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Abstract: This study aimed to examine the effect of emotional intelligence levels on the learning styles and academic achievement of pre-service
visual arts teachers. A quantitative research approach was adopted, employing a comparative correlational survey design. The population of the
study consisted of students enrolled in the Art Education (Art Teaching) programs within the Departments of Fine Arts Education at Faculties of
Education in Tiirkiye. The sample comprised students studying in Art Teaching programs at seven different universities, each selected through
random sampling to represent one of Tiirkiye's seven geographical regions. The research data were collected using the 32-item Learning Style Scale,
originally developed by Grasha and Riechmann and adapted into Turkish by Levent Vural, and the 33-item Emotional Intelligence Scale, originally
developed by Schutte and adapted into Turkish by Arkun Tatar. The findings revealed that participants’ emotional intelligence levels had a
significant effect on their learning styles. Specifically, emotional intelligence was found to be positively and significantly associated with
independent, dependent, collaborative, and participant learning styles, whereas it was negatively and significantly associated with the avoidant
learning style. Furthermore, no significant differences were found in the relationship between emotional intelligence and learning styles with respect
to participants' academic achievement or gender. In addition, emotional intelligence levels did not differ according to grade level. Regarding

learning styles, only the independent and dependent learning styles showed significant differences across grade levels.
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Oz: Bu arastirmanin amaci gérsel sanatlar 6gretmen adaylarmin duygusal zeka diizeylerinin 6grenme stillerine ve akademik basarilarina etkisinin
incelenmesidir. Aragtirmada nicel aragtirma yontemlerinden karsilagtirmali iliskisel tarama modeli kullanilmistir. Aragtirmanin evreni, Tiirkiye’deki
Egitim Fakiiltelerinin Giizel Sanatlar Egitimi Boliimii Resim-Is Ogretmenligi programlarinda grenim goren &grencilerdir. Aragtirmanin
drneklemini ise Tiirkiyenin yedi cografi bolgesinden rastgele drnekleme yontemiyle segilen yedi farkli iiniversitenin Resim-Is Ogretmenligi
programinda 6grenim goren ogrencileri olusturmustur. Arastirma verileri, Grasha ve Riechmann'in gelistirdigi ve Levent Vural'in Tiirkceye
uyarladig1 32 maddelik “Ogrenme Stili Olgegi” ile Schutte’'in gelistirdigi ve Arkun Tatar'mn Tiirkceye uyarladigi 33 maddelik “Duygusal Zeka
Olgegi” ile toplanmistir. Arastirma bulgulari, katiimeilarin duygusal zeka diizeylerinin grenme stilleri iizerinde belirleyici bir etkiye sahip
oldugunu gostermistir. Elde edilen sonuglara gore duygusal zeka ile bagimsiz, bagiml, isbirlik¢i ve katilimcr 6grenme stilleri arasinda pozitif yonde
anlamli iliskiler bulunurken, duygusal zeka ile kaginan 6grenme stili arasinda negatif yonde anlamli bir iliski saptanmigtir. Bununla birlikte,
katilmcilarin akademik bagarilar1 ve cinsiyet degiskenleri agisindan duygusal zeka ile dgrenme stilleri arasinda anlamli bir farkliik olmadig:
belirlenmistir. Ayrica duygusal zeka diizeylerinin sinif seviyesine gore degismedigi; grenme stilleri incelendiginde ise yalnizca bagimsiz ve bagiml
ogrenme stillerinin sinuf diizeyine bagl olarak farklilik gosterdigi ortaya konmustur.
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The Effect of Visual Arts Teacher Candidates’ Emotional Intelligence Levels on Their Learning Styles and Academic Achievement

1. INTRODUCTION

Visual arts education is a field of study aimed at developing individuals’ creativity, expressive abilities,
visual intelligence, and aesthetic awareness. This education is a process that should begin from birth and
continue throughout one’s school life. Visual arts education contributes to individuals’ self-awareness,
strengthens their communication skills, and supports relaxation in emotional areas such as anxiety and
stress management. In this respect, art education is a fundamental element that supports personal and
social development. When given the necessary attention and importance in the school curriculum, visual
arts education reveals individuals’ potential and enables them to reach much higher levels. In this
context, Akkurt and Boratav (2018, p. 60) emphasize the significant role of art education in building a
contemporary society and preserving cultural richness.

Visual arts education is one of the key factors that stimulates imagination, imagery, and emotions,
thereby contributing to the development of emotional intelligence. Salovey and Mayer (1990) define
emotional intelligence as a set of five core competencies: recognizing one’s emotions, managing feelings,
motivating oneself, understanding others’ emotions, and maintaining social relationships (as cited in
Tugrul, 2003, p. 15). In a study titled “Emotional Education in the Context of Creative Action in Visual
Arts Education,” Aytekin (2009, p. 6) found that students enrolled in departments based on applied and
experimental sciences have lower levels of emotional intelligence compared to students interested in art.
This result suggests that art education has a considerable positive impact on the enhancement of
emotional intelligence. The visual arts course also enables students to learn by using different learning
styles. Every individual learns in different ways, and their processes of processing, understanding, and
remembering information may vary. The learning style approach was first introduced by Dunn, and
many experts have provided definitions related to learning styles (Cakir et al., 2013, as cited in Bayirh &
Orkun, 2019, p. 373). Dunn defined learning style as a process that varies from person to person, begins
with focusing on new and complex information, and continues with acquiring the information and
integrating it with reasoning (Dunn, 1992, as cited in Babayigit, 2016, p. 4). In this respect, identifying
learning styles is important for making educational processes more effective. Learning styles reflect
learners’ preferred approaches to learning and provide insight into how these preferences influence the
learning process. Each individual may exhibit a distinct learning style, which can be shaped by personal
traits, prior experiences, cultural background, and upbringing. Awareness of one’s learning style has
been shown to positively impact learning outcomes.

Since learning styles can be influenced by individual and emotional factors, it becomes necessary to
examine the relationship between emotional intelligence and learning processes. In the study “The
Relationship Between Emotional Intelligence, Communication Skills, and Academic Achievement: A
Study on University Students” by Tashiyan, Hirlak, and Harbalioglu (2015), a significant positive
association was observed between emotional intelligence and academic achievement. The findings
indicated that university students with higher levels of emotional intelligence tended to achieve greater
academic success, whereas those with lower levels exhibited reduced academic performance. Conversely,
Yilmaz (2007), in the study “The Relationship Between Emotional Intelligence and Academic
Achievement”, found no significant link among emotional intelligence and academic achievement. While
some studies in the literature suggest that emotional intelligence does not significantly influence
academic success, others provide evidence of its beneficial effect on academic performance. The present
study aims to explore the relationship between visual arts teacher candidates’ emotional intelligence,
learning styles, and academic achievement from an integrated and comprehensive perspective.

Teaching is a profession that requires not only cognitive but also emotional skills. The inherently creative
and emotionally aware nature of visual arts education makes examining this relationship even more
important. This study aims to contribute to making educational processes more effective and
individualized by revealing the relationship between emotional intelligence and learning styles.
Additionally, it is important in terms of clarifying the ambiguities in the literature regarding the
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relationship between academic achievement and emotional intelligence and contributing to teacher
education processes.

1.1. Purpose of study

The purpose of this research is to investigate the impact of visual arts teacher candidates’ emotional
intelligence levels on their learning styles and academic achievement. The sub-objectives of the study are
as follows:

1. What is the extent of the influence of visual arts teacher candidates’ emotional intelligence levels
on their learning styles?

2. What is the extent of the influence of visual arts teacher candidates’ emotional intelligence levels
on their academic achievement?

3. Do visual arts teacher candidates” emotional intelligence levels and learning styles differ accor-
ding to grade level?

4. Does the effect of visual arts teacher candidates’ emotional intelligence levels on their learning
styles and academic achievement differ according to gender?

1.2. Significance of the study

This research is important in that it examines the relationship between the concepts of emotional
intelligence, learning style and academic success in the fields of educational sciences and art education.
Understanding these characteristics of teacher candidates will contribute to planning the teaching process
more efficiently, creating an educational environment that considers individual differences, and
supporting the professional development of prospective teachers. It is thought that this research will
highlight the importance of emotional intelligence in developing the pedagogical competences of visual
arts teacher candidates. Additionally, it is believed that this study holds significance for the improvement
of programs conducted in faculties of education and for the development of instructional strategies based
on individual differences.

2. METHODOLOGY
2.1. Research design

This research was conducted using the comparative relational survey model, one of the quantitative
research methods. The comparative relational survey model is known as a method that helps determine
whether there are connections between multiple variables and, if so, to examine the details of these
relationships (Karasar, 2016). In other words, the relational survey model refers to determining the
relationship or effect between two different quantitative variables using a correlation coefficient (Fraenkel
et al.,, 2012). Through this model, the relationships between variables can be examined using numerical
data.

The reason for choosing this method in the study is the aim to investigate the relationship between visual
arts teacher candidates’ emotional intelligence levels, learning styles, and academic achievement.
Additionally, determining whether there are differences between these variables is of importance.
Therefore, the relational survey model was selected as the most appropriate method for the research.

2.2. Population and sample of the study

The population of this study comprises students enrolled in the Art Education Departments, Painting
Teaching Programs, within Faculties of Education across Tiirkiye. The sample consists of Painting
Teaching students from seven universities selected randomly, one from each of the seven geographical
regions. These universities are: Diyarbakir Dicle University (Southeastern Anatolia Region), Ankara Gazi
University (Central Anatolia Region), Malatya Inonii University (Eastern Anatolia Region), Istanbul
Marmara University (Marmara Region), Burdur Mehmet Akif Ersoy University (Mediterranean Region),
Samsun Ondokuz Mayis University (Black Sea Region), Mugla Sitki Kogman University (Aegean Region).
A total of 171 students participated in the study, consisting of 110 female and 61 male students.
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2.3. Data collection tools and process

The data for this study were collected using the 32-item Learning Style Scale developed by Grasha and
Riechmann and adapted into Turkish by Levent Vural, as well as the 33-item Emotional Intelligence Scale
developed by Schutte and culturally adapted into Turkish by Arkun Tatar. The reliability coefficients of
the 32-item Learning Style Scale adapted into Turkish by Levent Vural are presented in the table. All
subscale alpha values of the scale are above .60. In this context, the internal consistency reliability of the
scale is at an acceptable level.

Tablo 1.

Reliability Coefficients of the Grasha—Riechmann Learning Style Scale According to Style Classification
Learning Style Cronbach’s Alpha

Independent 662

Avoidant .644

Collaborative 757

Dependent .650

Competitive .815

Participative 774

Total Scale .812

The results of the confirmatory factor analysis (CFA) conducted to examine the construct validity of the
scale showed that the ratio of chi-square to degrees of freedom (x?/df) was 2.64. In order to obtain better
fit indices, modification indices were evaluated. After the modifications, the RMSEA value was found to
be .080, and the chi-square to degrees of freedom ratio (x?/df) was 2.37. In this context, the structure
obtained from the exploratory factor analysis was confirmed in terms of construct validity (Vural, 2013).

The 33-item Emotional Intelligence Scale developed by Schutte and adapted into Turkish by Arkun Tatar
was also used. In the development study of the scale, the internal consistency coefficient was reported as
0.90 (Tatar, Tok, Tekin Bender, & Saltukoglu, 2017).

The requisite permissions for the use of the scales were secured from the respective researchers. The
research data were collected online from students at the seven specified universities. Participants were
instructed to carefully complete the demographic information form and the questionnaires prepared by
the researcher.

2.4. Data analysis

The analyses were conducted using the SPSS 24.0 statistical software package. Before performing the
analyses, skewness and kurtosis values were assessed to determine whether the data demonstrated a
normal distribution. The results indicated that these values fell within acceptable limits (Kalayci, 2016).
The data analysis procedures included descriptive statistics, the Pearson Product-Moment Correlation
Coefficient (PPMCC), multiple linear regression, hierarchical regression analysis, and one-way analysis of
variance (ANOVA).

3. FINDINGS
3.1. Findings related to the first sub-problem

The relationships among the variables obtained for the question “What is the extent of the influence of
visual arts teacher candidates’ emotional intelligence levels on their learning styles?” were examined
using PPMCC. The analysis revealed significant positive relationships between emotional intelligence
and independent (r = .25, p < .001), dependent (r = .41, p < .001), collaborative (r = .19, p < .05), and
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participant (r = .31, p < .001) learning styles. A significant negative relationship was found among
emotional intelligence and the avoidant learning style (r = -.27, p <.001).

While no significant relationship was found among academic GPA and emotional intelligence (r=.04, p >
.05), academic GPA showed positive relationships with the competitive (r = .21, p <.001) and participant
(r=.27, p <.001) learning styles, and a negative relationship with the avoidant learning style (r = -.37, p <
.001). The analysis results are presented in Table 2.

Table 2.

Relationships Among Variables

Variables 1 2 3 4 5 6 7 8

1. Emotional - 25™ A1 19 .03 31 =27 .04
Intelligence

2. Independent - 29" 15 .26™ .36™ .07 .06
3. Dependent - .30 .24 54 -18 13
4. Collaborative - 32" 317 -.05 14
5. Competitive - 43" .05 21"
6. Participant - =377 277
7. Avoidant - =377
8. Akademic GPA -

9. Standard Deviation 22.28 3.76 448 395 599 339 474 .39
10. Mean 12466 17.12 24.12 12.73 19.81 14.16 15.73 2.94

*p<.05. **p<.001

3.2. Findings related to the second sub-problem

The findings regarding the question “To what extent do visual arts teacher candidates’ emotional
intelligence levels affect their academic achievement?” were examined using multiple linear regression
analysis. Prior to the analysis, it was observed that there was no multicollinearity among the variables.
Correlations between the variables were below 0.70, and VIF values were found to be below 10.
Additionally, autocorrelation was examined using the Durbin-Watson test, and the resulting values were
within the expected range of 1.5-2.5 (Kiigtiksille, 2010).

Using the Enter method, the analysis showed that the models established to explain independent (F(1,
169) = 11.13, p < .01), dependent (F(1, 169) = 33.72, p < .01), collaborative (F(1, 169) = 6.56, p < .05),
participant (F(1, 169) = 17.22, p < .01), and avoidant (F(1, 169) = 13.48, p < .01) learning styles were
statistically significant. The variance in learning styles explained by emotional intelligence was 6% for
independent, 16% for dependent, 3% for collaborative, 9% for participant, and 7% for avoidant learning

styles.

On the other hand, the models established to explain the competitive learning style (F(1, 169) = 0.12, p >
.05) and academic GPA (F(1, 169) = 0.32, p > .05) were found to be not significant. A summary of the
multiple regression models is presented in Table 3.
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Table 3.
Multiple Regression Model

Durbin

Model R R? AR?  TSE Change Statistics
Watson

AR: AF  dfi df2  p

1. Independent 25 .06 .06 3.66 .06 11.13 1 169  .001 1.61
2. Dependent 41 17 16 4.11 17 33.72 1 169  .001 1.71
3. Collaborative .19 .04 .03 3.89 .04 6.56 1 169 .01 1.76
4. Competitive .03 .001 -.01 6.01 .001 a2 1 169 73 2.10
5. Participant 31 .09 .09 3.24 .09 17.22 1 169  .001 1.69
6. Avoidant 27 .07 .07 4.57 .07 13.48 1 169  .001 1.95
7. Academic GPA .04 .002 -.004 .39 .002 32 1 169 .57 1.71

Analysis results indicated that the b values of emotional intelligence in the models where it was a
significant predictor were as follows: dependent (b = .41), participant (b = .31), avoidant (b = -.27),
independent (b = .25), and collaborative (b = .19) learning styles. In other words, the learning style for
which emotional intelligence had the strongest predictive power was dependent, while the weakest
predictive power was observed for the collaborative style. The results are summarized in Table 4.

Table 4.
Multiple Regression Analysis for Predicting Learning Styles and Academic Achievement
SEK SK

B SH p t p VIF
Model 1
Constant 11.89 1.59 7.47 .001
Emotional Intelligence .04 01 .25 3.34 .001 1.00
Model 2
Constant 13.89 1.79 7.77 .001
Emotional Intelligence .08 .01 41 5.81 .001 1.00
Model 3
Constant 8.46 1.70 4.99 .001
Emotional Intelligence .03 .01 .19 2.56 .01 1.00
Model 4
Constant 18.92 2.62 7.23 .001
Emotional Intelligence .01 .02 .03 34 73 1.00
Model 5
Constant 8.37 1.41 5.92 .001
Emotional Intelligence .05 .01 31 4.16 .001 1.00
Model 6
Constant 22.93 1.99 11.51 .001
Emotional Intelligence -.06 .02 -27 -3.67 .001 1.00
Model 7
Constant 2.85 17 16.91 .001
Emotional Intelligence .001 .001 .04 .57 .57 1.00

SEK: Unstandardized Coefficients, SK: Standardized Coefficients

3.3. Findings for the third sub-problem

Findings regarding the question “Do the emotional intelligence levels and learning styles of visual arts
teacher candidates differ according to grade level?” were examined using ANOVA. The analysis revealed
that emotional intelligence did not significantly differ among class levels, F(3,167) = .50, p > .05.

Bolu Abant Izzet Baysal Universitesi Egitim Fakiiltesi Dergisiglinasst/fi(s:s]:X:03 Xels-Radiaz) tloyEILIIS i
1419


https://dergipark.org.tr/tr/pub/aibuefd

Ece SURUL, Seda LIMAN TURAN

Regarding learning styles, only independent, F(3,167) = 2.90, p < .05, n2 = .05, and dependent, F(3,167) =
3.05, p <.05, n? = .05, learning styles showed significant differences across class levels. Post hoc analysis
using the Bonferroni test indicated that the source of these differences was higher dependent learning
style scores in 4th-year students compared to 1lst-year students and higher independent learning style
scores in 4th-year students compared to 2nd-year students. The ANOVA results are summarized in Table
5.

Table 5.
Differences in Emotional Intelligence and Learning Styles by Class Level
KT sd KO F p

Emotional Between Groups 746.03 3 248.68

Intelligence Within Groups  83666.30 167 501.10 .50 .69
Total 84412.33 170
Between Groups 119.06 3 39.69

Independent Within Groups 2287.36 167 13.70 2.90 .04
Total 2406.42 170
Between Groups 177.65 3 59.22

Dependent Within Groups 3238.77 167 19.39 3.05 .03
Total 3416.42 170
Between Groups  60.20 3 20.07

Collaborative Within Groups 2595.43 167 15.54 1.29 .28
Total 2655.63 170
Between Groups  68.92 3 22.98

Competitive Within Groups 6029.71 167 36.11 .64 .59
Total 6098.63 170
Between Groups 2.12 3 71

Participant Within Groups 1957.30 167 11.72 .06 .98
Total 1959.42 170
Between Groups 103.03 3 34.34

Avoidant Within Groups 3710.59 167 22.22 1.55 21
Total 3813.62 170

3.4. Findings for the fourth sub-problem

The relationship regarding the question “Does the effect of emotional intelligence on learning styles and
academic achievement differ according to gender?” was examined using hierarchical regression analysis.

The results indicated that gender did not have a significant moderating effect in any of the models. While
emotional intelligence significantly predicted some learning styles and academic achievement, the
interaction terms between emotional intelligence and gender were not significant (p >.05), indicating that
these relationships do not vary by gender.
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Tablo 6.
Hierarchical Regression Analysis of the Moderating Role of Gender

Variable Predictor B SH p t p %95 CI Rz AR?
Variable Lower Upper
Constant 313 .09 3497 .001 296 3.31 .03 .02
- Emotional 003 .03 .01 11 91 -.06 .06
é Intelligence
o Gender -14 .06 -17 -220 .03 -.26 -.01
;qé Constant 313 .09 3492 .001 296 3.31 .03 .02
< Emotional .07 09 17 72 47 -12 25
é Intelligence
o Gender -14 .06 -18 -225 .03 -27 -.02
g Emotional -04 06 -17 -72 47 -17 .08
Intelligence *
Gender
Constant 18.60 .85 21.88 .001  16.92 2027 .08 .07
Emotional .83 28 22 291 004 27 1.39
Intelligence
= Gender -1.09 59 -14 -1.83 .07 -2.25 .08
—§ Constant 1857 .85 21.86 .001  16.89 20.25 .09 .07
g Emotional -07 86 -.02 -08 .94 -1.78 1.63
—%'é Intelligence
- Gender -1.02 60 -13 -1.72 .09 -2.20 15
Emotional .64 58 25 110 .27 -.50 1.78
Intelligence *
Gender
Constant 25.34 .96 26.43 .001  23.45 27.24 18 17
Emotional 174 32 39 542 001 111 2.37
Intelligence
- Gender -9 67 -10 -1.35 .18 -2.22 42
_é Constant 2533 .96 26.36 .001 2343  27.22 18 .16
g Emotional 113 98 25 116 .25 -.80 3.06
d% Intelligence
Gender -8 .67 -09 -127 21 -2.18 47
Emotional 43 65 14 .66 .51 -.86 1.72
Intelligence *
Gender
Constant 13.70 .91 15.05 .001  11.90 15.49 .05 .03
Emotional .69 31 18 228 .02 .09 1.30
Intelligence
g Gender -71 63 -09 -112 .26 -1.96 .54
g Constant 13.72 91 15.09 .001  11.93 15.52 .05 .04
'_rgs Emotional 1.67 92 42 181 .07 -15 3.50
= Intelligence
o Gender -78 64 -10 -123 .22 -2.04 48
Emotional -69 62 -26 -112 .26 -1.20 .53
Intelligence *
Gender
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Constant 21.60 1.40 1540 .001 1883 2437  .011 .001
Emotional .03 47 .01 .06 .95 -.90 .95
Intelligence
@ Gender -1.32 98  -11 -1.35 .18 -3.25 .61
B Constant 2158 141 1535 .001  18.80  24.35 01  -.004
&  Emotional -79 143 -13 -55 .58 -3.61 2.04
5 Intelligence
Gender -1.26 98 -10 -128 .20 -3.20 .68
Emotional .58 96 14 .60 .55 -1.31 2.46
Intelligence *
Gender
Constant 1581 .75 21.09 .001  14.33 17.29 d2 11
Emotional 92 25 27 365 .001 42 1.41
Intelligence
- Gender -1.21 52 -17 232 .02 -2.24 -.18
é Constant 1581 .75 21.03 .001  14.33 17.23 12 11
g Emotional 1.07 76 .32 141 .16 -.44 2.58
E Intelligence
Gender -122 53 -17 233 .02 -2.26 -.19
Emotional -11 51 -05 -22 .83 -1.12 .90
Intelligence *
Gender

4. DISCUSSION and CONCLUSION

This research statistically examined the effects of emotional intelligence levels of prospective visual arts
teachers on their learning styles and academic achievement, considering class level and gender as
variables. Participants included 14 students from Dicle University, 31 from Gazi University, 14 from
Inonii University, 33 from Marmara University, 24 from Mehmet Akif Ersoy University, 38 from On
Dokuz Mayis University, and 17 from Sitki Kogman University. The distribution of participants by class
level was 48 first-year, 36 second-year, 46 third-year, and 41 fourth-year students. The students’
cumulative grade point average was found to be 2.94.

The results concerning the first sub-problem of the research explored the degree to which visual arts
teacher candidates’ emotional intelligence influences their learning styles. The results indicated that
emotional intelligence had significant positive correlations with independent, dependent, collaborative,
and participatory learning styles, and a significant negative correlation with the avoidant learning style.
Among the learning styles, emotional intelligence had the highest predictive power for the dependent
style and the lowest for the collaborative style. In the study conducted by Emir and Kaplan (2012) with
147 seventh- and eighth-grade students, it was found that students” overall emotional intelligence scores
significantly differed according to their learning styles. Similarly, Akbulut’s (2010) study with 234
randomly selected university students showed that emotional intelligence had a differentiating effect on
learning styles, although the effect was limited.

The second sub-problem investigated the extent to which emotional intelligence levels of prospective
visual arts teachers affect their academic achievement. The predictive role of emotional intelligence on
academic achievement was examined using multiple linear regression analysis. The results indicated no
significant relationship among emotional intelligence and academic achievement. This finding differs
from the study conducted by Ayranci (2022), which involved 394 secondary school students (189 female
and 205 male). In that study, statistically significant differences were found in emotional intelligence
scores according to perceived academic achievement, showing that students with higher academic
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achievement tended to have higher emotional intelligence levels. This discrepancy may be due to
differences in age and educational level between the study groups.

The third sub-problem examined whether emotional intelligence levels and learning styles of prospective
visual arts teachers differ according to class level. ANOVA analysis indicated that emotional intelligence
did not significantly vary by class level. Regarding learning styles, only independent and dependent
learning styles showed significant differences across class levels. Post hoc analysis with the Bonferroni
test indicated that fourth-year students scored higher on the dependent learning style than first-year
students and higher on the independent learning style than second-year students. This outcome is
consistent with the findings of Mencik and Tasoren (2025), who reported no significant differences in
high school students’ emotional intelligence scores based on class level.

The fourth sub-problem investigated whether emotional intelligence levels and learning styles differed
according to gender. The moderating effect of gender on the relationship among emotional intelligence,
learning styles, and academic achievement was examined using hierarchical regression analysis. The
results indicated that gender did not have a significant moderating effect. Previous studies support this
finding. Arslan and Babadogan (2005) examined 114 seventh- and eighth-grade students and found no
significant gender-based differences in learning styles. Similarly, Akbulut (2010) reported no significant
relationship between gender and learning styles among 234 university students.

The results indicate that emotional intelligence may facilitate certain learning styles while constraining
others. No significant association was observed among emotional intelligence and academic achievement,
grade level, or gender. In terms of learning styles, only independent and dependent learning styles
showed variation according to grade level. These findings suggest that programs aimed at enhancing
emotional intelligence could impact students’ learning styles, although they do not appear to have a
direct effect on academic performance.
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GENISLETILMIS OZET
1. GIRIS

Sanat egitimi, miifredata etkin bir sekilde entegre edildiginde Dbireylerin potansiyellerini
gerceklestirmelerini saglamakta ve cagdas, kiiltiirel olarak zengin bir toplumun gelisimine katkida
bulunmaktadir (Akkurt & Boratav, 2018). Gorsel sanatlar egitimi, hayal giicli, imgeleme ve duygusal
stirecleri harekete gecirerek duygusal zekay: gelistirmektedir. Aytekin (2009), uygulamal ve deneysel fen
programlarindaki Ogrencilerin duygusal zeka diizeylerinin sanatla ugrasan &grencilere kiyasla daha
diisiik oldugunu bulmus ve bu bulgu sanat egitiminin duygusal gelisim tizerindeki olumlu etkisini
vurgulamistir. GOrsel sanatlar dersleri ayni zamanda cesitli 6grenme stillerini de desteklemektedir.
Ogrenme stilleri, bireylerin biligsel, duygusal ve deneyimsel farkliliklarina gére degistiginden, bu
tercihleri belirlemek 6gretim etkinligini artirmak icin 6nemlidir. Dunn, 6grenme stilini yeni bilgilerin
kazanilmas1 ve biitiinlestirilmesini igeren bireysellestirilmis bir siire¢ olarak kavramsallagtirmistir
(Babayigit, 2016’dan aktarilan). Bazi ¢alismalar duygusal zeka ile akademik basar1 arasinda pozitif bir
iliski oldugunu bildirirken (Tasliyan ve ark., 2015), bazilar1 ise anlaml1 bir iliski bulamamistir (Y1lmaz,
2007). Bu karistk bulgular, konunun kapsamli arastirmalarla incelenmesi gerekliligini ortaya
koymaktadir.

Bu arastirmanin amaci, gorsel sanatlar 6gretmen adaylarinin duygusal zeka diizeylerinin 6grenme stilleri
ve akademik bagari tizerindeki etkilerini incelemektir. Calismanin alt amaglar1 sunlardir:

1. Gorsel sanatlar 6gretmen adaylarimin duygusal zeka diizeylerinin 6grenme stillerine etki diizeyi
nedir?

2. Gorsel sanatlar 0gretmen adaylarimin duygusal zeka diizeylerinin akademik basarilarina etki
diizeyi nedir?

3. Gorsel sanatlar 6gretmen adaylarmin duygusal zeka diizeyleri ve 6grenme stilleri sif diizeyine
gore farklilik gosteriyor mu?

4. Gorsel sanatlar 6gretmen adaylarmnin duygusal zeka diizeylerinin 6grenme stilleri ve akademik
basari {izerindeki etkisi cinsiyete gore farklilik gdsteriyor mu?

2. YONTEM

Bu arastirma, nicel arastirma yOntemlerinden biri olan karsilastirmali iliskisel tarama yontemi
kullanlarak gerceklestirilmistir. Arastirmanin evrenini, Tiirkiye genelindeki Egitim Fakiiltelerinin Resim-
Is Ogretmenligi Programi dgrencileri olusturmaktadir. Orneklem, yedi bdlgeden rastgele secilen yedi
{iniversitenin Resim-Is Ogretmenligi Programi 6grencilerinden olusmaktadir. Bu {iniversiteler sunlardir:
Dicle Universitesi (Giineydogu Anadolu), Gazi Universitesi (Ic Anadolu), Inonii Universitesi (Dogu
Anadolu), Marmara Universitesi (Marmara Bolgesi), Mehmet Akif Ersoy Universitesi (Akdeniz Bélgesi),
Ondokuz Mayis Universitesi (Karadeniz Bolgesi) ve Mugla Sitki Kogman Universitesi (Ege Bolgesi).
Aragtirmaya toplam 171 6grenci katilmig olup, bunlardan 110'u kadin ve 61'i erkektir.

Aragtirma verileri, Anthony F. Grasha ve Sheryl Riechmann tarafindan gelistirilen ve Levent Vural
tarafindan Tiirkgeye uyarlanan 32 maddelik “Ogrenme Stili Olgegi” ile Schutte tarafindan gelistirilen ve
Arkun Tatar tarafindan Tiirkceye uyarlanan 33 maddelik “Duygusal Zeka Olgegi” kullarlarak
toplanmustir. Olgeklerin Tiirk¢eye uyarlanmasi igin ilgili arastirmacilardan izin alinmistir. Veriler, soz
konusu yedi {iniversitedeki Ogrencilerden c¢evrimici olarak toplanmistir. Katihmcilardan, arastirmaci
tarafindan hazirlanan demografik bilgi formu ve anketleri dikkatlice doldurmalari istenmistir.

Analizler SPSS 24.0 istatistik paket programi kullanilarak gerceklestirilmistir. Analizlerden &nce verilerin
normal dagilim gosterip gostermedigini belirlemek icin ¢arpiklik ve basiklik katsayilar: incelenmistir.
Veri analizi igin betimleyici istatistikler, Pearson Carpim-Moment Korelasyon Katsayis1 (PPMCC), ¢oklu
dogrusal regresyon analizi, hiyerarsik regresyon analizi ve tek yonlii varyans analizi (ANOVA)
yontemleri kullanilmistir.
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3. BULGULAR TARTISMA ve SONUC

Aragtirmaya Dicle Universitesi’nden 14, Gazi Universitesi’'nden 31, inénii Universitesi'nden 14, Marmara
Universitesi'nden 33, Mehmet Akif Ersoy Universitesi'nden 24, Ondokuz Mayis Universitesi'nden 38 ve
Sitki Kogman Universitesi'nden 17 ogrenci katilmistir. Tiim {iniversiteler genelinde 48 birinci siuf, 36
ikinci sinuf, 46 {igiincii siif ve 41 dordiincii smif 6grenci yer almistir. Katilimalarin akademik basar:
ortalamasi (GPA) 2,94 olarak belirlenmistir.

[lk alt problem ile ilgili olarak, duygusal zekanin 6grenme stilleri iizerindeki etkisi incelenmistir. Pearson
korelasyon analizleri, duygusal zeka ile bagimsiz, bagimli, isbirlik¢i ve katilimc1 6grenme stilleri arasinda
anlamh pozitif iliskiler ve kag¢inan 6grenme stili ile anlamli negatif bir iliski oldugunu gostermistir.
Duygusal zeka, en giiclii sekilde bagimh 6grenme stilini ve en zayif sekilde igbirlik¢i 6grenme stilini
ongormiistiir. Onceki aragtirmalar (Emir & Kaplan, 2012; Akbulut, 2010) da benzer sekilde, duygusal
zekanin 6grenme stillerini ayirt edici bir sekilde etkiledigini, ancak etkinin sinirl oldugunu raporlamaistir.

Ikinci alt problem, duygusal zekanin akademik basar1 iizerindeki etkisini ele almistir. Coklu dogrusal
regresyon analizleri, anlamlh bir 6ngorii iliskisinin olmadigini gostermistir. Buna kargilik, Ayranci’nin
(2022) ortaokul O&grencileriyle yaptigi calismada, algilanan akademik basari diizeyi yiiksek olan
ogrencilerin duygusal zeka seviyelerinin de daha yiiksek oldugu bulunmustur.

Ugiincii alt problem, duygusal zekd ve dgrenme stillerinin sinif diizeyine gore farklilik gosterip
gostermedigini aragtirmustir. ANOVA sonuglari, duygusal zeka agisindan sinif diizeyine gore anlamh bir
fark olmadigini gostermistir. Ancak bagimsiz ve bagimli 6grenme stillerinde anlamli farkliliklar
bulunmustur. Bonferroni testi sonuglari, dordiincii sinif 6grencilerinin bagimli 6grenme stilinden birinci
sinif Ogrencilerine, bagimsiz 6grenme stilinden ise ikinci simf Ogrencilerine gore daha yiiksek puan
aldigini gostermistir. Benzer sekilde, Mencik ve Tagoren (2025) tarafindan yapilan lise orneklemine
yonelik calismada da toplam duygusal zeka puanlarinda smif diizeyine bagh anlamli bir farklhilik
bulunmamustir.

Dordiincii alt problem, cinsiyete gore farkliliklar: incelemistir. Hiyerarsik regresyon analizleri, cinsiyetin
duygusal zeka, ogrenme stilleri ve akademik basari arasindaki iliskiler tizerinde belirleyici bir rol
oynamadigim gostermistir. Onceki arastirmalar (Arslan & Babadogan, 2005; Akbulut, 2010) da 6grenme
stillerinde cinsiyete dayali anlamli bir fark olmadigim raporlamistir.

Genel olarak elde edilen bulgular, duygusal zekanin bazi 6grenme stillerini desteklerken bazilarini
sinirlayicl bir rol oynadigini gostermektedir; ancak akademik basari, sinif diizeyi veya cinsiyet ile anlamh
bir iliskisi bulunmamaktadir. Sadece bagimsiz ve bagimli 6grenme stilleri sinuf diizeyine gore anlamh
farklibik gostermistir.
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