelik isteklerini dile getirmis olmalari birbirini destekler niteliktedir. Hayallerindeki egitim ortaminda
daha c¢ok tercih ettikleri oyuncaklar ise dramatik/meslek temali oyuncaklar, tasit/ara¢ oyuncaklari, blok
merkezi oyuncaklari, hayvan temali oyuncaklar ve masa Ustl oyuncaklar olarak tespit edilmistir. Bu
tercihlerinin ylksek oranda gerekgeleri ise egitim ortaminin estetik gériinmesi, egitim slirecinin eglenceli
olmasi, cocuklarin ilgilerine uygun egitim ortami olusturmak ve egitim-6gretimi desteklemek oldugu
sonucuna ulasilmistir. Cocuklarin hayallerindeki egitim ortaminda tercih etmedikleri oyuncaklar ise
tehlikeli/zarar verici, dayaniksiz, blok-lego vb., tasit/arag, istenmedik davranisa sebep olan ve ilgiye hitap
etmeyen oyuncaklar olarak tespit edilmistir. Bu kategoride ifade edilen blok/lego ve tasit/arag
oyuncaklarinin mevcut egitim ortami ve hayallerindeki egitim ortamlarinda tercih ettikleri oyuncaklar
olmasi bir tutarsizlik olarak yansiyabilir. Ancak bu oyuncaklarin tercih edilmeyen oyuncaklar olarak ifade
edilmesinin temelinde, bu oyuncaklarin amaci disinda kullanimi ile meydana gelen tehlikeli durumlarin
tercih edilmemesi yatmaktadir. ince ve digerleri (2022) yapmis olduklari calismada bu calismanin
bulgularini destekler nitelikte hayallerindeki okulda etkinlik alanlari, spor alanlari, materyaller, mobilyalar,
oyuncaklara yer verdikleri sonucuna ulasiimistir.

Cocuklar hayallerindeki egitim ortaminin, cocuklarinilgi ve ihtiyaclarina gére olmasini, estetik olmasini,
eglenceli olmasini, sanat, fen, oyun, kitap ve oyun merkezlerinin olmasini ve ¢ocuklarin gelisimlerini
destekleyecek nitelikte olmasini tercih etmislerdir. Hayallerindeki egitim ortamina yonelik gizimleri de bu
gorislerine paralellik gostermektedir. Tumini’nin (2021) calismasinda bu arastirmanin bulgularini
destekler sekilde cocuklarin oyun oynama, hayal kurma yoéniinde istekli olduklari sonucuna ulasiimistir.
Baska bir calismada da benzer sekilde oyun ve spor alanlarini resmederek ihtiyaglarina resimlerinde yer
vermislerdir (Civek & Camlibel Cakmak, 2019). Calismalarda genel olarak ¢ocuklar okula 6grenmek ve
oynamak icin geldiklerini ifade etmislerdir (Ersan, 2021; Kogyigit, 2014). Dolayisiyla cocuklarin
hayallerindeki egitim ortamini bunlara yonelik tasarlamalari arastirma sonuglarinin birbirini destekledigini
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gostermektedir. Bunun yani sira glrlltilt olan ve g¢ocuklarin ilgi/ihtiyag ve gelisim diizeylerine uygun
olmadigini distindikleri 6grenme merkezlerini, yiiksek oranda ise miizik merkezini hayallerindeki egitim
ortaminda tercih etmedikleri sonucuna ulasiimistir. Hayallerindeki egitim ortaminda muzik merkezinin
olmasi yoniinde goris bildirmeleri tezatlik olustursa da fark edilecegi lizere amaci disinda kullaniimasi ve
guriltiye sebep olmasi halinde miizik merkezi ydniinde olumsuz goriis bildirmislerdir. Milkie ve Warner’in
(2011) calismalarinda da materyal eksikligi ve sorunlu davranislarin 6grenmeye olumsuz etkisi bu
¢alismanin bulgularini desteklemektedir.

Calismanin sonuglarina gore ¢ocuklarin hayallerindeki egitim ortami bahgesinin yliksek oranda estetik
olmasi yoniinde hemfikir olduklari sonucuna ulasiimistir. Calismanin bulgularini destekler nitelikte Benliay
ve digerleri (2014) ve Norddahl ve Einarsdottir’in (2014) calismalarinda da gocuklarin hayallerindeki okul
bahgesinin estetik olmasi yoniinde goris bildirmislerdir. Oyun araglari noktasinda ise ¢ogunlukla salincak,
tahterevalli, donme dolap, kaydirak tercih ederken; tehlikeli/zarar veren, temsili ve estetik olmayan
oyuncaklari tercih etmedikleri tespit edilmistir. Cocuklarin hayallerindeki egitim ortami bahgesine yonelik
¢izimlerinin de bu gorislerini destekler nitelikte oldugu sonucuna ulasiimistir. Literatiirdeki ¢alismalara
bakildiginda benzer sekilde kaydiraklar ve salincaklarin cocuklar tarafindan baskin bigimde tercih edildigi
bulunmustur (Benliay vd., 2014; Ozok Bulut vd., 2025; Veitch vd., 2021). Bu calismada cocuklarin
vurguladiklari gibi Norddahl ve Einarsdéttir (2014) ve Ozok Bulut ve digerlerinin (2025) calismalarinda da
¢ocuklarin giivenli alan ihtiyaci tespit edilmistir. Bunlarin yani sira ¢ocuklarin hayallerindeki egitim ortami
bahcesine yonelik sozel olarak hayvan ve bitki ile ilgili unsurlara ve bunlar yetistirmeye yonelik gorislerine
rastlanmamistir. Okul 6ncesine devam eden ¢ocuklarin okul algilarinin incelendigi bir calismada da benzer
olarak ¢ocuklar resimlerinde doga 6gelerine daha az yer vermislerdir (Civek & Camlibel Cakmak, 2019).
Erbil Kaya ve digerleri (2020) da Turkiye’de okuldncesi egitim ortaminda tam da bu unsurlarin eksiligine
vurgu yapmislardir. Norddahl ve Einarsdéttir (2014) de galismalarinda bir¢cok okul bahgesinin dogayi
tanimak, kesfetmek agisindan eksik oldugunu ifade etmislerdir. Giiles ve Erisen’in (2013) ¢alismasinda da
veli, 6gretmen ve yoneticiler egitim ortaminda hayvan ve bitki yetistirme alanlarinin olmasi gerektigini
belirtmislerdir. Dolayisiyla cocuklarin egitim ortamlarinda hayvan ve bitki yetistirmeye yonelik yasantilari
olmadigindan; olabilmesi yoniinde goriste bildirmemeleri buna dayandirilarak agiklanabilir. Cocuklarin
egitim ortami bahcesine yonelik resimlerine bakildiginda cizimlerinde ve resimlerine yonelik ifadelerinde
nadiren de olsa hayvan, bitki ve bitki yetistirmeye yer verdikleri ancak ¢ogunlukla oyun araglarina
odaklandiklari tespit edilmistir. Bununla birlikte egitim ortami bahgesinin sanat etkinlik alani olarak
kullanilmasina yénelik bir cocuk disinda bir bulguya rastlanilmamistir. Bu da egitim ortami bahgesinde agik
hava etkinliklerinin yapilmadigini diistindiirmektedir. ingiltere ve Tirkiye’nin okul bahgesinin 6grenme
amacli kullaniminin karsilastirildigi bir arastirmada Turkiye’de ailelerin kaygilari sebebiyle okul bahgesinin
etkinlik alani olarak kullaniminin sekteye ugradigi ve yetersiz kaldigi sonucuna ulasiimistir. Oysa her iki
Ulkede o6gretmenler okul bahgelerinin 6grenme ortami olarak kullaniminin cok kiymetli oldugunu
vurgulamislardir (Oztiirk Samur & Luff, 2023). Kiipeli ve Bayindir (2025) da calismalarinda dgretmenlerin
egitim ortami bahgesini yeterli nitelendirilecek diizeyde kullanmadiklari sonucuna ulasmislardir. Oysa
cocuklarin okul ortaminda en sevdikleri alanin fotografini cekmelerinin istendigi bir calismada cocuklar
cogunlukla acik alanlarin fotografini ¢ekmislerdir (Sahimi, 2017). Hayallerindeki oyun alanlarini
resmettikleri bir calismada ise acik havada olmayi sevdikleri ve doga unsurlarina resimlerinde yer
verdikleri gorilmustir (Ward, 2018). Dolayisiyla bu ¢alismanin sonuglari ve literatlirde yer alan ¢alismalar
birlikte degerlendirildiginde cocuklarin egitim ortami bahcesini sevdikleri, bahceyi tasarlama yoninde
istekli olduklar ancak egitim ortami bahcesinin egitim-6gretim sirecine ¢ok yonli dahil edilmedigi
soylenebilir.

Sonuglar

Bu arastirmada 5-6 yas cocuklarinin hayata karistiklari, hayati bircok boyutuyla deneyimledikleri ve
bunu da eglenerek, oynayarak, 6grenerek yaptiklari egitim ortamina yonelik olumlu goriise sahip olduklar
tespit edilmistir. Mevcut okul 6ncesi egitim ortamlarinda muzik merkezine hi¢ yer verilmezken, fen
merkezinin belirgin diizeyde bulunmadig dolayisiyla okul 6ncesi egitim ortamlarinda 6grenme
merkezlerine olmasi beklenen diizeyde yer verilmedigi sonucuna ulasiimistir. Cocuklarin yaraticiliklarini
deneyimledikleri ve ortaya cikarabildikleri 6grenme merkezleri ve oyuncaklari tercih ettikleri
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bulunmustur. Egitim ortami bahgesinde ise eglendikleri ve farkl hisler deneyimledikleri oyun araglarina
yonelik olumlu goriise sahip olduklari sonucuna varilmistir. Hayallerindeki egitim ortami ve bahgesinde
tim 6grenme merkezleri ve oyun araglarinin bulunmasini istedikleri tespit edilmistir. Ayni zamanda
glvenli, huzurlu, estetik, bakimli, eglenceli ve gocuklara gére olmasi yoniinde goériise sahip olduklari
sonucuna ulagiimistir.

Oneriler

Arastirmanin sonuglari dogrultusunda su Oneriler degerlendirilebilir. Egitim ortamlan olusturulurken
cocuklarin fikirlerinin alindigi stregler olusturulabilir. Egitim-6gretim siireci boyunca paylasimli ya da
donisimliu de olsa tim 6grenme merkezlerine egitim ortaminda yer verilebilir. Cocuklarin fiziksel,
zihinsel, sosyal, duygusal ve psikolojik bakimindan giivende ve rahat hissedecekleri egitim ortamlari
olusturulmasi saglanabilir. Egitim-6gretim silirecine egitim ortami bahgesinin egitim sirecini
zenginlestirecek kapasitesi de dahil edilebilir.

Yapilacak arastirmalar agisindan ise ¢ocuklarin alternatif egitim yaklasimlarinin egitim ortamlarina
yonelik gorisleri incelenebilir. Ayrica ¢ocuklarin hayallerindeki egitim ortaminin modelini olusturmalari
yoninde bir ¢alisma planlanabilir.

Etik beyan

Bu ¢alisma Adiyaman Universitesi Sosyal ve Beseri Bilimler Etik Kurulu tarafindan incelenmis ve etik
acidan uygunlugu onaylanmistir (Karar Tarih-No: 24/05/2024-66). ilgili etik kurul karari sonrasi gerekli
kurum izinleri Adiyaman il milli egitim mudirlGgiinden alinarak okul yonetimi, sinif 6gretmenleri
aracihgiyla calismaya katilacak ¢ocuklarin ailelerinden veli onamlari alinmis; ¢alisma 6ncesi ¢ocuklardan
so6zIU onaylari alinarak g¢alisma yirattlmistlr. Bu arastirmanin planlanmasi, verilerin toplanmasi, analizi
ve raporlanmasi sirasinda “Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesinde’ yer
alan tiim kurallara uyulmus ve ydnergenin ikinci bolimiinde yer alan “Bilimsel Arastirma ve Yayin Etigine
Aykiri Eylemlerden” higbiri gerceklestirilmemistir.

Catisma Beyani

Yazar galisma kapsaminda herhangi bir kurum veya kisi ile ¢ikar ¢atismasi bulunmadigini beyan
etmektedirler.
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