Review Article / inceleme Makalesi

S5 Py Bolu Abant izzet Baysal Universitesi e e
. 1992 o . . U\:}l; ;:f;; ilzrel Baysal
Z w2 Egitim Fakiiltesi Dergisi (BAIBUEFD Egitim Falillest
Ec% W § g g ( ) e s
4 , ;
Pog S Bolu Abant Izzet Baysal University

Journal of Faculty of Education

2026, 26(3), 1278-1294.
https://dx.doi.org/10.17240/aibuefd.2026..-1688917

Paulo Freire’s Educational Thought and Its Enduring Influence on Community Education

Paulo Freire'nin Egitim Diisiincesi ve Halk Egitimi Uzerindeki Kaliar Etkisi

Deniz Yal¢inkaya!
Gelis Tarihi (Received): 01.05.2025 Kabul Tarihi (Accepted): 04.08.2026 Yayin Tarihi (Published): 30.09.2026

Abstract: Paulo Freire, the Brazilian educator, derives his popularity from the educational thought and management he developed. Freire
has attracted the attention of all those concerned with education, regardless of their political views or philosophies. Recognized as a radical
educator, Freire stimulated a rethinking of the philosophical and psychological foundations of education, so that learning and teaching
activities began to be questioned again. As an educator involved in educational life in relation to literacy activities, Freire argued that
literacy, far from being a mechanical problem, was a tool for the emancipation of the people by linking literacy with critical consciousness.
For this reason, his views on education particularly on community education (CE), in Pedagogy of the Oppressed’ brought a new perspective
to this field and deeply influenced the activities in this field. The theoretical and methodological features of Freirean CE are quite
remarkable in achieving the goals of CE and are still being discussed. The structure of CE, which generally aims at political and social
change, is handled with Freire's methods. The question of whether Freire's theoretical and methodological suggestions regarding education
are implemented in today's practices is addressed and a critical analysis is made on the basis of relevant research and theoretical criticism.
This study critically presents that CE is governed by changing world dynamics and shaped by global changes, has evolved beyond Freire's
methods. As a critical assessment, this paper provides an overview of the distinctive effects and characteristics of Freire's educational

approach for CE while critically assessing its impact and relevance in contemporary educational contexts.
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Oz: Brezilyali egitimci Paulo Freire, popiilerligini gelistirdigi egitim diisiincesi ve yonetiminden almaktadir. Freire, siyasi goriisleri ya da
felsefeleri ne olursa olsun egitimle ilgilenen herkesin dikkatini ¢ekmistir. Radikal bir egitimci olarak taninan Freire, egitimin felsefi ve
psikolojik temellerinin yeniden diistintilmesini tesvik etmis, boylece 6grenme ve ogretme faaliyetleri yeniden sorgulanmaya baglanmugtir.
Okuryazarlik faaliyetleriyle iligkili olarak egitim hayatimin iginde yer alan bir egitimci olarak Freire, okuryazarligi elestirel bilingle
iliskilendirerek, okuryazarligin mekanik bir sorun olmaktan uzak, insanlarin 6zgiirlesmesi i¢in bir ara¢ oldugunu savunmustur. Bu nedenle
Ezilenlerin Pedagojisinde egitime, 6zellikle de halk egitimine iliskin goriisleri bu alana yeni bir bakis agis1 getirmis ve bu alandaki
faaliyetleri derinden etkilemistir. Freireci pedagojinin teorik ve metodolojik 6zellikleri halk egitiminin hedeflerine ulagsmasinda oldukca
dikkat gekicidir ve halen tartisilmaktadir. Genel olarak, arastirmalarda, politik ve sosyal degisimi hedeflemesi beklenen halk egitiminin
yapisi ve isleyisi Freirenin yontemleri ile ele alinmaktadir. Bu aragtirmada, Freire'nin egitime iliskin kuramsal ve yontemsel 6nerilerinin
giiniimiiz uygulamalarinda hayata gegirilip gegirilmedigi sorusu ele alinmakta, ilgili arastirmalar ve kuramsal elestiriler temelinde elegtirel
bir analiz yapilmaktadir. Bir elestirel degerlendirme olarak bu ¢alisma, Freire'nin egitim yaklasiminin halk egitimi igin ayirt edici etkilerine

ve ozelliklerine genel bir bakis sunarken, cagdas egitim uygulamalarinda etkisini ve ilgililigini elestirel bir bakis agisiyla analiz etmektedir.
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Paulo Freire’s Educational Thought and Its Enduring Influence on Community Education

1. INTRODUCTION

Brazilian educator and thinker Paulo Freire (1921-1997) revolutionized the field of education with his
seminal work Pedagogy of the Oppressed (1970). Although first published in Portuguese in 1968, the
book presented a radical perspective that challenged traditional notions of teaching and learning. By
emphasizing critical thinking, dialogue, and empowerment, Freire’s pedagogy offered a distinctive
approach to addressing social inequalities through education.

Freire’s name is frequently referenced in debates surrounding community education (CE) and lifelong
learning (LLL). Although Pedagogy of the Oppressed had a profound global impact, foundational studies
on community education had emerged earlier, with distinct national characteristics (Sayilan, 2021).
Community education activities have emerged with different contents and have national characteristics.
Notably, between 1922 and 1928, works such as Eduard Lindeman’s The Meaning of Adult Education
and Edward Thorndike’s Adult Learning laid the early foundations for the field (Smith & Densch, 2009).
Later, Jarvis (2010) classified notable thinkers contributing to adult learning theory, placing Freire, Gagné,
Illeris, Mezirow, and Knowles within psychological or sociological frameworks.

Freire’s Pedagogy of the Oppressed has sold over 1.5 million copies in English alone and became a central
text for the renewal of educational practice. The book’s significance in the early 1970s stemmed partly
from the way Freire connected his personal experiences with his commitment to emancipatory education.
While thinkers such as Rousseau, Dewey, Gramsci, and Lukacs had previously linked life experiences to
educational thought, Freire’s approach stood out for its radicalism. As Jarvis (2010) notes, in adult
education theory, thinkers such as Freire, Gagné, Illeris, Mezirow, and Knowles adopted a primarily
psychological perspective, whereas Carl Rogers emphasized a sociological one.

Freire’s ideas were considered too radical by many educational administrators of his time, largely due to
his Marxist and Rousseauian influences. The book still keeps attracting modern educators and discussed
under the topic of critical education. Freire's ideas and practices have created a great sensitivity all over
the world and have been criticized by both supporters and opponents. Freire has been read, discussed
and criticized not only in the field of education but also in many other disciplines. It has been analysed in
articles and book reviews in major academic journals in the fields of education, sociology and political
science.

(Schugurensky, 1996, p. 344, as cited in Mayo, 1997, p. 365). aptly stated that “Paulo Freire constitutes a
turning point in Latin America. There is before and after Freire”. Even after his death, Freire has been
rediscovered and discussed, whether because this is his will or because he has not lost his charm. This
article provides an overview of these criticisms and focuses particularly on criticisms related to
community education studies.

Freire's pedagogy emphasized critical thinking, dialogue, and empowerment, offering a unique approach
to addressing social inequalities through education. This study explores the original and distinctive
contributions of Freire's pedagogy to community education, while critically assessing its impact and
relevance in contemporary educational contexts. The present study aims to examine the contemporary
impact of Freirean pedagogy as presented in Pedagogy of the Oppressed. To this end, the following
research questions are addressed:

RQ1: How visible are Paulo Freire’s theoretical and methodological approaches to community education
within current educational practices?

RQ2: How have global socio-political and economic changes influenced the adaptation or transformation
of Freirean principles in contemporary community education programs?

RQ3: How does critical pedagogy inform contemporary community education initiatives, and to what
extent do these initiatives align with Freirean emancipatory ideals?
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1.1. Research importance

The study utilizes a wide variety of sources to provide both a balanced and comprehensive picture,
including Freire’s original works (e.g., Pedagogy of the Oppressed), empirical studies of Freirean methods
in practice, academic critiques that explore strengths and weaknesses, and comparative theoretical works
that contextualize Freire’s pedagogy within wider educational paradigms. Sources were selected for their
theoretical relevance, scholarly rigor, and representativeness of major debates in the field. Drawing on
the various arguments spreading out from these positions, this paper critically and contextually
evaluates the influence of Freirean (critical) pedagogy on community education in the contemporary
period.

2. METHOD

2.1. Research Design: Critical Literature Review and Theoretical Analysis

This study is designed as a Critical Literature Review utilizing Theoretical Document Analysis. Unlike a
systematic review that aims for exhaustive aggregation, a critical literature review goes beyond mere
description of past research to critically evaluate, critique, and synthesize the conceptual foundations,
contradictions, and socio-political trajectories of a specific body of knowledge (Grant & Booth, 2009).

Using a theoretical analysis method, this study critically analyses Paulo Freire’s educational theory,
specifically as it relates to and influences contemporary practices in community education. Instead of
relying on empirical field data (such as interviews or observations), a systematic review and critique of
primary and secondary sources that interface with Freire’s pedagogy frames the study.

2.1.1. Limitations

The analysis was carried out in all studies dealing with Freire's pedagogy in general. It was not possible
to categorize the subject, that is, to examine each feature of Freire's methodology in individual studies. A
longer and more detailed study could be done for each of the principles of this methodology separately.

2.2. Research Corpus and Sampling

The methodology relies on a carefully constructed literature corpus rather than empirical human
sampling. Given that this research is a critical thematic literature review, the corpus is composed of
foundational philosophical texts, peer-reviewed academic articles, books, and policy documents that
address the applications, critiques, and transformations of Freirean pedagogy —particularly the ideas in
Pedagogy of the Oppressed —within community education (CE) and lifelong learning (LLL).

To ensure scholarly rigor, purposive criteria were utilized to select the literature for final analysis. The
inclusion criteria required that the selected works:

1. Specifically mention, operationalize, or analyse the pedagogical principles of Paulo Freire.

2. Be published in peer-reviewed academic journals, books, or official institutional reports (e.g., EU,
UNESCO).

3. Directly concern the fields of adult learning, community education, or lifelong learning.

4. Focus predominantly on contemporary debates and developments published between 2000 and
2025.

2.3. Data Analysis and Document Review

The primary mechanism for data collection and analysis in this study is qualitative document review. The
analysis entailed a detailed conceptual mapping of Freire’s original literature alongside contemporary
texts to investigate how these principles withstand global socio-political shifts.

The analytical process involved two main phases over a six-week period: the first phase focused on text
isolation and thematic cataloguing of Freire’s core concepts (e.g., banking model of education, dialogue,
praxis). The subsequent phase involved a critical cross-examination of these concepts against
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contemporary challenges, such as neoliberal educational policies, commercialization, and the
technological shifts observed during the COVID-19 pandemic.

3. FINDINGS

3.1. Critical Analysis

This section examines how Freire’s educational thought influences contemporary community education
practices and planning. It is argued that global socio-political and economic changes have shaped the
transformation of Freirean principles. In addition, the alignment of critical pedagogy and emancipatory
ideals with current community education programs is analysed.

3.1.1. Key Concepts in Freire’s 'Pedagogy of the Oppressed’

Paulo Freire's "Pedagogy of the Oppressed" offers a groundbreaking perspective on education that has
significantly influenced community education and educational theory. Some of Freire's concepts have
profoundly influenced diverse pedagogical frameworks approaches and thoughts about education even
today and have brought about discussions on them. These concepts named; Education as Emancipation,
Dialogical Learning, Problem posing model of education, The Plan for Political and Social Change,
Decentralization of Education which comprise Freire's pedagogy contributed distinctively on community
education considerably.

Education as Emancipation

Freire understood education not simply as transfer of knowledge, but as a path towards critical
consciousness (conscientizagao) that allows individuals to recognize systemic injustice and to take action
to correct it. Literacy, he said, should be about empowerment rather than a mechanical skill.

Dialogical Learning

The “banking model of education” (in which teachers deposit information to passive students) was
rejected by Freire. He encouraged a dialogical, participatory education, in which students, along with
teachers, generate knowledge together. This responds well to community-based education, where real-
life experiences determine learner-centric curriculum.

Problem -Posing Model of Education

Instead of rote memorization, Freire’s approach encourages learners to investigate, critique, and work on
social issues. Freirean pedagogy is frequently used in CE programs, where real-life problems become a
vehicle for interrogating and reconstructing the world through critical thinking and active participation.

Social and Political Evolution

Freire considered education to be political by nature, which meant that educators need to challenge
oppression, inequality, and marginalization through their work as teachers.

Today, there are many CE programs doing work with marginalized communities that are rooted in
Freirean principles reflecting social justice and grassroots activism.

Decentralization of Education

They focus on learners and allow communities to enflame and take control over their own education
without waiting for state or institutional authorities. This has also impacted newer models of CE, which
rely on local knowledge, community leaders and participatory decision-making.

3.1.2. What is Community Education?

Community Education (CE) is a non-academic learning method, with an emphasis on learning as a
lifelong and communal process with the community. It is frequently associated with social change,
empowerment and active citizenship. According to Ardiwinata & Mulyono (2018) in general Community
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education is educational initiatives that target all members of society and are not restricted to formal
settings such as schools and universities. From community colleges to universities, it involves a
multitude of services and programs, on campus and off, to benefit the various needs of the population.

Key features of CE include:

Locally Rooted Learning: Education happens in local settings (e.g., community centres, continuing
education centres) and meets community needs.

Participatory and Inclusive: Learners are engaged in co-designing their education rather than merely
receiving it.

Capacity Building: CE focuses on empowering individuals and communities to address their own needs
and drive change.

Interdisciplinary and Flexible: It draws on/requires fields like adult education, lifelong education, social
work, and activism.

Social Justice Focus: A lot of CE work aims at equity and deals with issues like poverty, literacy, and civic
engagement. These could be adult literacy programs, vocational training, civic education, health
education, etc.

3.1.3. The Distinctive Perspectives of Freirean Pedagogy

Freire’s ideas are different from other adult educators” approaches to adult education in two ways. The
first socio-cultural background was taken into consideration in education from which his theory emerged
(Jarvis, 2010, p.99). The second is that education is viewed as political (Brookfield, 1986; Foley, 2004;
Holst, 2002; Sayilan, 2021; Schugurensky, 2011; Welton, 1995).

Pedagogy of the Oppressed is a work in which Freire explains his views on education. The most important
determination he mentions here is that education is political and politics governs education. According to
Freire, there is no such thing as neutral education.

There is no such thing as a neutral educational process. As Richard Shaull (1991) noted in the foreword to
Freire’s Pedagogy of the Oppressed, " Education either functions as an instrument that is used to facilitate
the integration of the younger generation into the logic of the present system and bring about conformity
to it, or it becomes "the practice of freedom," the means by which men and women deal critically and
creatively with reality and discover how to participate in the transformation of their world” (p. 15).

Freirean pedagogy has made a major contribution to community education on several points. Namely:
Considering the theoretical and methodological features of Freirean community education, we can say
that the idea that all people have the capacity to think critically and solve their own problems is at the
center of this pedagogy (Sayilan, 2021). This belief and thought are one of the most distinctive aspects of
this pedagogy.

The other distinguishing aspect of this pedagogy is "having the capacity to reach critical knowledge of the
world" (Sayilan, 2021). Freire claims that "within the dialectic of oppressor and oppressed, only the
oppressed can liberate both themselves and their oppressors" (Sayilan, 2021).

From this perspective, it can be said that Freirean pedagogy stands on the following two pillars, which in
themselves contain many details:

1- “In the first, the oppressed unveil the world of oppression and through the praxis commit themselves
to its transformation.’

2- ’In the second, this pedagogy ceases to belong to the oppressed and becomes pedagogy of all people
in the process of permanent liberation’ (Freire, 1970).

From the perspectives of Freirean pedagogy, we can explain what needs to be done to implement
Freirean pedagogy as follows:
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It is necessary to change traditional education and teaching methods which keeps the individual in a
passive and passive-making position and emphasize a new system as an educational approach that
enables students to determine their own identities

It is necessary to emphasizing the importance of developing critical consciousness and advocate the
development of critical thinking skills, in this way, man is in contact with his own product and the world.

3.1.4. Challenging Traditional Teaching Methods and Emphasizing the Importance of Dialogue within
them

Freire propounds his thoughts in accordance with some philosophical concepts related to the anti-
dialogical view of education, banking model of education, teacher-students and students-teachers,
problem-posing model of education, and humanisation. By proposing the problem-posing model of
education against the banking-model of education, which is still effective and valid today, Freire
essentially comes up with a methodology suitable for adult learning characteristics. In the traditional
system which is named as banking model of education by Freire where learners are considered as an
empty vase and do not know anything, Freire (1970) explains that ‘knowledge emerges only through
invention and re-invention’ but in banking model of education, learners become collectors of the things
they store. They lack creativity, transformation, and knowledge. So, in this way, learners cannot be truly
human being far away from inquiry and praxis.

This authoritarian, teacher-cente

red methodology is fundamentally unsuited for adult learners who bring rich life experiences into the
learning environment and wish to be active agents of change. To replace this oppressive structure, Freire
(1970) proposed the problem-posing model of education. Through genuine dialogue, a new relational
dynamic emerges: the traditional teacher-student binary is dismantled, replaced by "teacher-student with
students-teachers,” where both parties become jointly responsible for a shared learning process (Freire,
1970). Within this framework, dialogue is not merely a technique but the core of emancipatory education;
as Freire (1970) noted, "without dialogue there is no communication, and without communication there
can be no true education” (p. 92).

In Freirean technique for literacy teaching which is very proper for adult learners as it helps individuals
and groups relate their new knowledge of a national language to their gained experiences. Freire
describes his detailed experiences with group reading and discussions based on culturally related topics
and pictures from the students' own experiences and memories. More than anything else, this kind of
literacy teaching can change the peasants' fatalism as they may begin to recognize the oppressive,
structural contradictions of their national existence.

Freire emphasizes that if people are inquisitive and their ontological capacity is humanization, sooner or
later they will see that banking model of education focuses on perpetuating themselves and will enter the
struggle for their own liberation (Yilmaz, 2016). Yilmaz (2016) explains that ‘Liberation is not fate, destiny
or a heavy burden, but a possibility. To realize this possibility, Freire suggests a "problem-posing model
of education model" instead of the " banking model of education " that he criticized’.

The role of the problem-based educator is to encourage students to think about problems about
themselves and the world and to develop critical consciousness. Thinking and action go together in this
Problem posing model of education and the individuals become praxis beings. Freire (1970) explains that
‘Problem posing model of education, as a humanist and liberating praxis, posits as fundamental that the
people subjected to domination must fight for their emancipation and it enables teachers and students to
become Subjects of the educational process.” Freire places dialogue at the centre of the process of
emancipatory education. In an education model based on dialogue, the sovereignty of the teacher over
the student is removed and education turns into a process of sharing. In this method both are teachers
and students. Freire (1970) states that ‘without dialogue there is no communication, and without
communication there can be no true education’.

Bolu Abant Izzet Baysal Universitesi Egitim Fakiiltesi Dergisiglinaasa/ls[Se:41%:03 Ko s:-Ra ke sl abS el
1283



https://dergipark.org.tr/tr/pub/aibuefd

Deniz Yalginkaya

3.1.5. Critically Assessing Freire’s Contribution

While Freire's pedagogy has had a profound impact on educational theory and practice worldwide, it is
not without its criticisms and limitations. One critique is that his approach may be overly idealistic,
particularly in contexts where systemic inequalities persist. Critics argue that simply engaging in
dialogue and reflection may not be sufficient to address deep-rooted social injustices.

Moreover, some scholars have questioned the applicability of Freire's pedagogy in diverse cultural and
socio-economic contexts. While his work originated in the context of adult literacy programs in Brazil, it
may not always translate seamlessly to other educational settings. Adaptation and contextualization are
essential for effectively implementing Freire's ideas in different cultural and institutional contexts.

Furthermore, there is ongoing debate about the role of the educator in Freirean pedagogy. While Freire
emphasized the importance of dialogue and collaboration, some argue that this approach places
unrealistic expectations on teachers and may neglect their expertise and authority in the classroom.
Despite these criticisms, Freire's pedagogy continues to inspire educators around the world to reexamine
their practice and strive for more inclusive and empowering forms of education. His emphasis on
dialogue, critical thinking, and social justice remains highly relevant in today's rapidly changing world,
where issues of inequality and oppression persist.

3.1.6. Challenges in Implementing Freire’s Ideas

Advanced democracies face numerous economic, political and social challenges and developing countries
struggle to achieve rapid economic growth. The evidence-based critical need or past critique that
motivates this study is the observation that amid these challenges, Freirean pedagogy has been
marginalized or misrepresented in mainstream dominant and secondary/oppressed and oppressive
backgrounds.

In a globalized world where education is shaped on the axis of neoliberal policies, how effective Freirean
pedagogy may be a matter of debate, but it is not a separate issue from our discussion here. “Currently,
globalization has changed the vocation and function of education consequently altering the mind and
consciousness of society” (Dawson & Avoseh, 2018). Education is transformed into a commodity within
the marketplace (UNESCO, 2015). Dawson and Avoseh (2018) explains that the poverty imposed by
globalization creates a lack of knowledge and skills necessary to strengthen emancipation by nurturing
individual helplessness and social apathy, using " banking model of education " to educate and control
the oppressed masses.

In the context of all these implications it is possible to assert that currently, lifelong learning seems to
follow Freire's pedagogy theoretically but in fact today oppressed individuals and oppressive powers are
still dominant. Whereas Freire presented a humanistic view of the human being as an individual and in
constant development, today's neoliberal logic seeks the human capital needed by the market. This is not
for the development of the individual and the transformation of society, but only for the market.

Mayo (2019) claims that Freire is taken as a reference in today's lifelong learning discourses, but today's
lifelong learning practices do not reflect Freire's pedagogy expressing that ‘Capitalist forces shaping
people’s lives.

While the EU promotes digital and other functional literacies as its much-valued new basic skills, Freire
promoted critical literacy, which, as we had occasion to comment countless times, is conspicuous by its
absence in the EU discourse. Critical literacy has the potential to enable one to read and write (Taylor,
1993) the world as well as the word through the process of praxis which enables one to stand back from
the context one knows to see it in a more critical light. That this term is lacking from the EU
Memorandum'’s list of “new basic skills” is revealing regarding the transmission model inherent in this
hegemonic notion of LLL. A Freire-inspired notion of LLL would, to the contrary, be based on the use of
skills not simply to function in the economy, important though this is, but to interpret and change it.
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As it is pointed out by Jarvis (2010), ‘lifelong learning as education and learning are being more closely
related to employment’. From the adult learners’ point of view, it is explained that programs that are
planned for adults are weak in real world-practices and they are all theory-based instructions (Brookfield,
1986).

In Freirean pedagogy, an education model based on dialogue and active participation of learners is quite
far from these practices. Freire emphasizes the use of adult life experiences. He emphasizes the effect of
socio-cultural characteristics of individuals on learning. He explains that the individual should be a
subject, not an object, in the act of learning. However, it is obvious that these principles are quite far from
these principles, especially in recent practices. In particular, the Covid 19 pandemic, which broke out in
2020 and affected the whole world in every field, forced universities to think about what their role in
society, is and what kind of relationship they should have with other social actors Carloni et al. (2021, p.
24) describes the situation in digital classrooms in that era that ‘students as the pedagogically oppressed,
or at least disempowered, in the top down, teacher-student binary of power relations” and they claim that
accept ‘students as oppressed/dispossessed agents of change in the historical context of COVID-19 and in
the skewed power relations routinely specialized in the university lecture hall and tutorial room’. Freire
and others advocated critical pedagogy and praxis were far away with the practice of blended learning
and learning for social justice cannot be conveyed in a virtual platform where there was no two-way
communication. Social presence and connectivism concepts emerged as new approaches to fill the gaps.
In the period of the Covid 19 pandemic in blended education, critical pedagogy, which is an approach
that puts forward the Problem posing model of education instead of the banking model of education
model, practices were carried out with the lecture-based and traditional education model. These practices
did not reflect the Freirean pedagogy.

Globalization, also known as modernization, ensures the continuation of pressure and domination in
economic and cultural fields in the world today and educators must work together to set new educational
objectives as alternatives to neo-liberal globalization (Dasen, and Akkari, 2008). In the globalizing world,
cultural differences are accepted as an obstacle to new world design and people are considered as a
resource in the developing new world order. The term human resources have already entered the lexicon
and education has adopted the mission of training the human resources needed by the market in line
with neo-liberal policies. In this case, the Freirean pedagogy's philosophy of becoming a human being,
becoming an individual, reading the world and developing critical consciousness through education,
liberation and changing society has been shelved. In this new world order, the human being is no longer
an educated but a tool that is taught and acquires the necessary skills and thus becomes a useful tool.

In this context, community education cannot serve for oppressed or in other word for the poor and it
causes inequalities in society. Bagci (2014) explains that since education can never be neutral (Freire,
2006), it is inevitable that adult education practices that do not have a critical sensitivity to equality issues
serve the reproduction of social inequalities. Although the existence of equal opportunity to participate in
adult education is guaranteed by laws and regulations, those who are disadvantaged in society have
social, economic and cultural barriers to participate in and benefit from adult education, and the mere
mention of equal opportunity in laws is not enough to overcome these barriers. Bagci (2014) claims that in
the absence of policies aimed at overcoming these obstacles, adult education will remain as a field of
activity in which the already advantaged social segments participate, where they maintain and develop
their advantages, and the disadvantaged one’s consent to their situation.

Social inequalities produce educational inequalities and dropouts are those who socially and
economically hindered. Gadotti (2017) asserts that ‘education in the neoliberal ideology is considered as a
service, a commodity, and not a right’. Such practices and views are diametrically opposed to Freirean
pedagogy. Freirean education is aligned with this other society project in which there is no place for
oppressors and oppressed, but for citizens with equal rights living together in a radical form of
democracy (Gadotti, 2017).
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On the contrary, there are some countries where Friere's pedagogy is practised. Suoranta et al. (2021),
highlights that since 1960 Finnish educational methodology has been in the same line with the Freirean
spirit of educational, social justice. They take the attention to the reality that ‘it is possible to develop
critical literacy and a sense of initiative for the oppressed’.

Giatti (2019) reveals the results of research that in a research project carried out by the University of Sao
Paulo, Freire's theory of revolutionary action was applied. Local problems could not be solved through
traditional knowledge and social practices. While anti-dialogue structures also existed as an oppressive
and oppressive model, Freire's process of changing the world by changing oneself was applied. As a
result, local problems could be solved by means of the practice of Freirean pedagogy as it is clarified that
‘the dialogical action on promoting bridges for social actors” interactions seem to be a primary attitude to
deal with complex issues of unsustainability and health-related consequences.

McCartyh and O’Brien (2020) reveal the results of their research on adult educators’ engagement with
Freire’s praxis through teaching horticulture. According to the report of their research, critical reflection
practice takes time and effort, and it is not easy to adjust in ‘official’ curricula. In addition, Problem
posing model of education humanizes learners and educators. In summary, the educators found that
reflection, dialogue and action (praxis) is hard but rewarding.

Lavender & Tuckett (2020) reports that in climate change activism which was one of the young
generations struggles to shape their future, was to find their way by means of Freire’s belief that they
read the world by reading the word in the content of emancipatory learning.

Zhong (2018), in his thesis study aimed to define the aspects of China’s community education and
compare these aspects to the main concepts engaged in Paulo Freire’s critical pedagogy, his ideas of
critical consciousness, humanization, and dialogue. The study explores the limitations of applying critical
pedagogy to enhance university students’ critical and civic consciousness in China. As a conclusion it
reveals that it is not possible to apply Freire’s critical pedagogy because of political reasons but they
shouldn’t miss ‘the potential for the recognition and implementation of Freire’s theory from the bottom
up’. It is reported in this study that the possibilities that lie in some non-governmental education
institutions make sense in community education in China.

4. DISCUSSION

Paulo Freire's Pedagogy of the Oppressed has made a significant and enduring contribution to community
education by challenging traditional power dynamics and advocating for a more democratic and
participatory approach to teaching and learning. While his ideas may not offer a solution for the complex
challenges facing education systems globally, they provide a valuable framework for fostering critical
consciousness and empowering learners to become agents of social change. As educators continue to
grapple with issues of equity and justice in education, Freire's legacy serves as a guiding light, reminding
us of the transformative potential of education in creating a more just and equitable society.

Although the limitations of applying the Freirean, critical education approach in traditional classrooms
have been discussed, the adoption and adaptation of its applicability will require a certain amount of
time. At least it is particularly applicable in out-of-school adult education. Hence, we can say that this
research proves the following answers for the research questions of the study:

In the studies conducted by it is seen that transforming force of CE in the individual to be an independent
person and democratic for an equal society is debatable. Ross (2016) claims that “critical pedagogy is not
about showing people life, but bringing them to life” and he explains that the aim is not to make students
listen to persuasive lectures by experts, but to let them speak for themselves in order to participate on an
equal footing and to achieve, or at least strive towards, a better future.

In recent practices, it is seen that we are away from producing social change and circumstances limit the
critical management education (Cavalcanti, & Silva, 2024). "Adult education must move beyond mere
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market-driven skill acquisition and foster critical consciousness to challenge systemic inequalities"
(English & Mayo, 2021, p. 92).

In the current context of global education, a number of far-reaching challenges and issues are being
experienced and discussed by educators and academics, both in the literature and in other forms of
professional discourse. Among the issues addressed is the potential for fundamental change. There has
been considerable focus on critical and emancipatory perspectives and on the possibility of
transformative conceptions of education. However, at the macro level and while there are various
currents of thought, most of the evidence points to the regular continuation of existing school practices,
as opposed to the emergence of radically different educational institutions and educational programs.
The argument in this paper draws attention to the fact that regardless of any number of theoretical,
discursive or propagandistic initiatives, educational institutions and school practices, as well as the
various participants interacting within these institutions, are generally resistant to any significant or
revolutionary change. The main implications stem from an educational research perspective.

It is generally accepted and widely recognized that the work of teachers in contemporary educational
settings have a limited foundation of practice based on any one of a number of widely accepted
philosophies, theories and ideals.

Socio-historically and culturally, educational systems typically adhere to a coherent set of practices that,
at least from a theoretical stance, depart from a model of teaching and learning that is no longer valid or
applicable. Adult education is no different from these practices.

In this study, it is argued that one of the reasons for this situation is the general acceptance of the
educational relationship as one based on a continuous and ongoing power struggle. Moreover, one group
will clearly make unilateral decisions, implement the consequences of these decisions and demand long-
term and continuous commitment from other members of the relationship. It could also be argued that
these historical and traditional asymmetries of power have ensured that this division of roles has not only
become a fundamental aspect and element of the educational system, but that this control structure has
unfortunately been assimilated and accepted by many who live in the field, both those involved in it and
those who have shaped, in some cases completely reshaped, the original power relationship into a
structure that they can use to support and maintain their newly acquired positions of authority.

Freire updated himself in his later works such as Politics of Education, Adult Literacy Process as Cultural
Action for Freedom, Pedagogy of Hope (1994), Letters to Cristina (1996), and in the works he wrote to promote
them. In clarifying some misunderstood self-created concepts, Freire updated them in a more realistic
manner. "Despite the shifting paradigms in educational theory, Freire’s later work demonstrates that he
remained on the same side of the river, firmly anchored in a radical politics of class struggle and
humanization" (Mayo, 2001, p. 371). This requires us to build on and go beyond the struggle initiated by
Freire, but Freire has overcome the obstacle. It is up to others to take it over, to reconstitute his work and
ideas in the process, because, once again, they cannot simply be "transplanted" across time, geographical
boundaries and different struggles, but must be "reinvented" (English and Mayo, 2002).

5. CONCLUSION

This paper critically evaluated the enduring relevance, modern transformations, and systemic challenges
of Paulo Freire’s community education (CE) framework. Based on our comprehensive theoretical
analysis, the overarching conclusions corresponding directly to the study's research questions are as
follows:

In Response to RQ1 (Visibility in Current Practices): The core principles of Freirean pedagogy —namely
dialogue, conscientization, and the dismantling of banking models—remain highly influential as
discursive ideals. However, their active integration into formal educational settings is heavily constrained
by institutional resistance to change and technocratic, output-oriented frameworks. In contrast, Freirean
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approaches demonstrate significantly higher visibility and adaptability within non-formal, out-of-school
adult education settings, where learners’ lived experiences can more fluidly drive the curriculum.

In Response to RQ2 (Socio-Political and Economic Influences): Global shifts driven by neoliberalism,
standardization, and marketization have severely restricted the operational space for emancipatory
educational practices. As education is increasingly treated as a market commodity, human capital
production has supplanted critical literacy. Nonetheless, these oppressive conditions have
simultaneously highlighted the urgent necessity of Freire’s vision. Localized and grassroots initiatives
consistently repurpose and "re-invent" Freirean ideas to resist these hegemonic pressures.

In Response to RQ3 (Alignment of Critical Pedagogy with Emancipatory Ideals): While contemporary
community education initiatives strive to incorporate critical pedagogy by validating lived experiences
and encouraging civic engagement, their alighment with Freirean emancipatory ideals is inconsistent.
Structural limitations, resource scarcities, and state-driven agendas often dilute these practices. True
alignment requires shifting away from seeing critical pedagogy as a prescriptive formula, moving instead
toward a continuous, bottom-up praxis of societal re-invention.

Freire’s legacy ultimately is not a fixed legacy, it requires re-invention. As today's teachers overcome the
challenges of everchanging currents of education, it is not the challenge to mirror Freire's practice, but
rather to interpret and utilize it in ways relevant to learners today. Even settlers can use movie night as a
powerful tool for discovery, protest and decolonization; the challenge lies in creating the space: the
classroom itself, that engages critical consciousness, dialogue, and the strands of imagination and agency
needed to be one of the many humans who dream and build a just and equitable future.

In conclusion, we can never deny the influence of Freire's pedagogy in the LLL and community education
in relevant with it. There are those in favour of it and those against it. In each country and region there is
a reinterpretation and reinvention of this pedagogy. This should give us hope that in educational
practices under the influence of all kinds of neoliberal and hegemonic policies, as long as many concepts
such as critical thinking, dialogical education, inclusion, the permanence of the process of completion and
the learning society remain important, we can say that the influence of Freire in education will continue.
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UZUN OZET
1. GIRIS

Brezilyall egitimci ve diisiiniir Paulo Freire (1921-1997), ilk kez 1968'de Portekizce basilan ve 1970'te
ingilizceye cevrilen Ezilenlerin Pedagojisi adli basyapitiyla egitim bilimleri alaninda devrim yaratmustir.
Freire’'nin pedagojisi; elestirel diisiinme, diyalog ve giiglendirme (6zglirlesme) kavramlarini merkeze
alarak geleneksel egitim paradigmalarina meydan okumus ve toplumsal esitsizliklerin egitim yoluyla
asilmasina yonelik 6zgiin bir yaklasim sunmustur.

Freire'nin yaklasimi, yasam deneyimini egitime baglama yoniiyle Rousseau, Dewey, Gramsci ve Lukacs
ile benzegse de tasidig1 radikalizm ve Marksist etkilerle onlardan ayrilir. Gliniimiizde "elestirel pedagoji"
altinda giincelligini koruyan bu fikirler, sosyolojiden siyaset bilimine kadar pek ¢ok disiplinde
tartisilmaktadir.

Bu calisma, Freire pedagojisinin halk egitimine katkilarini incelemeyi ve cagdas egitim baglamindaki
gecerliligini elestirel bir siizgecten gecirmeyi amaglar. Bu dogrultuda su sorulara yanit aranmaktadir:

S1: Freire’nin teorik ve metodolojik yaklagimlar giiniimiiz egitim uygulamalarinda ne derece
goriiniirdiir?

S2: Kiiresel sosyo-politik ve ekonomik degisimler, Freireci ilkelerin ¢agdas halk egitimi programlarindaki
dontstimiini nasil etkilemistir?

S3: Elestirel pedagoji giiniimiiz halk egitimi girisimlerini nasil sekillendirmekte ve Freire'nin
ozgiirlestirici idealleriyle ne 6l¢lide ortiismektedir?

Bu arastirma; Freire'nin orijinal eserlerini, ampirik uygulamalari, akademik elestirileri ve karsilastirmali
teorik yapitlari igeren nitelikli bir kaynak gesitliligine dayanir. Farkli akademik argiimanlar1 harmanlayan
calisma, elestirel pedagojinin ¢agdas halk egitimi {izerindeki etkisini baglamsal ve elestirel bir
perspektifle degerlendirmesi bakimindan 6nem tasimaktadir.

2. YONTEM

Bu c¢alisma, Kuramsal Dokiiman Analizine dayali bir Elestirel Literatiir Taramasi (Critical Literature
Review) olarak tasarlanmistir. Elestirel literatiir taramasi; ge¢mis arastirmalarin basit bir tasvirinin
oOtesine gegerek belirli bir bilgi birikiminin kavramsal temellerini, geliskilerini ve sosyo-politik seyrini
elestirel bir yaklasimla degerlendirmeyi, elestirmeyi ve sentezlemeyi amaglar (Grant & Booth, 2009).

Arastirmada ampirik insan Orneklemi yerine, amaca yoOnelik olarak yapilandirilmis bir literatiir evreni
kullanilmistir. Ezilenlerin Pedagojisi eksenindeki felsefi metinler, hakemli makaleler, kitaplar ve kurum
raporlarindan olusan bu evrenin se¢ciminde amacli 6rnekleme kriterleri kullanilmstir.

3. BULGULAR

Freire’'nin Ezilenlerin Pedagojisi eseri, ¢cagdas halk egitimi (toplum egitimi) planlamasin etkileyen bes
temel boyut sunar:

Ozgiirlesme Araci Egitim: Egitim mekanik bilgi aktarimi degil; sistemik adaletsizlikleri fark etmeyi
saglayan bir elestirel bilinglenme (conscientizagio) ve gliglenme aracidir.

Diyaloga Dayali Ogrenme: Ogrenciyi pasif goren "bankaci model’ reddedilir; 6gretmen ve dgrencinin
bilgiyi 6grenenlerin yasam deneyimlerinden yola ¢ikarak birlikte iirettigi katilimar siire¢ savunulur.

Problem Tanimlayict Model: Ezber yerine toplumsal sorunlar arastirmay: ve diinyay: aktif katilm yoluyla
sorgulamay1 merkeze alir.

Sosyal ve Siyasal Degisim: Egitimin dogas1 geregi siyasi oldugunu; egitimcilerin bask: ve diglanmaya karsi
dezavantajli gruplarla birlikte miicadele etmesi gerektigini belirtir.
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Egitimin Yerellesmesi (Merkezsizlesme): Topluluklarin resmi otoriteleri beklemeden kendi egitimlerini
yerel bilgi ve katilma kararlarla yonetmesini destekler.

Halk Egitiminin Tanimi ve Ayirt Edici Perspektifler

Halk egitimi; okul dist ortamlarda yiiriitiilen, toplumsal degisimi ve aktif vatandasligi hedefleyen
akademik olmayan bir yontemdir (Ardiwinata & Mulyono, 2018). Yerel koklii 6grenme, katilimcilik, kapasite
gelistirme, esneklik ve sosyal adalet, odaklilik en belirgin 6zellikleridir.

Freire'yi diger yetiskin egitimcilerinden ayiran temel fark, egitimin asla tarafsiz olamayacag1 ve acikca
siyasi bir eylem oldugunu savunmasidir (Jarvis, 2010; Sayilan, 2021). Shaull'un (2019) vurguladig: gibi
egitim; ya mevcut sisteme uyum saglama aracidir ya da bireylerin diinyay1 doniistiirdiigii bir "6zgiirlitk
pratigidir." Bu pedagojinin 0zii, ezilenlerin once baskiy1 agiga cikarip praksis yoluyla doniigmesi,
ardindan bu siirecin tiim insanli§in kalia 6zgiirlesme pedagojisine doniigsmesi ilkesine dayanir (Freire,
1970).

Uygulama Zorluklar: ve Giincel Arastirmalar

Giintimiizde egitim, neoliberal politikalar ekseninde piyasanin ihtiya¢ duydugu "beseri sermayeyi"
yetistiren ticari bir metaya doniismiistiir (UNESCO, 2015). Mayo (2019) ve Taylor (1993), AB gibi
yapilarin sdylemlerinde dijital/islevsel becerileri 6verken, diinyay: elestirel okumay1 saglayan "elestirel
okuryazarliga" yer vermedigini belirtir. Dezavantajli gruplarin oniindeki sosyo-ekonomik engelleri
kaldiracak yapisal politikalar {iretiimediginde, halk egitimi sadece halihazirda avantajli olanlarin
durumunu tahkim ettigi bir alana dontismektedir (Bagci, 2014; Gadotti, 2017).

Freire pedagojisinin sinirhiliklari ve kiiresel ampirik yansimalari ise su sekildedir:

Elestiriler: Yaklasimin sistemik adaletsizlikler karsisinda asir1 idealist oldugu, her kiiltiirel yapiya aynen
uyarlanamayacagl ve 6gretmenin siniftaki uzmanlik/otoritesini ihmal eden gergek¢i olmayan beklentiler
yarattig1 tartisilmaktadir.

COVID-19 Pandemisi: Sanal platformlardaki hiyerarsik ve tek yonlii yapr uzaktan egitimde geleneksel
sunum modelini baskin kilmig; 6grenciler "pedagojik olarak ezilen" pasif konuma itilmistir (Carloni ve
ark., 2021).

Finlandiya Uygulamasi: 1960'lardan bu yana egitim metodolojisinin Freireci sosyal adalet ruhuyla paralel
isledigi ve ezilenlerde elestirel okuryazarhg: gelistirdigi goriilmiistiir (Suoranta ve ark., 2021).

Brezilya (Sao Paulo Uni.): Geleneksel bilgiyle ¢oziilemeyen yerel gevre ve saglik krizlerinin, Freireci
diyalogsal eylem modelleriyle ¢oziildiigii raporlanmistir (Giatti, 2019).

Bahgecilik Egitimi ve Iklim Aktivizmi: Praksisin resmi miifredatlara oturtulmasinin zor ama insancillagtirici
ve odiillendirici oldugu saptanmis (McCarthy & O’Brien, 2020); genglerin iklim aktivizminde diinyay:
anlamlandirmak i¢in bu ilkeleri kullandig1 goriilmiistiir (Lavender & Tuckett, 2020).

Cin Ornegi: Siyasi kisitlamalar nedeniyle elestirel pedagojinin yukaridan asagiya (top-down) resmi olarak
uygulanmasinin imkansiz oldugu, ancak sivil toplum kuruluslar eliyle tabandan tavana (bottom-up)
uygulanma potansiyelinin halk egitiminde hala anlamli oldugu bulunmustur (Zhong, 2018).

4. TARTISMA

Ezilenlerin Pedagojisi, geleneksel gii¢c dinamiklerine meydan okuyarak halk egitimine katihmc bir
vizyon kazandirmustir. Freire'nin fikirleri kiiresel krizlere sihirli bir ¢dziim sunmasa da elestirel bilincin
gelistirilmesi ve 6grencilerin toplumsal degisimin 6znesi haline gelmesi icin gticlii bir ¢erceve saglar. Sinif
i¢i orgiin egitimde bu yaklasimin uygulanmasi kurumsal diren¢ nedeniyle zaman alacak olsa da okul dis1
yetiskin egitimi bu doniisiim i¢in en elverigli alandir.

Arastirma bulgulari 1s1§1inda 6ne ¢ikan temel tartisma noktalar1 sunlardir:
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Bireyi Yasama Dondiirmek: Ross'un (2016) ifadesiyle elestirel pedagoji, insanlara hayat: gostermekle degil,
onlar1 yasama dondiirmekle ilgilidir. Amag, uzmanlar1 dinleyen edilgen 6grenciler yerine; esit sartlarda
kendi adina konusan ve adil bir gelecek i¢in miicadele eden 6zneler yaratmaktir.

Neoliberal Simirliliklar: Glincel pratikler, piyasa kogullarinin elestirel egitimi sinirladigim gostermektedir
(Cavalcanti & Silva, 2024). Oysa yetiskin egitimi, piyasa odakli basit bir beceri edindirme siirecinin
Otesine gegerek sistemik esitsizlikleri sorgulayan elestirel bir biling gelistirmelidir (English & Mayo, 2021).

Kurumsal Direng ve Gii¢ Miicadelesi: Makro diizeydeki sdylemsel c¢abalara ragmen egitim kurumlari
mevcut statiikoyu korumaya meyillidir. Egitim, tarihsel olarak tek tarafli kararlarin alindig asimetrik bir
gli¢c miicadelesidir. Bu otoriter kontrol yapisi hem siireci yonetenler hem de bu yapinin i¢inde yasayanlar
tarafindan kaniksanmis ve igsellestirilmistir.

Freire'yi Yeniden Icat Etmek: Freire, dmriiniin son déneminde kaleme aldigi Umut Pedagojisi (1994) ve
Cristina’'ya Mektuplar (1996) gibi eserlerinde teorisini daha gercekg¢i bir ¢izgiye tasimis; radikal simf
siyasetine sadik kalmistir (Mayo, 2001). Freire’nin mirasi cografi veya zamansal sinirlar1 asarak aynen
kopyalanamaz; onun fikirleri her donemin kendi miicadelesine gore "yeniden icat edilmek" zorundadir
(English & Mayo, 2002).

5. SONUC

Bu calisma; Paulo Freire'nin halk egitimi gergevesinin kalici degerini, modern doniisiimlerini ve
karsilastig1 sistemik engelleri elestirel olarak degerlendirmistir. Arastirma sorularina verilen kuramsal
yanitlar su sekildedir:

S1 (Giincel Uygulamalardaki Goriiniirliik): Freireci ilkeler sOylemsel diizeyde popiiler olsa da oOrgiin
egitimdeki teknokratik ve ¢ikt1 odakli yapilar nedeniyle buralarda uygulama alan: kisithidir. Buna karsin,
okul dis1 non-formal yetiskin egitimi uygulamalarinda esnekligi ve gortiniirliigii cok daha yiiksektir.

52 (Sosyopolitik ve Ekonomik Etkiler): Neoliberal politikalar ve egitimin ticarilesmesi, egitimi "beseri
sermaye” iiretimine indirgeyerek Ozgilirlestirici alam1 daraltmistir. Ancak bu baskici ortam Freire'nin
vizyonuna olan ihtiyaci artirmig; yerel taban hareketleri bu hegemonik baskilara direnmek igin Freire'yi
yeniden iiretmeye baslamistir.

S3 (Elestirel Pedagoji ve Ozgiirlesme Ideali): Giiniimiiz halk egitimi girisimleri, kaynak yetersizligi ve devlet
giidiimlii miifredatlar nedeniyle ozgiirlestirici ideallerle tam bir uyum yakalayamamus, pedagojiyi
formdilsel bir kaliba indirgemistir. Gergek bir uyum, asagidan yukariya kesintisiz bir praksis gerektirir.

Freire’nin miras1 donmus bir regete degildir ve aynen taklit edilmek zorunda degildir. Egitimcilerin
gorevi; sinema geceleri gibi en basit sosyal etkinlikleri bile birer kesif, protesto ve somiirgesizlestirme
aracina doniistiirerek, sinifta elestirel bilince, diyaloga ve kolektif hayal giiciine alan agmaktir. Neoliberal
ve hegemonik politikalara ragmen; elestirel diisiinme, dahil edilme ve 6grenen toplum kavramlar1 var
oldukga, Freire’nin egitimdeki doniistiiriicli etkisi ve gelecege dair sundugu umut var olmaya devam
edecektir.

Bolu Abant Izzet Baysal Universitesi Egitim Fakiiltesi Dergisiglinaasa/ls[Se:41%:03 Ko s:-Ra ke sl abS el
1293


https://dergipark.org.tr/tr/pub/aibuefd

Deniz Yalginkaya

ETHICAL APPROVAL OF THE STUDY

In this study, all rules specified within the scope of the 'Higher Education Institutions Scientific Research
and Publication Ethics Directive' have been complied with. None of the actions listed under the title
'Actions Contrary to Scientific Research and Publication Ethics' in the second part of the Directive have
been committed.

Ethics Committee Approval Details

Ethical clearance was not required for this study, as it was designed and carried out as a Critical
Literature Review based on Theoretical Document Analysis without involving human or animal
participants.

AUTHOR CONTRIBUTION STATEMENT

This is a single-authored study with a 100% author contribution rate. The author alone was responsible
for all phases of the study, encompassing conceptualization, methodology development, literature search,
data collection and analysis, validation, drafting, and final manuscript editing.

ACKNOWLEDGEMENT

No financial support was received from any organization or institution for the research, authorship,
and/or publication of this article.

CONEFLICT OF INTEREST

There are no potential conflicts of interest to declare regarding the research, authorship, and/or
publication of this article

Bolu Abant Izzet Baysal Universitesi Egitim Fakiiltesi Dergisi- [iansti/fe[Sa=i1se0d He)s:Rasha s el YA 103 6]
1294



https://dergipark.org.tr/tr/pub/aibuefd

	1. INTRODUCTION
	1.1. Research importance

	2. METHOD
	2.1.1. Limitations
	2.2. Research Corpus and Sampling
	2.3. Data Analysis and Document Review

	3. FINDINGS
	3.1. Critical Analysis
	3.1.1. Key Concepts in Freire's 'Pedagogy of the Oppressed'
	3.1.2. What is Community Education?
	3.1.3. The Distinctive Perspectives of Freirean Pedagogy
	3.1.4. Challenging Traditional Teaching Methods and Emphasizing the Importance of Dialogue within them
	3.1.5. Critically Assessing Freire's Contribution
	3.1.6. Challenges in Implementing Freire's Ideas


	4. DISCUSSION
	5. CONCLUSION
	References
	UZUN ÖZET
	1. GİRİŞ
	2. YÖNTEM
	3. BULGULAR
	4. TARTIŞMA
	5. SONUÇ
	ETHICAL APPROVAL OF THE STUDY
	AUTHOR CONTRIBUTION STATEMENT
	This is a single-authored study with a 100% author contribution rate. The author alone was responsible for all phases of the study, encompassing conceptualization, methodology development, literature search, data collection and analysis, validation, ...
	ACKNOWLEDGEMENT
	No financial support was received from any organization or institution for the research, authorship, and/or publication of this article.
	CONFLICT OF INTEREST

